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F{EFHE : CITO Variation on the Bookmark Method
A Pilot Survey of the CITO Variation on the Bookmark Method

AREKEZ
Kenji OHTOMO

ABSTRACT

Standard setting in educational measurement can be defined as a process by which a
standard or cut score is established. Unless cut scores are set appropriately, the results of any
given assessment could be questioned. The bookmark method, one of the important
standard-setting methods, has been developed to be used with tests that are scored using Item
Response Theory. CITO in the Netherlands is one of the most prestigious institutes for
educational measurement in the world. We have recently found some interesting points for
further investigation concerning the CITO Variation on the Bookmark Method in their manual
for relating language examinations to the CEFR. We are therefore planning to do further
research on the revised Bookmark Method developed by CITO so that we may implement it in
our country.

In order to gain a deeper understanding of the CITO Bookmark Method, extensive
experimentation and research on the present method is needed. The present method often
follows the procedure as found in (Zieky, Perie & Livingstone. 2008, p. 113) “+ - « to place a
bookmark at the point between the last question that borderline test takers would probably
answer correctly and the first question that borderline test takers would probably not be able to
answer correctly.” We suspect, however, that the placing of the bookmark may often be
influenced by subjective judgment as an artifact of the procedure. This is a report of the results
of our study on how to place the bookmark systematically and effectively without subjective
judgment by the participants. We are sure that, based on our data, this new study will help
refine the bookmark method to open a new road for the further development of language

testing practice.



1. RUEREDOER L LB
1. 1. HBEICBITBH3>DEE

PRONPTo TWLEEOT D THERE] X, BRSOFEORR L LTS
NOFHBFEOREEZRBELLLLOTHY . ML TE2IX, NANERCRIER R
EMDRERIN TS, ZOZ BT iEmiE. =& xE, SCIRFASHAH
BLHEZERRET, IRETHZITONTE NS, IHiT, ThEEEd s (%
711 LI EARBOERLTNDDTHA I N2 Zhix, L @HICE 2R, HFH
PEOERESLCERIRNEZIF L CNDEEZDL LN TED, NIMIBIT DL OHEE
HIED S Z T L TA L & AL 1§ RO, EEEEEO 3 2SI T
WHZEN—ETH D, HEHEZEROICHF LI DI, 1RE - 25 -
RA973) ICKDHBEREDO X XY ) I —(GEFA)PFELTH LN, 22 TIE, I,
PREICBT2HEBEOSFICEEL CEORELZEL TADIE LT D,

P H (1983, pp. 80-83)i%. EEHMEAMTEIHIE L L TRBLS AR ITNITR RN EWN
IBZNTH LT, BEAEA, ERREAR, M R, KEBREFEIC ST L2 RB L
TW5, EREEE X, [FREO BRI 2522 HIC o 5 2 &N ER
INdEVolz R LTS, iz, M EREZ T Hm~mhoTom bk
REEVNEREND E VST HEE] L LTW5D, FEARICIE, H AN TORESM
DNEDLIEE WS BT ULESRD DN E A L - B b7 EXEE LT & vy 9 Mg
DHLDOTHY  FREEZ ) & E ) FREM L st L v o 72 K9 R EiEr Tl
BAMmKROBEN, ZHWCBETEEZLNTWD, 3 FHOKRBRBEEICEL
T, MFEFANCB T 2000 NOERZBEHENZBNET 250 TIE R, FFED
HBROLERAKEZRDLWET LX) RBRE] L LTS,

BT, B LW @B PR AR R R 21 £ 5 R) DR LW KRBT 572012
CERMFAE - ENLBEMZEAT(2012) 2 AT L TV DA, BAE L HE 1T FICRE < HEAR
AE L I o TS,

1. 2. HEREBOEK

BETIICR T 2 [HMERE) ([CBE L T, %G5O [standard) &\ 5 FEDOFFOEBE
It SEESERVEICE-T, SESFITHVSLNATWS, 22T, £, 22 TH
W5 Tstandard] OEMAHMICL TEL 2 ENKETH S, Standard &\ 9 FEDOFFD
BORIE, AMEOFAL IR D STERIZ BT, 72 & 2 I1EL Fulcher, G. (2010, p. 323) Tl
ZOEMEZ 6 DIZhbIF TORLTWN S,

(1) A code of practice, or guidelines, designed to guide test development and use.

(2) A set of hierarchical descriptors of levels of achievement.
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(3) A level of performance required to pass a test, be classed as a ‘master’, or receive
certification.

(4) A comprehensive list of content standards for what it is expected learners will
master at specific educational levels.

(5) ‘standard-setting’ or ‘aligning tests to standards’----establishing cut scores against
performance standards, or aligning test content to content standards.

(6) A non-technical expression indicating the role of tests in improving educational

progress, as in the phrase ‘raise standards.’

TITE THRERE] v ZEiGmartED HHNc, £, 2o THEE L)
SEOEWZ, Pl L TR 672y, ZiuE, #EETO standard &9
REICYTHI L LT, HEOH® standard (X, RiZdB L2, INEEELLOD
BEREFOTWDL, ZhaEbiZLiEs b Tz i\standard—settmg & 7> aligning tests
to standards TOEKRZ EWENRXTNWELL 2 ET5, 2F 0, BAEMICE
“ Standard setting can be defined as the process by which a standard or cut score is
established ”(Cizek G.J., 2006, p. 226) L \VH =27 7 A FTO standard 24542 & &4
L, Thbb, THEHRE] VWil HEEIINRAZRET H2HELZI LT
WLHLDTHD, HEILBWTEH L BELREL T, FEHLEFEENZ D BIEIZ
BELZNE D PEBZRTNERLRY, I, fHICEAE. TORERHDLT
ARNTTISHUETHD ELIELE, 0 75 s, AYIC BRI L HErT 2 012
IMEIMERFT L2 EEEZ TR, oF 0, BlEE, RAEEZRET D 4
T (cut-score)z, ED X HIZ LD Ik bEUICRECTCELINEEZEZLHZ EThHD,

1. 3. EW . BLABIFME. CEFR, CAN-DO statements

THAERRE ) &9 2 & DFEKEBET ST, HBEOHBIZHB W TIL, EbDTH
BBz R L TWD, OREICET 28 ARHI OB EIL, F S22 OBERE
DFEICBEE L TWD ANEREICB TS [aa=br—va v ~ORL - BAC-RBEE |
OEFERBLORES ] | Fﬂﬁﬁuf?éﬁﬂr@ﬁbﬁj . [EESRIZ OWT O - P
72 EOBUSHIFHHIZ B W TIL, 20 AB,C 7. S HIZ, ZOREFME LT [GF
EACEBIT 51,2345 FHliIX, £ X, ZOBMERE O BHIZEEE LT D BE e E
RThHDH, IHIZ, bREIZHEEAL 5 2 T\ 5 CEFR(Common European Framework of
Reference for Languages) D@, = < it Tlk. CEFRFFE O EREHF ICHBIT 5
[CAN-DO VU Z | OIETOEEBERFERE] ([CEET 28MIE, S, 2o TH
WERE] [T LHETH D,

BURREEA X SEICE Y 7z TERE) L oBfRT, Z< OMEE T T T\ 5D,
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EDO XK o To b, BEENER SN LR T 200, &) RE 28N
bbb, TNERAICLRWVWEE, BENPRESN TN E WD Z &IN5 9
M2OFED, HELLTHRESINTWDFHA~DME ENRRENTZNE I NENS [Hh
FEEE] A, FHEHEEARET 2 RERERTIIR DTN VI KETH D, T2k
X o cE s . IBRhmeE TEd] (BhaHET] LW OREICD
R BF . R, EROMXFHEICE EE oz b BEL, Zom EEEICBE
THLOEEbND, EOXIMRREICRST2HEI1C, TOLITHETT D0, %
NBHSBE SN TIITON TV =D TIERNA I 0?2 oF D, [\ EEEE EREE
& DIRIAD & > Te D TIXIRNTEA 5 9 2 BUSHIFHN O o O A B 723 il TREE]) 13,
MR A~ATT D L VbR TV RN LR TE R 2JRREIX, Zom EEE S
B EE L OIRFENZ&H > 72D TIEZRMNA D D 2

EBic, TFHmEHE) & DEERSE] L) BARENLSAEEN SRS Akd oz &
FTEARV, ZhE, IKKIT, RICE F-oHETH S, LEMEZEEE (2012, p. 15)
IZi%, 2E¥0—H{iRnA b5, ZZTo [HHE) & T OBFRORRIL, 200
72AH 972

INODOREBETDLE, ETH LIS, ERELRDBARFME T LR b0 L&
T HTDIT L DICIFER OS2 Hr Z L IR Ui ELZ EL<REL,
20021, TBBGER I N 2 THoElk Sz DHOEWE IR T
HIERELR T DMLENH D, FI5 0 BARKFNEIZ W TITRE T L < 31
LTWDR, ZNEBEIZ L TRWVIHMIEE & HEREL R T 2 2 & 23D T
KEITH 5,

ey & THIME) OFWIE, 22T, FEICL TBS 2EBRETH D, O
FlE. 1983 &) 30 FFRHTDFEEIZIK DA, #EAN(1983: 28) Tk, criterion (21 [#l
&) % standard (20X TJEHE] 2 Ll R_TW5, TD%, HR(2008)7: £, £~ 7nikim
MNP, ZHCET DEEON S22 2 THEIC L TENRITER b0y, %
FE, M (EEER) (2008, p. 12)ICHE L T, criterion % [JE%E| | standard % [H%E] L9
Do

2. BIEREDZODFIE

BUEREDO AL TiX, Z< ORI TETWD, FRIBICZ DB Z
% & . Livingston and Zieky(1982), Cizek(2006), Hambleton & Pitoniak(2006), Cizek &
Bunch(2007). Zieky, Pirie, and Livingston(2008)72 &3 & %, Z DT, HEE D ik



% 4 DIZ43¥ LT\ 5 Hambleton & Pitoniak (2006:, p. 440)(Z KL, Zhid, & D X
IR D,

(1) Methods that involve review of test items and scoring rubrics
(2) Methods that involve review of candidates
(3) Methods that involve looking at candidate work

(4) Methods that involve panelist review of score profiles

2. 1. 7X MHEBEBHFLOFGE :
Methods that involve review of test items and scoring rubrics

ZONFETUICHEY T D B O E LTiE, Angoff Method, Extended Angoff and Related
Methods, Nedelsky Method, Jaeger Method, Bookmark and Other Item Mapping Methods,
Direct Consensus Method % &5 Z &N TE 5,

ZOTRTERNTHRANRNOT, T2 TE, 29 LEEHMEREDHIEEZB%
L7e HEM DD DERNBRZELMEZUTHAL T Z LT 5,

Angoff Method IZ. Angoff , W.H.(1971,pp. 508-597)IZ /R ST DY D TH DH, £ D
# . Hambleton & Plake(1995,pp.41-55)7¢ £'lZ L - T, extended Angoff procedure 73FI|H
SNDH X9 o7-, £/, Ebel Method 1%, Ebel, R.L.(1972) TH1 541 T %, Nedelsky
Method (%, Nedelsky, 1.(1954) 3235|272 %, Jaeger Method % 1% 72O DS E ik & L
TiX. Jaeger, RM.(1989)3H %, T, DRETITONLHMRTH AL Z &N TE
%o, M, BEHE. M. BEHERIR)(L1992) DR D 14 3 [HAED 2 v BT U ADGE
) GF LEERE)RENTH 5,

Bookmark Method and Other Item Mapping Methods (BRI L Tix, ZddH & T, FELL
WALDOT, 22T, TS, B2 8 ET 5,

Z @ method 2391 TR EN7=Dik, 1996 £ TH 5, ZHix, 7 U ' ® Phoenix
TR S iz > 7R ¥ 2 Symposium conducted at the Council of Chief State School
Officers National Conference on Large-Scale Assessment THZFE I NT-OBIIH TTHDH
EEbNTW5, BEEE, TOHXA hIL, Lewis, D.M,, Mitzel, H.C., and Green,
D.R.(1996) ® ‘IR T-based standard setting procedures utilizing behavioral anchoring,” T 5%,
Z @ method OFFHEIL, WL 2HIT D &3 4LiE. Mitzel, Lewis, Patz, and Green,
D.R.(2001, p. 250) ik R TV 5O XD L 542 L Th b,

(a) integrates selected-response (SR) and constructed —response (CR)item formats.



(b) simplifies the judgmental task by reducing and or refocusing the cognitive load
on the judges,
(c) connects the judgment task of setting cutscores to the measurement model, and

(d) connects test content with performance level descriptors.

Direct Consensus Method % EEfi#3- 2 7= D& E kD — 1%, Sireci, S.G., Hambleton,
R.K., & Pitoniak, M.J. (2004) CT& %, 7=, QIZ7%43 5 1 & L T, Borderline -group
Method & Contrasting -groups Method 72 235 2 H LT\ 5

2. 2. ZBED.LOFEE: Methods that involve review of candidates

ZOZBmEFRLOIEL LTL, 2200 HEREZ LN TETWD, LirL, W
b, WS OOMERERINTEY . 2O TUTIWRWONRBLIRTH 5,

ZERE LD J7ED—>, Boderline-group method 1%, Zieky & Livingstone(1977)1Z &
S THRANZIRESINTZREREETH D, ZUx, ZBFEEZ 3250 group 1T 5 2
EMBRBEIND, £T, FEBEZRET H, OFIL, 6K 71—, RG]
TN—7, IiE ERRINV—T &b\93<MD7ﬂw—70H§ EATSY AT (]
NERFT S, 2L T BERRIV—T) ZRET D, DT N—TI1CT7 A M Eli
T 5, TORRERT, T A M:E'fﬁO)EPH%f (median test score) &3k, EiLE HEIAR L
THEVNILDTHD, ZOLATIE, BRI SOOI NV—T% L5 LTRET DM
MRERMETHAS 9,

t, 9 —->? J5k Contrasting-groups method @ FEL, FEFH IZFHHE IR NE, 2ED
Eozhd, £9, R/PRERAREREN L IXMINEREBICKRFTLTHEL S, £ L
T, 2L/ BIESEE & BERIEE ZHFEBICRELTHEDH O, DEIL, 2250
TN—TNT A NEFERT D, TA MM 20D NV—TORES T2 H#<, T LT,
ZD2ODMBROBERIZHEIRERET D,

Z® 250 method (2B L Tix, Zieky, Perie, & Livingston(2008, p. 79) T H ik~ T\
% & 91z, Zd disadvantages A & LT, DX D L 5 RREVNTY EIF b Tnd
7= & 21X, Contrasting groups method i, comparable evaluations of test takers for
jurisdictions such as a state & . basic, proficient, advanced (2B L T, KEDMN TOZERHE
OFi— LTiHMli 2% ET 5 Z L DL I &R TW%, F£7-. Borderline group method
[ZFBNTIE, borderline test takers (%, 2FEHFED 5> HLOMH TL7eWEIGEZ D DT

Z< OREBRE NG DOFEHREZRDRITNITR Wil ZZICHREENRZ Y,

UED XS ZHE 2L THBIREREL XL EEI2%HE. < O3
FEHEBOIFMIZbHDEZEZDOND, HERTEICEAT 2 RKE 2BEDN Z0FEB O
HICHDHZ L, 7 A MEEBZFLIZL TUTONEEEREIZB N THRITZ ETH
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Do DED, WESLHWOBAEIZLLMETH S 5, (MEFUEL L TRIEE &
D00, HDHWE, Mzl L TRENER LHET 200, EVWOIRTHLAI, Z
s, EERZHEETTHIE, 2 < ORERE XM A X 72 F £ OWRED b3k H
T MmO THEETH S,

2. 3. 2D

HEREDOHIELE LT, TAMEHRLELEZLD, ZBREEZHLELIZLOD 2D
T T, FOMIE A BE LT,

TAMEFRLELTEbOE, ZRELFLE LIS ODOHFIZE L TiX, Hambleton
& Pitonia (2006), Cizek & Bunch(2007). Zieky, Perie, & Livingston(2008) Ti. 1ZIX[F L
KO RGELTWD, LrL, EOMOGFETIL, TNENNEAHE @ﬁ{ffﬁo <
W5,

Hambleton & Pitoniak(2006)IZ4531F 535 & L Cik, RIOZFEDIINICH & 2 20 H
o Tnsd, 3FEDS¥EE LTiL, methods that involve looking at candidate work
Z L TA4FBEDIFEE LTIiL, methods that involve panelist review of score profiles &
Do ZIZTE, ZO3IFHOHEE AFRHIZOWTEY EiFs2 295, H3EH

SEICBETALDOLE LT, Item—by—ltem approaches, Holistic approaches, Hybrid
approaches Z &5 Z &N TE 5, FHAFBOHFITET 5D & LTI, Judgemental
policy capturing method, Dominant profile method, Item Cluster method % &7 T\ %, &
512, Compromise Methods T& 5, ZiUZBI L CTix. Hofstee Method, Beuk Method, de
Gruijter Method % & 17T\ %

Cizek & Bunch (2007)iZ fé/\*”é & L Ci&, Section 2. Standard-setting Methods &
LT, 1210 LTWHHR, ZOHICH HBEEIH L LTI, The Hofstee and Beuk
Methods 23& %, Z DOFikiL, THrEBY7Z2J514) (compromise method) & & FEIEILD
D ToH 5, Hofstee, W.K.B.(1983), Beuk, C.H.(1984)3 &7 %,

Zieky, Perie & Livingston(2008,pp.85-86) CiX. Z M43¥dI%. Methods Based on
Compromises between Absolute and Normative Judgments & L CHY EiF o CTnb, %
DHTdD, The Beuk Method TiZ, Inthe Beuk method each participant specifies both a
passing score and a pass rate. 25545, £72, The Hofstee Method (23 TIiX, In
Hofstee’s method, each participant specifies the highest and lowest acceptable passing score

and the highest and lowest acceptable pass rate. 72 &3 % %,

3. BYEREIRICEIT D T X TORM -
IR BIEMALE D E LTS THRERTEE] LT, BDAETEHEY TOM
OB AL W E S SMEIZE T 2 EORNTIE DO THATH S, LT,
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A ERIEHE, FPIZAIREAT, HERRHN, S ERE R EOMN A MBI TS 2 L LT D,

3. 1. BEMRSE
Kaftandjieva, F.(2004, p. 3I)IE S ERIRHE DO —> & E XD Z LN TE 5,

“To summarize---there is no  gold standard ’, there is no ‘true * cut-off score, there is no
best standard setting method, there is no perfect training, there is no flawless
implementation of any standard setting method on any occasion and there is never

sufficiently strong validity evidence.”

SF D HYEFRTIZEI L CiX. no gold standard, no true cut-off score, no best standard
setting method, no perfect training 72 &, fid T, BELWVilliz L CW\W5, Zih e, HbiEl
L 7= ER 25 & L Cld, AERA, APA & NCME (1999, p. 53) Tit, 2 & D XL ) 7%
ENRLND,

“There can be no single method for determining cut scores for all tests or for all purposes,

nor can there be any single set of procedures for establishing their defensibility.”

& 512, Jaeger and Mills (2001, p. 314) TOOEDHEE L MG T H Z LI1TTE AL,

Standard setting has been called the ‘Achilles heel” of educational testing(Hambleton &
Plake(1998)largely because there is no clear consensus on the best choices among
numerous methods and because the results of applying any method cannot easily be
validated(Kane, 1994)

3. 2. BNHRF

29 LTEBEMRFNI S LT, BRICEEFTLRWVE WD | WHIXHZRY R
ZHL> TWDH DI, XD Cizek, G.J. and Bunch, M.B. (2007, p. 320)IZ . L3115 E T
b5,

According to Segal, ‘A man with a watch knows what time it is. A man with two watches
is never sure.” Because there is no equivalent of atomic clock in the field of standard
setting, our recommendation is simply for practitioners to invest in a single watch of

greatest quality given available resources. ”



Z 9 L7 Cizek HOHNIH), Lovh, @R ERLIX. 4% OBERELEOH LW
MERLTWDHEEZDIENTED, IHIT, ﬁxﬁhfﬁ%@ﬁﬁ%*OﬁOH%J
TLIXHEETHDL LV, SBROPRICKVICHIFFT 2L80%, IRLTRES Z &
IEZTERY,

BRLLIIZ, 7 ANEICFTFBRBRLAV AL TR E S, RE LT
MO CTEBT, BETHDLE WO EENRER D RO 5, Zieky, Perie &
Livingston(2008, p. 197) TOD X Difam b, R L THEST Z LIXTE 1,

In this sense, all cutscores are subjective. Yet, once a cutscore has been set, the decisions
based on it can be made objectively. Instead of a separate set of judgments for each test
taker, you will have the same set of judgments applied to all test takers. Cutscores cannot

be objectively determined, but they can be objectively applied.

3. 3. BEHMRF

Nicholes, Twinge, Mueller, and O’Malley(2010, pp. 14 - 24)1%, BY¥ELEICBET2E DD
THLVWERTHD, 22 TlE. 2N E CTORBEREEN TS NIEKER] (blatantly
arbitrary) T o7 LW ) BERISK L, DS ER R REE | (psychophysical scaling) &
L CTHI 5TV 5 stimulus-centered scaling methods &, 24U E TOMRUER E 1L % L4
27 E LT, FolK AELZZX TR LESRTNERLRNE LTS,

Some writers in the measurement literature have been skeptical of the meaningfulness of
achievement standards and described the standard-setting process as blatantly arbitrary.
We argue that standard setting is more appropriately conceived of as a measurement
process similar to student assessment. The construct being measured is the panelists’

representation of student performance at the threshold of an achievement level.

26 Ulc LT, 2011 421X, Bookmark-Based Methods Ot % k2 e CH R
LI, WbiX, HMEREEOHEN 2 FRNR LD, DX O Peterson, Schulz &
Engelhard (2011, pp. 3-14)i%. £ —fH|TH 5,

This research is used to evaluate Bookmark-based methods on key criteria originally

considered by the Governing Board. Findings suggest that Bookmark-based methods have
comparable reliability, resulting cut scores, and panelist evaluations to Angoff. Given that
Bookmark-methods are shorter in duration and less costly, Bookmark-based methods may

be preferable to Angoff for NAEP standard setting.

9



3. 4. BERELZFMIT HHR
Kane, M.T.(1994)<° Fulcher, G.(Editor, Language Testing),(2010, pp. 225-252) T, Hi#Ex
E &Rl 2 A 2R R TV 5,

BB OHMERTEIENFIE SN TWDD, ZOREENTE DY) T DN EAT
EMEL U TEHMIT 2008 K, Zd, SO THERFEH TH S, ZHICET
HINFETOHRHE. Z<ALNDIN, TOH T, F9°, Kane(1994) DR EEED =
EET 5, Kane (X, DX D3 oOHAEHIFTTCW5, % 11 procedural evidence,
2 /X internal evidence, % L T 3 IX external evidence & WOl TWAHHRIETH D, ZD
WA IZBI L TiE, Cizek(2006, p.235) It L AN ®H D, D) T,
Pitoniak(2003) & L T/RS LT\ % [HIMERR E RN O 235 | (Standard-Setting Evaluation
Elements)s = D#ETH A 9,

1 oBEELTIE, FE bz & TH DA, HRME(explicitness) . 32 A
(practicability), Ffi = %47 (implementation), FHA&AB D 7 ¢ — K3 7 (feedback), 3
Al (documentation) % & 17 T\ 5, 5 2 DBLR TH H2NIVFRETH 503, FiEO—B M,
FEAEBNO—EME, FEEMO—BM, WEO—EME, £ L THoRERE L oA
REIZLTWD, 53 0@l L L TUISINIRER L ORFICh b, TOHTIE, o
FIERR ETE & D, OTFIRIE & Dz, 2 LT, FEOGE MR &4 REIC L
Tn5,

HEREDITIET, EhOTHETHL, Lrb, TOHIEL IFLLTHETH
STNE I MERFT LTI b, Tl MaEfEs LTEORY M2 REd
L2ENI0ONE, AHROBEERHELE LTSN TWVD EEX LD,

4. Bookmark Method DBf% & 3RE
4. 1. Bookmark Method DA & KF{E

Bookmark Method 23 #]8 CERET A MUTHEIT STz DIX, 1996 4F L ST 5,
EHEDAEFENTHID THEIZTT, Georgetown University ¢ Robert Lado % D53 %
T T-HEDY 1965 4T, Z D Bookmark Method 23§EAET 5 31 4FRi CTH -7z, Z D
bookmark method % Item Response Theory & % 72 < BIZIZA > T 2o kel ¢
b, ZTOFECEL X, 2. 1. 7AMEEHRLOFE O ZAT, T EH
IZIERTWDH ERBY THDH, DF V., Lewis, D.M. ,Mitzel, H.C. and Green, D.R.(1996) D
WRNZOFAELND Z LN TE D,

Bookmark Method D& LTIk, 52D Z &5 HITHI LN TE D,

P, B LI, THEHAIREHER OEHTH L, TR T 2 MEGRO TEZHICHK
3<% 4) (number right score) Ti, 72 & 21X, 38 MOERITHEYICH 2 5 Z &1L T
RV, ERN, ZBREORERNDOKRS ZRTON, The b, 7 A MNEHOREE 2R

10



TONHR, MATER2WVW L ThD, JHAOEY, HEINEHGH TIX, €9 Loid
ERERCE, XV EfEeT A NEBREEE, X0EURZBRERIOL LT, 1

EMAIREIZR DB Th D,

F21x, BEODENEHRETEDEINLTHD, T A M 1 HIERT VUL, BHED
DERERETHIENTELHENI Z LT, WEETHE SN OBIHER EE
TlX, RARETHoT=, TN, ARETHLHDIE. 7L 21T, H D —FEDOREEE 2+
D7 A NHEHZ%Z, EAMR067 L WHRETUHTEXHITE, EOSHWOREN % Ff
STZBRENVLETH LN R EHTE 206 THD,

31k, T A MEANZHERIUEATH, BB TH, WTFNOGBEITHEED =
EMTEHLENHIZLTHD, ZNETOHETIE, #lx1E. ZHRERERDOT 2 b
DFEDOHERFREE NS Z R D o7z, LML, ZOFIETIEH, HICEZHERREK
DT AR, FIE, ﬁ_ﬁ RXDOT AN, HDHWE, ZEIVEX LGB T X F o
RAEDHETH, T— X ONEIIFHETH 5,

%41\%ﬁa@@%%@&:%%mﬁézkﬁf%ékwﬁzkvkéok&i
1T, Nedelsky V£ T% Ebel 15T, HHEBICHEEONIFE L ELIZIREVLEDONRH -
oo TRREZLEDNAERLIIN 2D LTSN D00 &o T2 OBRBITAZ
Th D ER/NREZERE TR CE 200 &, TOEELEEEITKE LV, Bookmark
method TlX, ZDOKPE AL Ea—F ZENT I ENTE, EEBOIEEITME I
#FT D EMTE D,

51, TAMEBONABLXBLIZE W25, FHENRFATRETH D EWVH Z L TH
5o ZOHETIZ, 7 A NEBHWOERE LT, NEE ZHE ) (Ordered item
booklet: OIB) 723384 BICHiAT S 45, £ OtFI2iX, 7 A NEE ZH B, HE K,
ZOIEEHEEREEHT 2720 DOZBEDORRIKERENEGEEZNTNT, FEEDH
Wr - FHIOEES 2 EO D Z ENAIEETH D,

U EORHEIE, T E TOREREEDOIFRILZ EmD D DITRKRWIIEKIL T EF R
Do
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4. 2. Response Probability D&

Bookmark Method @ 727> T, BHZIZ UV B30TV % HEEIZ response probability &9 &
DONR®HDH, ZDOHFEIEL, Bookmark Method ZHifif 325 DI, b CTEERPSTH

D, ZORGEEZEET LD, LT, 22008BHEZERY EIFCAhrbZ LT, &

J*. Cizek & Bunch(2007, p. 162) COFiATH 5,

In the Bookmark procedure, the basic question participants must answer is “Is it likely
that the minimally qualified or borderline examinee will answer this SR item
correctly(or earn this CR item score point)?”” Obviously it is important to define “likely”
or to operationalize this decision rule. In practice, the Bookmark procedure employs a
67% likelihood(or sometimes a 2/3 chance)of desired response(i.e. of getting the SR

item correct or of achieving a certain CR score point or higher).

ZITHBARTND LD, FEANE X RTIUTR S0 b AR E R

(272 FHBAIWCH LT, RARORENRFTE, HDWIE, FERRICH 225 1T
EfR% T RN H D02 EnHZETHD, L, ZhEaZZTF9 [k
P LiX, FARZEZERTHOTHA I N? ZRZHFEICL TE2RITIUIR D
7ev, FEEERIEE L LT, bookmark procedure Tik, & D IEfEz H I mREMEL 67% & L
TS, EWHZETHD, 20, 3EIOEIET, 2BIOEME T AIREEMZTE L T
W5,

FC X9z, BhEEIEIZX T 5 Zieky, Perie & Livingston(2008, p. 113) DX, LA T

WY Th D,

Ask participants to read through the Ordered Item Booklet from the easiest question to
the hardest question and to place a “bookmark™ at the point between the last question
that border-line test takers would probably answer correctly and the first question that
borderline test takers would not be able to answer correctly. The word “probably” is
typically defined for this purpose as a probability of at least two-thirds, 2 out of 3,

or .67. This probability is able called a Response Probability of .67 or RP67.

SOFV, BRRLEOZBRENEMRT DL EN, £, TELLEEDLDRIREDOT A
NEAEH & ZOZBEN, 0y, EfETEWnWE BN KEIOEE EORIZTLEY |
ZEL KO, BEBIIKEIND, LL, ZOHE D probably”’(%57) D E K %
HEIZL TEPRITNERBR2NE LTS, 20 1255 B, 61%DMHFERZEKRT S
DOTHIIE, 2F D, 3EOFITICENT 2BOEMRE 5 L9 2R Thiit

12



Z DR % TIEA MR .67] (response probability of .67)& 2 W i, [IEAHESR 67 (RP67)
ERESZ EE LTINS,

IEEMERIL, TXT67 TRITIUT R ERNE NI DTIF W, £ < OFERIFETIL,
2PLM D5 &1L, 67 DIEFEMERNIEREBZRRICT L VI Mgz bEd D &V
I ENFEHENTWS, LarL, 1IPLM, -©F v, Rasch Model 28 VBN 7=841C
1250 DIEZEHRNPBENTHAI LWVWIERALH D, 72& 2I1E. Wang, N.(2003)725 % D
1B TH D, 50 DIEEERNINE S NDZOEBIT, 72L& 21X, IPLM TiE, P=
1U(1+exp (- (B- b)) D7emd 0 & b #F U 2.0 & L7=HE 2L, P=1/(1+exp(-(2-2))) &£ 72 0 |
P=1/(1+exp(-0))) & 72 2 DT, P=1/(1+1) & 72V P=05 £ 256 TH D, 2F D .50 D
TIH6T L0 b L&) FEIRY 2RI, ZBRE ORE) L IHH OWEERE 3R Tl -
o &R, EEMERIT, oL, 0501270 bIEERFB L TWD,

EAHEHR %, 0.67 X°0.50 7217 Tld7Ze <, RP=0.80 £ 75 Z L Z#FID TV HYLA S
Hivd, =& z1E. Bock, R.D., Mislevey, R., &Woodson, C.(1982)23 D —HlTH 5, &
D Z &I LTI, Mitzel, Lewis, Patz, and Green(2001, p. 262) TiX, “Alternate RP levels
have been used or proposed by others. Bock, Mislevey, & Woodson(1982)made an early
suggestion of RP = .80 for mastery. In its item anchoring procedures, response probabilities
of .80 (Educational Testing Service, 1987) and .65 have been used by NAEP.” & ik~ T\ %,

Zok oz, EAMERIL, 067,050,080 L) ZEHLEXHNDN, DX D Zieky,
Peri & Livingston(2008, p. 113) T/r 4L TV 5 K 912, 0.67 7 Bookmark method TiZ,
Kb% < HWHILTUW D, Response probabilities other than .67, such as .50 and .80 have
been used, but .67 is the most commonly used response probability for Bookmark studies.

4. 3. Bookmark % {& < 57T
Bookmark Method D72 ) CHREB MM TORITIUX R LR WK BEERZ EDOUED
L. G- % A7z OIB (ordered item booklet) 7z /LT, & Z (2 bookmark % & < & 2%k
ELRITNEROEBRNZETHD, ZHUBRTHORET SRV EE ZDOFIENER SN
% & %Y, Bookmark Method &, FHUZHEH D LR WHIETHDL EWH Z LIk
STLEIERNE DO TREY, ZTNET, TOBEHFICHL THEXLATWND
R, EARbDThHoTdZ, DL, BEHL B ZERRETHA I,
Cizek, G.J., Bunch, M., & Koons, H.(2004, p. 3N)IZB T 2R TlX, LFDO X 5127
TW5,
Standard-setting participants are instructed to place a marker in their OIB on the
page(i.e., item)immediately after the page at which, in their opinion, the likelihood

criterion applies, that is, to place their bookmarks at the first point in the booklet at

13



which they believe examinees’ probability of marking the desired response drops

below .67.

ChZEBENTLHL, DTDOLIIRD, RHEREDFEBT-BIE, OIB D7) T,
P& OHWT 5 RIAHDOEER S TIXELIEHOTHOE(T A MEA)C TLEY |
(bookmark)Z & < K IZfiREsivd, DFE D ZEREDIEMT DHEED 67%LLTIT/
HIEAH LFEEADBELLIENMOEIZLEBY ZEL LHIERENDHI LV HDOTH
%, Hambleton, R.M., & Pitoniak, M.J.(2006, p. 443) Cix, D& D X HIZFHHFAL TV 5,

The task for the panelist is to place a bookmark between the two items in the ordered
item booklet such that from his or her perspective, those items before the bookmark
represent content that borderline examinees at a given performance standard should be
likely to know and be able to do. IT should be noted that although Lewis and colleagues
(Lewis, et al, 1996, 1998; Mitzel, et al, 2001) described the placement as being between
two items, others have operationalized the task for panelists as putting the bookmark on
the last item the borderline examinees would be likely to answer correctly. As Cizek,
Bunch, and koons (2005) pointed out, however, both approaches lead to the same

result.

F 72, Cizek, G.J.(2006, p. 247) COFBL, DX D@ TH D,

Mitzel, Lewis, Patz and Green (2001) recommend that the probability judgement be
referenced to a 67 percent likelihood, which they refer for as the response probability
(RP). According to Mitzel, et al. (2001), and RP of .67 can be interpreted in the
following way: “For a given cut score, a student with a test score at that point will have
a .67 probability of answering an item also at that cut score correctly” (p. 260). Thus,
participants are instructed to place a marker on the first page in their OIB at which in

their opinion, the RP drops below .67.

< ffHIZ, Z @ bookmark D X J7 & #3411, Cizek, G.J. & Bunch, M.B.(2007, p.
184)“Participants place their bookmarks on the last item in the OIB for which they believe a
minimally qualified examinee has a 2/3 chance of answering correctly. &\ 5 Z & 1272 %,

F L& LT, Zieky, M.J, Perie, M., & Livingston, S.A.(2008, p. 113)% H1F TH< &,
DEDE T D,
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Ask participants to read through the Ordered Item Booklet from the easiest question to
the hardest question and to place a “bookmark”™ at the point between the last question
that border-line test takers would probably answer correctly and the first question that
borderline test takers would not be able to answer correctly. The word “probably” is
typically defined for this purpose as a probability of at least two-thirds, 2 out of 3,
or .67. This probability is able called a Response Probability of .67 or RP67.

4. 4. FErRYELZEDOBRE

ISERERD 67% CTh DR ZHIBT25 L W O EHIT, FEBIZE > T, EbHT
REERFETH Y . N RBAEZMEET 212+ TIERVO TR L N ) 591
EZz bbb, ZDO0IB TOWEfHIL, AL LT NRVEMARLDOTH-7-LH T
b5, LL, ZOFEXFHIF, DTOELTHHAL TWD L O, THHMAR
%] (classical psychophysics) & VN 9 fHIICEH L CLE -2 L5 THD, TDZ i
FEBOEEMROB WNEHIAT 2 H5EE LTE, L9 ﬂf%ék%x%ht
N5 THAS D, Cizek, Bunch, & Koons(2004, p. 36) Tid, Z 9fxx T\ 5,

The idea, however, instantly transformed standard setting into a classical psychophysics
experiment in which a stimulus of gradually changing strength or form is presented to
subjects who are given the task of noting the point at which a just-noticeable difference
(JND) occurs.

DFEY  IREIID DS TP L IR ORPLIZAliviuiX, 135 LV VFEE ] (just-noticeable
difference: IND)ICE Z DB ICK S INEZLNETHAHI EVWHIZ L ThDH, #
HFEIX. TNENORIZ 2HEBIX., ZOFIOEHLIVK#ETHL VW) Z ExHo
THEEZHIET 2, TNEBIR>TND I BT, OIB DRNDNL DNOEE D7
2T, 1o, FE 250 IFELWHE] IZK K THHAHI> NI L ThD, £
73, bookmark DE K REGFTELFHEST L THA O LWVWH ZETHD,

Kt 7 (psychophysics) & 13, EARBDOTH L&) Z EDiERIT, 2 2Tl
P2 THL, LrL, ZoMIiE, EFICHEICE 20, AR50 & NEYER
SRR ERE L, o, TEOZFNELELD ET2FMTHDI VR D, Bk
2. DRt PR2A0IE ) (psychophysical method) i, BT « HEAs « 2« 2 H (%) (1988,
p.364)ICIE, DEDL I RFABR LN S,
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R EL S 21X, 7 = & —(Fechner,C.T)ICHE L. B & FIRMWIK) L 25
EAZH S L SN, 7= —id, KHrEREE L IR E & oo
BRREZ TR T 212 Y 7o T, BMREE O, S IRARITK &I L p)
L7eRE SOBEDRRIGET 5 Z LIZR0&, £-, WXL X —DHIETE
GO T, ZNICE->TURREDOEEZRE D & LT,

T2 Tl bookmark D& E T RO A F0 D TR A ZER N, S 51T,
ZH LR TR GRWNETH D, Fellik 7z “noticeable difference” % % 7, L 7= %57t
. EARFTRONE, HEKEE, . HDWIE FORFOZEBRE DR E
DEFENPOYECHEATELT =2 %89 LTbRODH Z ENATRETH D N %EH]
TEE, LVOTERWINEEZD, FEBNRE LERAEZFELIMFILT, £
DRgRZ . W T — 2 W THEATERWMNABEZ D Z L%, oD TEERHR
BTHA9,

4. 5. JoBEHER LZRE DN

KEE Z(BAE). PAE—. /DRFIEGEREE) (2009, p. 10728V Tk, EZEMHER DK
WTOZBRBEDORNZHETE LA LZAE LRI L WD, ZoFERXT. &8
HEOEEIE LT, SO TEETHD, I2& 21X, 67%DIEEMER T, bookmark %
BELIGIIREA SN G. TOHRGOZRE DRI EZHE L., Thid b > TEHEH
EDTZDDRERORAZ RNETZENTEXH05THD, 1IPLM, 2PLM, 3PLM (2
BWT, IEZMR, HAREE, il ER. STHELRER D> THUE, oF
DEIITLT, ZOZEBREDREL, HETE D,

1PLM : P=1/ (1+exp (- (#-b))) 6=In(P/ (1-P)) +b
2PLM: P =1/ (1+exp (-Da (6-b))) 6=In (P/ (1-P))/ (Da) + b
3PLM:P=c+ (1-c)* (1/ (1+exp (-Da (6-b))))

O =In((P/(1-P))* (1-c)-c)/ (Da)+b

7=l 21X, IPLM ZHWT, T — ¥ O & T o 1-%6 . 0.67 OIEEMEHR T, KN
FEAS-3.242 DT A MHBIZEZ BN DHZBRE DREI)IE, 0=1In(0.67/ (1-0.67 ) )+ (-3.241)
N, 2533 THDHZ ENHEETE D, 72& Z21E, 2PLM 2fli~> CTT— X O & L=
BalE, 0.67 OIEERER T, WEEE 241, 75171094 OF A NEBIZEZ LN D%
FHDHRESZ. 0 = In(0.67/(1-0.67))/ (1.7%0.94 ) + 2.410 75 2.853 T 5 = & NHEE T
&%, F72.3PLM & » TT — X O & L7=846 13, 0.67 D & 3 T, IR # £ -0.260,
FR177 116, Y THERE 0.18 D7 A MHEIZEZ LA ZBREDRESIEL, 0 = In ((0.67/
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(1-0.67 ) )* (1-0.18 )-0.18 )/ (1.7*1.16 )-0.26 7> 5-0.060 T 5 = L NHEE TX 5,

5. T— XL LB REIROHEE
5. 1. Schagen and Bradshaw(2003)% % <> T

Bookmark Method 123517 27 —Z 3k Dflix, < b2, Z 2 Tlik, Cizek,
Bunch, and Koons(2004, pp. 39-40) CHt Y k1FTuv>% Schagen, I. and Bradshaw, J.(2003,
September) D7 —F ZfEEf L CTHDH Z & LT D,

Table 5.1.1. Ordered Item Booklet Parameters and Associated Theta Values

PNO TIN Difficulty (b)Discrim (a)Theta@RP=.67
1 19 -3.395 0.493 -2.550
2 13 -2.770 0.997 -2.352
3 01 -2.757 1.441 -2.468
4 22 -2.409 0.461 -1.505
5 04 -2.282 0.527 -1.492
6 02 -2.203 0.607 -1.517
7 12 -2.141 0.503 -1.313
8 03 -1.781 0.520 -0.980
9 14 -1.737 0.931 -1.290

10 31.1 -1.710 0.817 -1.240

Table 5.1.1.1%. Ordered Item Booklet(OIB)IZB T 5K TH D, Z DIHE OEHIIL,
Difficulty ® 5 LWIEHHMNGLELWEE~E WIS EF > TWnd, ZOFEKIX, PNO,
TIN, Difficulty, Discrimination, Theta D3| THERL STV 5, D PNO X, OIB %4
B LT\ % page D&E 5 &+ LT\ 5, Zi% Page Number in OIB(PNO) & FE.5, = 2
TlE. 2 booklet ZHERE L TCWADN 10 HbH 5, 77 7 2B L= 0 T 585413,
ZOPNOJEIZT =4 %5, DEDTIN E\WHDIF, ZOFT —F ZERT 5Tl -
727 A NHABOEFEFTH D, Z % Test Item Number(TIN) & FES Z & &5 5, Difficulty
& Discrimination 1%, 44D TIN OXHH% 2PLM @ IRT THMT L7eHEICE T S
AU7- parameter T 5, Theta I, D7 A MNHH % IEZ 367 CTHIZ TX HZBED
RRANZTRTHDOTHD,

FEEEOELTIZ, 7 A MHEAN 50 Th D, MEOH A L. Lo 10 HAIZEAT LT
— X & ZTIIRT 2 & LT %, Theta@RP=.67 1L, LICHH L TH D X 512, IEEHE
KN 0.67 DFADOZREDRENZRT, 12201, BANRLTHDHER 19 OGA
ZI0 BT 5 L 2PLM THOMT L7-AER T, 2 oE E O KB 1, -3.395, F51771% 0.493
Thb, ZOHEAZEEMFE0T TEZDHILENTEDL EHESNDRENTNL 52
ERE LIRS, 2550 LWH Z L ThD, ZORMGIEE, LIOoR L E
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Z1Z. 0 =In(0.67/(1-0.67))/(1.7%0.493)+(-3.395)=-2.550 & 725 = L%, IS TH 5,

ZOT—=FEANT, 12 4DO%AB N LTz Bookmark D& & 728 Z Ofa SCITR
LThbdD, TNEEHNTHE, TIN=2(PNO=6) & L7223 7 4. TIN=04(PNO=5)& L
72HDOMN 34, TINSI3(PNO=2)L L7=b DN 24 THhD LTV 5D, bobt b
?1%, Difficulty-2.203, Discrim 0.607 T& % TIN=2 T, Z OIHE % IE& ¥ 0.67 TlH
KCTE DA DRENT-151T LleoTWnb, 22 TR LW b R E 2R,
RE, EARBIR T, TIN=2 2% < D& 7 bookmark Z W\ Db W5 Z & Th
Do

SXITR LT Ic, FEEMNMTO Z L1k, TEEMEEN.67T LLTICTRS & Bbh
% OIB O #]D HIZ bookmark % & < Z & |(to place a marker on the first page in their OIB
at which, in their opinion, the RP drops below .67)(Cizek(2006, p. 247)) C& 5, IE&ER
RN67 LLFICFERS [EEbiud ] (in their opinion) & L7234, =0 TR X,
FEHEBIZE-TELELTHAH, FEBITH LT, £OBbELHER, HDH I,
T—HIIMTHAI 0?2 FNE, REETHLON, FRITITHDLON, HDHVIE,
IEEMRTHAID?2HDHVNE, MOERTHLON? TNETND DN, fRRKIZ
RDHDIEAIINER IR EMEZDBND, —DDRARL LT, RKOTNDLT—HFD
FAbZ, BETIERL T, V9707 =2 TR D ZLITFARROTHA I N2 N
R D70z, INEEEE, R, BB 2 Z N EIURW T 6 mnJ7IZNIES
W_T, ZORWEHI L THDZ LT D,

Table 5.1.2. {7~ 6 5 ~Ad4l L 72 DIF, DISC, THETA

PNO Difficulty (PNO) Discrimination(PNO) | Theta (PNO)
1, 4, 1 -3.395 (1) 0.461(4) -2.550 (1)
2, 1, 3 -2.770 (2) 0.493(1) -2.468 (3)
3, 7, 2 -2.757 (3) 0.503(7) -2.352  (2)
4, 8, 6 -2.409 (4) 0.520(8) -1.517 (6)
5 5 4 -2.282 (5) 0.527(5) -1.505 (4)
6, 6, 5 -2.203 (6) 0.607(6) -1.492  (5)
7, 2, 7 2141 (7) 0.997(2) -1.313  (7)
8, 3, 8 -1.781 (8) 1.441(3) -0.980 (8)

[EZWMERIN 0.67 LLFICFEN 5 b5 OIB O] D EIZ bookmark % & < |
WO IR, (MR R L THIMT T 2 002D D 572812, DIFF, DISC, THETA @
E#a T LU TOL T T 75 ENTHR, BIEE WO HRERE R, £ O %
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WETAHERE RS TWVWAENEMY WS THD, Table 5.12.0F7 —X % 75 7T
RAHEUTFTOLIITRD,

0.000 -~ T T T T T T T
-0.500 ~
-1.000 -~
-1.500 -~
-2.000 - & Difficulty

-2.500 ~

-3.000 ~

-3.500

-4.000

Figure 5.1.1. DIFFICULTY

1.600
1.400
1.200
1.000
0.800
0.600

0.400
0.200 EI I
0.000 - ' ' ' ' ' ' '
4 1 7 8 5 6 2 3

Figure 5.1.2. DISCRIMINATION

0'000 - 1 1 1 1 1 1 1
-0.500 F
-1.000 A
-1.500 A
i Theta
-2.000 A

-2.500 A

& Discrimination

-3.000

Figure 5.1.3 THETA
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IO I7T7EELRY . HEOKTIE, FELWHEE] 2RWET Z Lid, O
Th D,

A%, DIFFICULTY #&kHZL7=bDTHDH, Z D2 Z 7 (Figure 5.1.1.)% KL TH
D Z L, mNE-3.395 WREEE TH Y | H&ZIX-1.781 OREELEZRL TNDHHDT
HbH, ZTORMIPOLERBEETRIEL T, LD LiF, [FEHLWHE] ISIFEKRT
20, HRTEZIE, PNOQ)HQR)~OBENZBIT 52D R WHEN OIS, F0,
PNOR)H(4) ~DBENZEBIT 5 ZE oD RWETH 5, TNLIIO 135 L FHE
TELIZHD EIFFT VR,

% 2% H®DZ 7 7 Figure 5.1.2.1%, DISCRIMINATION Z&kHZ L=t D TH D, =
DEBZHEL L TWDEDIZER LTHD, &AL, 0461 THY ., KEIEX, 1441 O
FRNERLTVWDEEDTHD, ROV OREETREL T, UL &%, [FHL
VIR & F 21T, PNO6 7225 PNO7 ~DOBENZET 56D ThH D, [ L X 91T, PNO7
725 PNO8 £ TOFHED, &t~ U, REWEEFZx L9

% 3% H D/ F 7 (Figure5.1.3)1%, Theta@RP=0.67 Z&EHZ L7=bDTH D, ZDHE
THEOEFN, HKPE, -2.550 T, HK%Z1Z-0.980 DLDOTHD, DT T 7 EFAND
REFEFTRELTELD IFELWHE] 1L, &2 TE&IE. PNO3 7»5H PNO4 ~DF
T 2D TH D, FNLSMNI, DEIREEW®RT D K5 R R&E MR, A4k
B2,

5. 2. [PNO H0¥fEZ] ZFIH L7cHE

S X2, Table 51.2.2HWT, REIROREZRDD12OD T T 71Ek i AT,
Ll EOREEIZ, FEEDORD - bookmark D& = HATIZ T VMIE %2 RN Z 4728
OWYNZ L THRR2T —HE2RDDZEITTERDoTZ, TOD, S5 5HERE
ERWETEOIL, 7777 —2OEIEERAT-, Table 5.1.2 T, ZNWZENDT—H
MichE D TFHELWHE] 2RS0T 5 2 L3 TEenozn, [PNO RO#E] %
IR T 2 EIck-o T, [FHLWHE] 2 RAWEE250Tienint B 27, Page
number in OIB M DOBUEZEN K E FAUX, T35 LWHE] 28 K 0 BIREIC 72 5 D TidZe
MEWVIFHBTH D,

DIFFICULTY

GDN(PNO-PNO) Difference

1(1—2) -0.625 -3.395 -2.770
2(2—3) -0.013 -2.770 -2.757
3(3—4) -0.348 -2.757 -2.409
4(4—5) -0.127 -2.409 -2.282
5(5—6) -0.079 -2.282 -2.203
6(6—7) -0.062 -2.203 -2.141
7(7—8) -0.360 -2.141 -1.781
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DISCRIMINATION

GDN(PNO-PNO) Difference

1(4—1) -0.032 0.461 0.493
2(1—7) -0.010 0.493 0.503
3(7—8) -0.017 0.503 0.520
4(8—5) -0.007 0.520 0.527
5(5—6) -0.080 0.527 0.607
6(6—2) -0.390 0.607 0.997
7(2—3) -0.444 0.997 1.441
THETA

GDN(PNO-PNO) Difference

1(1—3) -0.082 -2.550 -2.468
2(3—2) -0.116 -2.468 -2.352
3(2—6) -0.835 -2.352 -1.517
4(6—4) -0.012 -1.517 -1.505
5(4—5) -0.013 -1.505 -1.492
6(5—7) -0.179 -1.492 -1.313
7(7—38) -0.333 -1.313 -0.980

Z 2 TliE. page number MOEZEEZRD D DT, TDEET T 7 TryIEF%
GDN(graph data number) &\ 5 Fi 5 TR 2 & &35, TD=dIT, 72 & 2 IE, difficulty
IZBWTIE, PNO 1(-3.395) & 2(-2.770) & D #(-0.625) & K>, T DFHEE R TTF—X &
GDN<1>- LTEHTEL EWIHI FXE Lo, DXDOFT—X1X, PNO2 & 3 L DA%
RTTF—H % GDN<2>E: 52 L Thol-, AEEICL T, &% D GDN<7>IL,
PNO7(-2.141) & 8(-1.781) & ™ 7(-0.360) &~ H D TH 5,

ZO IPNORIDZE] OF =2 2R THEST 77 71%, UTFOXH5bDTH S,

LD 35075 7Dl = 7 (Figure 5.2.1 DIFFICULTY) (X Difficulty (ZB7 %
HLOTHDH, EDOETHIS L H1Z, GDN(PNO-PNOYD FIZRENTWAHEIHE, 7= &
ZIE, 1-2 L0 9 DI, PNOL(-3.395)7> 5 2(-2.770) £ TD#(-0.625) %5 — % & L TR L
TWbAbDOThHD, V77 TRLE, BIROT =4 <> b T —H<I>E TOFEFD
H, 2OV T 7 THEMIZK S DL, GDNI>HH2>~DEBORKE I TH D,
GDN<2>(%, difference M K(-0.625) % 7~ 3 GDN<I>DEZIZH LB ThHh DH, S HIT,
ZOMFICHIBIZEEIN TS PNO L2 THD, F72. GDN<6>M H7>~DEHH D
KREESTHD, ZOGDNICEENTWVDPNO L6 THD, LichiF- 1240%ES
D55 T4 EATS bookmark D& X 511X, PNO6 Th 72, Z D GDN<6>/Z, PNO7
& 8 DFEZ R GDN<7>L ) R&EWEB A FF ORI OERTONMEICH D, 2 [3F
LUV 2R T HERMA THDH EEZDH T LN TE S, Lz ->T,PNO2 & PNO6
\Z bookmark % & < D23 HiE Y] &I T E 5,
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ZOLTHDLE, Z0 IPNO IOEEZFIH LI-HEE] ZHIIE, 554 825 bookmark

EEGATE Lz, PNO6 & 2 IR HIEWVGTZ RO DL Z LITFETHL EEX BN
5,2 LT b9 —DDOREZAHEIL £ < OFEE DR LT bookmark O X T3
FEAR B 72 ERCSC HBL 21 Tk e <, 7 — 225 < TPNO Mo Z=EFIAH L H#E
E] LWV HETHEEARETIERVWNEE I Z LT D,

& ? Figure 5.2.2 d<discrimination>T%, [PNO MO ELZFIMA L7-H#HEE) ITAZT
HOMEIDERGILTHALZEICT D, 777 Lo TFELWHE] X, EZITRWY
P ZENTEDLTHAIN?2GDNSE>E<6>DEDICENE RWIETZ LN TE S,
GDN<5>& 9 D%, PNO6(0.607) & 2(0.997) & ™D K & 17(-0.390) % 7~ 3~ GDN<6>D
AIOMEIZH Y, DIFF DG LR L L HI1C, [FHLWHEE] 27T EER2#ATHD
EEZD T ENTE D, GDNE>ZHERL L TV 5 DL PNO5 & 6 T 5, £7-.GDN<6>
ZHER L TWDH DI, PNO6 & 2 TH Y, M ZILBITHERRK L TW D DI, PNO6 TH
%, £7-. GDN<6>/Z, difference 73 K(-0.444) % 7~ 3 GDN<7>DEANZH D, S HIC
ZOMFIZHIBIZEEINLD PNO L2 THDH, L= -> 7T, PNO6 & PNO2 (Z bookmark

ZEDON, &b L@J&#UUT%??LZDO
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HFct% O Figure 5.2.3.<THETA>T% [PNO D% A L7-HEE] 1A TH S
INEIDERFLTADZLICT D, 777 L0 [FELWVHEE] IZETICRWET D
EMTEDLTHAIN? Z ZTliE, GDN<2>)> H<3>~D R H), £ 72, GDN<5>7)>5H<6>,
<T>~OBENZZDOER AR S5, Z 0 GDN<2> &9 D1 PNO2(-2.352) & 6(-1.517)
& DR EZVNFE(-0.835) %~ GDN<I>DEFTONMEIZH D [ LVMHE] & LT EHE
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M TH D, D GDN<2>ZHERL L TW D DL, PNO3 & 2 ThD, F7- GDN<3>
ZHER L TWDH DL, PNO2 & 6 THY, MAEZHENRL TWDHDILPNO2 THDH, L
72?35 T, PNO2 |Z booklet Z & < D73, fx b & HWr S5,

F7-. GDN<5>, ¢><b@%ﬁ3%m%%wﬁf*&ﬁf%éo:@Gm«»&
W H DI, PNO5 & 7 & DOKRX727(-0.179) %~ 3 GDN<6>DEATOMEIZH D, F
72, GDN<6>& 1 ) D%, PNO7 & 8 & D KEV#(-0.333) & /R GDN<7>®E%&:3@
D, R0V, TFLWHE] 2RTEERMETHLIEEXDENTED, 20
Gm«»%%ﬁbfmé®mzmm4&5f%ézﬂtem«w%%ﬁbfmém
PNO5 & 7 TH Y . Mi& &A@ L THR L TWADIZ.PNO5 Th b, L7 -> T, PNO5
(Z bookmark Z &< D25, b &YW S5,

DED3IODTZ7NBHBLTEADZ EX, 2¥DLEBY THD,

DIFFICULTY O 7' Z 70 b5 %25 Z &1, GDN<6>Z 4L L T\ % PNO6, 35 LN,
GDN<1> & GDN<2>% i@ ICH K L T D PNO2 (X, 5B& B O & HH21 2B L.
bookmark O & X HET OB & L CGEYITH 5,

DISCRIMINATION ® 7' 7/nb 8 25 Z L 1X, GDN<5> & GDN<6>% i@l pk L
TW5% PNO6. 35 L8, GDN<6>L GDN<7>#% i@ IcHiRk L TV % PNO2 1. HEE D
Iy & B2 RER L. bookmark D& ZHATOMEAR & L CEUITH 5,

THETA 7 7 76525 Z L%, GDN<2>t& GDN<3>% @ik L T\ 5
PNO2, F7-, GDN<5>, <6>% Hi@ITHEAL LT\ 5 PNO5 X, A B DM & &Iz
BAt% L. bookmark & X O & L CEUITh 5,

PLE, Z® PNO OOBEZZFIH 31X, FAE O¥Wr L 7= bookmark O X
FTCd 5 PNO6,5, 2 ZHHEICHEE T 2 Z LN TE L Z LI LT,

6. Wright & Stone 7 — ¥ OHRFE

PNO [ D% fE# % FIH 3 411X, bookmark DGR E & G AT Z LN TTE D &
VY9 5% 0 2% Schagen and Bradshaw (2003) OF — X Zflio TEE LK DD Z LN TE -,
LirL, ZORBFERIL E0POT—F THIZLNICHRRRDTH S 50?2 T a i
AET D 72IC, 2 ZTid, Wright, B. D. and Stone, M. H. (1979, p. 31).Table 2.3.1. Original
Response of 35 Persons 18 Items on the KNOX CUBE TEST. (In Best Test Design, Chicago,
MESA Press) 10 7 — 4 % ABC 7 — X ICEH L T THA DL Z L &35,
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Table 6.1.

KNOX CUBE TEST: ABC data

10001
10002
10003
10004
10005
10006
10007
10008
10009
10010
10011
10012
10013
10014
10015
10016
10017
10018
10019
10020
10021
10022
10023
10024
10025
10026
10027
10028
10029
10030
10031
10032
10033
10034
10035

10001
10002
10003
10004
10005
10006
10007
10008
10009
10010
‘10011
10012
10013
‘10014
10015
‘10016
10017
10018
10019
10020
10021
10022
10023
10024
10025
10026
10027
10028
10029
10030
10031
10032
10033
‘10034
10035

ABCDA
ABCDA
ABCDA
ABCDA
ABCDD
ABCDA
ABCDA
ABCDA
ABCDA
ABCDA
ABCDA
ABCAA
ABCDA
ABCDA
ABCDA
ABCDA
ABCDA
ABCDD
ABCDA
ABCDA
ABCDA
ABCDA
ABCDA
ABCDA
ABCDA
ABCCA
ABCDA
ABCDA
ABCDA
ABCDA
ABCDA
ABCDA
ABCDA
ABCDX
ABCDA
ABCAB

BCDAB
BCABC
BCDAB
BCDAA
ACCAD
BCDAB
BCDAB
BCDAB
BCDAB
BCDAB
BCDAB
BCDAA
ACAAB
DDDAB
BCDAB
BCDAB
BCDAD
BCDAB
BCDAB
BCDAA
BCDAB
BCDAB
BCDAB
BCDAB
BCDAB
BABCD
BCDAB
BCABC
BCDAA
BAAAB
BCDAA
BCDAB
BCDAB
XCCCB
BCDAB
CDABC

25

CDABC
DABCD
ABCDA
BDDAB
ABCDA
ABCDA
DABCD
CDAAC
BCDAB
BCDAB
CABCD
BCDAB
ABCDA
CDDAB
CABCD
CDAAB
CABCD
ABCDA
ABAAB
BCDAB
ABAAB
CAAAB
CDDAB
BBABA
CAACD
ABCDA
DABCD
DABCD
CBCDA
CBBBA
BCDAB
XXXXX
CBCDA
ABCDA
ADXBA
DABCX

DAB
ABC

BCD

CDA
BCD
BCD

ABC

ABC

CDA
CDA
ABC

CDA
BCD
CDA
ABC

CDA
ABC

BCD

CDA
CDA
CDA
CDA
CDA
BCD

DAA
BCD

ABC
ABC

BCD

BCD

CDA
XzZZ

BCD

BCD

BCD
XXZ

07
10
10
06
10
10
14
10
10
11
08
08
10
11
13
10
09
11
09
11
12
12
12
14
05
10
07
10
10
09
10
11
06
12
03



Table 6. 2.
KNOX CUBE TEST: Person Score

01-10: 07, 10,10,06,10,10,14,10, 10.11
11-20: 08,08,10, 11, 13, 10, 09, 11, 09, 11
21-30: 12,12, 12, 14, 05, 10, 07, 10, 10, 09
31-35: 10, 11, 06, 12, 03

Table 6. 3.

KNOX CUBE TEST: Item Score
01-09: 35,35,35,32,31,30,31,27,30
10-18: 24,12,06,07,03,01,01,01,00

Table 6. 4.
KNOX CUBE TEST: 2PLM by XCALIBRE (tm)for Windows 95/NT Version 1.10, (1995)

Assessment System Corporation

ITEM a-parameter b-parameter
1 deleted deleted
2 deleted deleted
3 deleted deleted
4 0.93 -1.93
5 0.92 -1.76
6 0.90 -1.57
7 0.86 -1.78
8 0.95 -1.10
9 0.95 -1.55
10 0.87 -0.73
11 0.85 -0.69
12 0.85 1.47

13 0.93 1.31

14 0.85 1.97

15 0.94 241
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16
17
18

0.95
0.95
deleted

Table 6.5 Wright&Stone,

PNO

S

© 00O N O OB~ W NP

N i =
A W N B O

© 00 N O OB~ W N B

A e =
A W N L O

TIN

DIFFICULTY
GDN (TIN-TIN)

(4—7)
(7—5)
(5—6)
(6—9)
0—8)
(8—10)
(10—11)
(11—13)
(13—12)
(12—14)
(14—17)
(17—16)
(16—15)
(15--

o © o o1 N b

10
11
13
12
14
17
16
15

DIFFICULTY

27

-1.93
-1.78
-1.76
-1.57
-1.55
-1.10
-0.73
0.69
131
1.47
1.97
2.39
2.40
241

-1.93
-1.78
-1.76
-1.57
-1.55
-11
-0.73
0.69
131
1.47
1.97
2.39
24
241

2.40
2.39

deleted

DISCRIMI

0.93
0.86
0.92

0.9
0.95
0.95
0.87
0.85
0.93
0.85
0.85
0.95
0.95
0.94

-1.78
-1.76
-1.57
-1.55
-1.1
-0.73
0.69
131
1.47
1.97
2.39
24
241

THETA

-1.482
-1.296
-1.307
-1.107
-1.112
-0.662
-0.251
1.18
1.758
1.96
2.46
2.828
2.838
2.853

-0.15
-0.02
-0.19
-0.02
-0.45
-0.37
-1.42
-0.62
-0.16

-0.5
-0.42
-0.01
-0.01
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Figure 6.1. Wright & Stone, 2PLM, RP=0.67, DIFFICULTY
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Figure 6.2. Wright & Stone. 2PLM. RP=0.67.

DISCRIMINATION

DIFFICULTY (C-D)

GDN (TIN-TIN)

T4 Item c D C-D
1 (11—12) 0.85 0.85 0
2 (12—14) 0.85 0.85 0
3 (14—7) 0.85 0.86 -0.01
4 (7—10) 0.86 0.87 -0.01
5 (10—6) 0.87 0.9 -0.03
6 (6—5) 0.9 0.92 -0.02
7 (5—4) 0.92 0.93 -0.01
8 (4—13) 0.93 0.93 0
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9 (13—15) 0.93 0.94 -0.01
10 (15—9) 0.94 0.95 -0.01
11 (9—8) 0.95 0.95 0
12 (8—17) 0.95 0.95 0
13 (17—16) 0.95 0.95 0
14  (16-- 0.95
THETA
GDN(TIN-TIN)

T—4 Item c D Cc-D
1 (4—5) -1.482 -1.307 -0.175
2 (5—7) -1.307 -1.296 -0.011
3 (7—9) -1.296 -1.112 -0.184
4 (9—8) -1.112 -1.107 -0.005
5 (6—8) -1.107 -0.662 -0.445
6 (8—10) -0.662 -0.251 -0.411
7 (10—11) -0.251 1.18 -1.431
8 (11—13) 1.18 1.758 -0.578
9 (13—12) 1.758 1.96 -0.202
10 (12—14) 1.96 2.46 0.5
11 (14—17) 2.46 2.828 -0.368
12 (17—16) 2.828 2.838 -0.01
13 (16—15) 2.838 2.853 -0.015
14 (15-- 2.853

0.000 TR T T TR T PrP—P
1&34567A9 10/11213

-0.005 /

oo | e W

-0.015 \

\ / e=(=e DISCRIMINATION

-0.020 \ /

-0.025 V

-0.030 <@

-0.035

Figure 6.3. Wright & Stone (1979). 2PLM. RP=0.67. DISCRIMINATION (C-D)
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Figure 6.4. Wright & Stone (1979). 2PLM. THETA (C-D)

Figure 6.1.7>& Figure 6.4.% TlX, Wright and Stone(1979, p. 31) Table 2.3.1. ®F&K %
HWTRDIET—Z 2T L TEBNT-H D TH D, JtdDT — X%, person number 35,
item number 18 TH 5723, FHE L., delete LR 672W0WT =2 NH 572012, 2
ITRENTWDRT A =X OB HFERTIL, item number (X 14 HE 272> T\ 5,

RELHGITT, BETLIERHI 2 H O D, 20 121X, 7T 7IERD 7= O
IZED 5 5DT =TV Thd, b —2lF, TNEM->THER LI F7 7 ThD, 7
7 7 @ Figure 6.1. }2 O, Figure 6.2. ZR&19 S HIZ, Table 6. 5. Wright & Stone (1979).
2PLM. RP=0.67, DIFFERENCE |Z7EH 42 VER H 5,

B M) DT — 7 )L (Table6.5.) 1% . page number <> item number @ %l % F|ff L 7=
bookmark D& & T & R 7= O DT — % TH D, > F Y, Ordered Item Booklet {E
FRACHE R DT, 7 A MNEEREEENEICT — X 13 TER ST b, PNO, TIN,
DIFFICULTY, DISCRIMINATION, THETA OfEAREN TV,

DEDT —T7/VE, DIFFICULTY DZEZFIM L7cnHImOHEEICHNERT —% Th
%o WA GDN<I>H 5<14>1%, 7 7 7 IR SN DIEFEZ I LT D, DX D TIN I,
HE2T — X 5RO D7D item number 28R SN TN, 72& 2E, —NEVWHID
L. TIN4 @ difficulty 7> 5 7 @ difficulty Z25(<, & WO EKRTH D, €D EKI0E
fEIZ. DEDC EDITRENTWVWT, ZOREREIZ.CD DL ZAITRENTVND,
HARMZ R & 1 EH DT —H : GDN<1>/E, TIN4(-1.93)7>5 7(-1.78) % 51\ 7=(-0.15)
Z<C-D>D L ZAIZRRAL, ZOHMEE 7T 70 GDN<I>E LTCWNWAZ EE2EWRLT
W5,

X @ DISCRIMINATION, THETA IZB3 57 —7 v b, RIUFIETRIN TV D,

OXNE, ST TDRFTTH D, Figure 6.1LICBWTIE, 77 7o ETIE, FEEN [
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LWV | DT &5 L LT, booklet ZEHIZE S Z &%, WS IhREETHD, 13
LWHHIE) 277 70 RiTid, FEIORESATHW 2NN E TH S,

Figure 6.2. Tl&, THICHE~D L T LWE] OBFE2 AT 5DI%, RN A
5 CToh 5, Figure 6.2.072 TR 2 DR D 1-13 £ TOFEEIE. Figure 6.1.D 72T
R HMEIRD 1-13 FTOFEF LT, TONENRRDHDT, Zivk GDN &\ 9HFEDH
I >STHNI o7 /ZE S TORTIE LT D, 22 TlE, GDN<6>7>5, GDN<7>FE THZE
L, RKEWVWOT, ZNEAEENCHERLT LI LITAMETH D, 037 02 5-1.42 L H
REBRENRHDLDLTHDH, GDN<6>E V) O, TINLIO 205 11 &5 K& 7275(-1.42)

Zx9 GDN<7T>OERNIZH Y, TFELWMHE] 2R TEHEHELRMATHIEZEXHZ L
MTED, T9 LIEHEZFR L5k, millZak~7z Cizek, Bunch, and Koon(2004)
TOEZFMALIEHEHELBR L THLH, T TRLAD GDN<6>Z R L T\ 5
TINI/EX, 8210 THD, E£72. GDN<T>ZHERL L TS TIN (X, 10 & 11 THY ., [
Fa MBI L T DDk, TINIO TH D, L3> T, Z ZIZ booklet % &< DA
W%L@Jk#um%ﬂéo KT DR AEBNED D booklet DE ZHHTE,, = TDN10
EHEETDHZENTE D,

Figure 6.3. DISCRIMINATION(C-D)Z &35 &, DD L IR T LN TE 5,
Z 2 TlE, GDN<4>2 B <5>F TOEBIX, KREVWD T, ZNEAEENHERLTLHZ &
IZFARETH 5, -0.01 725-003 LWV H ZORTIHIREWVERHLHNHTH %D, GDN<4>
%, TINIO 75 6 &9 K& 7275(-0.03) 27/~ 3 GDN<S>DEFNIZH U | 35 LU VFHEIE

ERTHBRMEATODLEEBEXDIENTED, 29 LEMARERAL L FIEZ, Al
\Zuk 7= Cizek, Bunch, and Koon(2004) ChOZ=EZFIH L-#HELE LR U THDH, 2T
F53% GDN<4>ZFER L TWA TIN X, 7 &£ 10 TH D, 7. GDN<E>Z AL L T
WAHTINIX, 10 & 6 THY, WZFZHLBITHERLL TWAHDIXTINIO ThHDH, Lizn-o
T, Z ZIZ booklet & < DA i biEy) & M <5, KIEET 258 EB 2 E D 5 booklet

DOEXHATSH . 2O itemnumber 10 L HEETHZ &N TE 5,

Figure 6.4 THETA(C-D)Zatd 2 &, DED L IR ENEMTE D, =2 T,
GDN<6>/H<7>F TOEBT, KEWVWOT, TNZEEICH AT D Z LILAHETH
%o 0411 775H-1431 L WO REREN D LG TH S, GDN<6>/E, TINIO /»5H 11
EWV) RE2F(-1.431) %2R T GDN<T>OERNCH VD . [ LWMEE ) 2R3 EHE e
HThHDHEEZDZ ENTESD, 29 LA EZRA LI-HEL, Bilcah~<7= Cizek,
Bunch, and Koon(2004) TOZ&EZHIM LIzHEEE LRI L TH D, Z Z TR 5415 GDN<6>
ZRERL L CWAD TIN IX, 8 & 10 ThHhDH, £7o, GDN<T>ZHERL L T2 TIN 1X, 10
E1THY HEEIBITHERL L THDDIXTINIO TH S, L7228 > T, Z Z (2 booklet
ZiE < @75>Hz%>LtJJ<‘:#ILﬁéhéo KHET 2 HFEENTEH S booklet 3, Z @ TINIO
EHEETDHZENTE S,
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PL_E. Wright and Stone(1979, p. 31)?® Table2.3.1.0F — % & AT, EISORES
FTEE LRDIFERETH D, ZOfEEIZ. DIFFUICULTY, DISCRIMINATION, THETA
TRTOT—HIZEBWT, TINIO N biEYITHA D E WO ¥ 2 T3E28) 0B <
IZE-7T-,

7. ¥£L%® CITO Variation ZH&Ed 2720 O FREAERER

Z ORFFEREE L, CITO Variation on Bookmark Method % #9272 0 O P £ 12
B3+ 2bDTHD, Zd CITO Variation OFIEA[ 5 RIS, [THART LR IT L7
DIRWHEIIL, ML <AHET D, £ 5 LICiEA M5 L T T, Bookmark Method (2
B9 CITO (Centraal Instituut Voor Toetsontwikkeling: National Institute for Educational
Measurement, The Netherlands )IZ X 28R+ 2 2N TEH B2 b5, L
Do T, AEIOMEIX, EOTHMELITO 2L Thol,

7. 1. FRIRORESE

INET, HEREICEALT, EOXIREREZFOOTHA I 0, ED X D724
FEFERD A SN DDM, FT-. TOMFFRICHT D% Iniin, S EIERFHEITIEA
REDRHST-DNEmE Lz, 2L T, Z< OREREEOT T, bAETHEH
T& % AlRetE D @V Bookmark Method 2BV 17T, £ OFEMZRFIRE FiEE BT L
TELONZOWMITH 5,

ZTORPEL, 1. BUEREOEKR & LB, 2. BIEREDTZDDITIE, 3. BLUERE
B Db D 2 E TORME, 4. Bookmark Method MDBR%E LR, 5. T —XIZBT
HyE S OHEE . 6. Wright and Stone(1979)7 — % Ok, TH D, ZDHIEDH T,
Ho b b EBTIT RV EHP SN TE TCWDLREROREFEZEL T, &<,
HREBEWTERLCEL, TAMNTT =¥ Z2HWT, ZBREFOSENISEZHET H720
b HEO—2iE, FEEOHKNIESS LD ThoTe, LrL, ZOHET
FEPEPLH SNTZEHERATH D, TODITONTZEEE~OFERTIL, %
BB DN IEME T D RTREMEDS, 67T% LA FiZ72e D5 ThH A H EFEEBNE U DHHEMOEHIZ
booklet % & < @73 L\ (to place a marker on the first page in their OIB at which, in their
opinion, the RP drops below .67)] & W5 LD TH -7, LaL, T, F 1z, 5%
TEEOEBNNMATHARENRENW EThHDH, TNEMY RS FikE LT, & 2
2 HFEEBIC L 2B EDORMIRIE £ TOFBRELZIELT Z L Th oo, FilEEUL,
SEREMNETHA) EINTE, LML, B 310iE, ETETrEARMEVIM
oo, Licho T, HBHOFEEBDOREIZSH &3 HMNIZE > TR
4 L LT, T2 oM ORBFIEORBENREEN TV Th D, AIFZIL, 1€
ROBEEOZ 5 LIHIZ X0 KBRS 570D HFEO—2%HRETHZ L Th
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2T, TDTDIT, BARWIZ, ZOFEEZREL, o L7bDTH D, FRERA
DX, LR~ 7= X 512, TPNO/TIN [FlO¥fEEZFIH L7 #HEETE] Th D,

7. 2. PHEAE - EBROKER: PNO/TIN BIOBMEZEZFIA L HERE

ZDOFHHA « FEBRIZ. —2IZiX. Schagen and Bradshaw (2003)D 7 — # (2B L TAT
bz, #4&E8% M7z Bookmark D& X 55T Tdh % PNO6,5,2 1%, Z @ TPNO/TIN [#]
OEMEZEZRP LIHEEE) 2F AT, AR ET 22808 TE, 61
Rasch Measurement D BH¥E D72 D iy b BHE 72 SLERD V& > Benjamin D. Wright &
Mark H. Stone (1979). BEST TEST DESIGN. Chicago, MESA Press Tflifl & 7=-7F—% %
it 5T, [PNO/TIN M OHUEAEZFIH LizHEEE] 2. FE. 90 LIRGET L Th7,
ZOFERIL, FHAIEH DIFFICULTY, DISCRIMINATION, THETA W T LD /3B iZ 0
TH, OO THME: bookmark DEZHATE LT TINIO 23RO D Z LR ARETH -
7o

[PNO/TIN M D¥efEi A=A FIH L7z HEEiE) OFIEIZ, T2 EHNT DL, ROED

(272 %,
WMFEH LT A2 b ofER % IRT(Item Response Theory) & W C o #r 4 5,
(2)RP(response probability) & & L. Theta@RP %% L. OIB (ordered item booklet) %
TERT %, (B)EM 5 & ~Al%| L 7= DIFFICULTY, DISCRIMINATION, THETA % {Emk9
%, (4PNO/TIN DDtz % K. GDN(graph data numbeniZ %> Tk L 77 7 %
YERKT %, (5)PNO/TIN DRI DOEAE =M e KD GDN & # DRi# D GDN ##E T 5, (6)
kD250 GDNIZHHEIZEEND, HDHWIE, BHIMTE £ 5 PNO/TIN ZRET
%, (T)LL o PNO/TIN % bookmark D& X T &7 5,

7. 3. CITO Variation on the Bookmark Method

Bookmark Method 1%, I —r v /NZEBNTH, TOEREZHRPITNDHZ &1L, &
DILNH HEfRET 5 LR TE 5, Zik, Frank van der Schoot (2009, p. 2) Cito
variation on bookmark method. In Language Policy Division, Strasbourg, Reference
Supplement to the Manual for Relating Language examinations to the CEFR (Common
European Framework of Reference for Languages: learning, teaching, assessment) Council of
Europe. 6D —HiTH 5,

Section 6.9 of the Manual for Relating Examinations to the Common European
Framework of Reference for Languages (CEFR)describes the Cito variation of the
bookmark method. This method uses a rather simple display on which difficulty and

discrimination values of all items are presented graphically in relation to the ability
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scale. An important feature of this display is that panelists are fully informed about the
level of mastery for all items in the item pool or test at every point of the ability scale.
This informs panelists about the relative difficulty of the item in the test or item pool.
Furthermore it prevents panelists making inconsistent decisions. Usually, however,
panelists are not familiar with the psychometric concepts involved. Therefore, the

standard setting method should be introduced carefully.

WEEIZBWNTIE, 29 Lz CITO OREEFE LI L T, OAEOIEGEFE E 1T
T 5, bo & b RBREREEIIMNE I BIZERT LI L LT 5,

BUEREOBET 2 b EOHERIL. S, thE-72ENV THD, I T, £
KOMEZRAZTCEERTNRERLRVWZ ERTHEINS, LrL., Cizek,
G.J.(President, National Council on Measurement in Education)7>, Cizek and Bunch(2007, p.
320). Standard Setting: A guide to Establishing and Evaluating Performance Standards on
Tests. Sage Publications T _XTWNWAHOE D L ) R E L. OO TCHEAIRIEE DO
E L TR L THRIEFTDITFITIZW 7220, “According to Segal, ‘A man with a watch knows
what time it is. A man with two watches is never sure.” Because there is no equivalent of an
atomic clock in the field of standard setting, our recommendation is simply for practitioners to

invest in a single watch of greatest quality given available resources.”
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"'Can-do statements" D H#Z « BF5E
Comparative studies on practices of Can-do statements

A EAEER

Sukero Ito

Abstract

To help language learners understand the dimensions of each level of proficiency, there
are "can-do" statements (CDS). CDS are generally positive: they describe what a learner is
able to do each level. Therefore, CDS help learners understand the types of tasks they must
accomplish to be proficient at the various levels. However, some CDSs describe what a
learner cannot do or does wrong at the lower levels. This does not help learners, even those
at the lowest levels, see that learning has value and that they can attain language goals.

This paper reviews CDS of ALTE (the Association of Language Testers in Europe) ,
CEFR (The Common European Framework of Reference for Languages), ACTFL (American
Council on the Teaching of Foreign Languages), and CLB (The Canadian Language
Benchmarks). as well as Can-do lists of EIKEN and Can-do guide of TOEIC.

CDS endorse language use in all phases from beginning level through to advanced.
They reflect performance descriptors for all levels and are mapped against the scales. Within
each stage or level the descriptors are progressive but may address different aspects of each
skill.

This paper examines the descriptions of each level of proficiency provided by those
CDSs above, and tries to analyze the structures and functions taken into the CDS. Differences
in performance of tasks in each level were investigated. Central to the study was the use of
a taxonomy based on Bloom’s Taxonomy for characterizing performance tasks which were

described in CDS.
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1. AL EH®

“Can-do statements”(LAF CDSJ &M 9)iX, 2 Ia=r—a UFEINZD DD

BEAONSHEILENTLDOTH D, SHERES OIS &AM 7t S SRR I 8 2 Y

CBENTEVBISENERLOELTIRALIELELDOTH D, HKilL. SERE
ﬁﬁ@ YT, [ REUE—FR] [HARIAy] [7L—AU—7 | R Fv—
71 (AT T ER)E W) SREAZMBICHICT 228, b3 L ¢, CDS
DREVIAENTWD, R FHRBEAP O ala=r—a VEBOET IV
PR, HEOFHIESIHIO B 0 ~ORFAIN T IR O SERE 2t L K5 & L
TWDZ EBIMBbhd,

—J7. WEGEHBEICBIT 5 RKBET 2 F Tk, 72 MERNOEONDH A& BIK
HI7RRE DR E L TIEATE 2 L 9. BRI 28R M T EZ 2N E TULEICERE
BIDEHIITRoTE, EXEHEZAHFHLTEB LSS ZRT 50 TR, =4
DR E L TOFEEEBRLTOD BN DONVIC W, T2, SBEEVIEFICL D
LT DEBOH T L T L EWHEESS HIEEIEEIC T 2 EUE D BE 72 BT
4 — Ry 7 Iz W, FhifiZe b NTFEFERITIZE - T, FfELL EOF K2 1E#H
/NN IR D, EZT, FRICH LT, EROLMRPA T L5, RE
BT, FNENOREIZRHE U MaEkCne 1 O R 8 & il U7s 555 RE J1stak 3¢
( [CDS) OFF)BIEREND L H T oTE T,

L2rL723 5, CDS IZI3kk % 72 5eal O 3F(E L, AiE BAR DS BIRE IS HEE S 40 C
WD DT TRV, £72, CDS DIEHAFIEIZSNTH, BRORKCBRE & 13X mEEf%
ICE=FHICEASNTEVIER SN0 T2 2 L b7 < Y HORIETEH O
EELWHEZOWTHRFTOLENSH D, £ 2 TARTIEL, 2011FEORE TE
LIS NE, UToWrsQ@) %7 —~IC, WFED CDS ZH Y iF THEESy
WaRARrD, T, —H#o CDS O #EF 217V, CDS OIEH O AlREtE 245 =
EEHENET D,

(1) HIHERRTE(R 7 —Ak)D By & HHEOTE FH FLHE O fst

(2) HUER T b D RER O

() F2EfEL LTOEEEGLINEREL L TOSBESICRT 2 HE A OB

¥, AT OFIRE LTIE, BANCEREIZISIT 5 CDS & mwfkﬁﬁ?x%a%

I} 5 CDS O ikdr 5, IthIC, CDS OHEESEIC SV TRIEII T & BE 41T 9,

2. 1. ALTE(The Association of Language Testers in Europe)
—myNTIE, HEBEROL D TIZHBORAEIMTHOITWD, FMERE

ICBWTH, BINFEDERET X FDRES LV A AIZHERATREIZ 975 2 & A3R D
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b, 7 A MWHGE L7ie N 2 Rl — RETHETST 2 BEMENH -T2, £DT=H, ALTE
TILCDS Z#Ek L, HIESHEE M > CRERMIZMATE 205203k LT, F%’l‘ék L
T, MEFEORN L LA TEDL L IR ->TWD, WEHHDRRHHESFED
PEERIZIE, X7 o —~ v A HEHEIZ L7= CDS 3B% S, quﬁﬁ'?’ﬁnﬁaﬂ;ﬁfﬁﬁk@ﬁf%@%i@
L LTERESh TV,

2. 2. CEFR(Common European Framework for References)

I—n N TEAEORE LM E - T, BEDOIREEL ST HBOROHELEZ 722705 T
105 LA B S 23T THMEREHE OBLE A ekam S L, T ORGSR, CEFR 233/ L7z, CEFR
FERONFEE S DN VWD W L EBHE O — b2 EBLT 5 1-DIER LT b D TH D, =
D RUZIVWT ALTE @ CDS BHH OBRE & 137225, CEFR Tk, SFEAE &V O A

TR Z R I, VT NRNRARH Y F 2 T AOKRE, FHEOHTIEOSEIT RS
KO IRFEPIZ R SABEDREVIAENTWD Z &N, R e LTHETons,

A B C
SR D S REE M E ERVASY =t I R RGEL oS RE
Basic User Independent User Proficient User
Al A2 B1 B2 C1 Cc2
(Breakthrough) (Waystage) (Threshold)  (Vantage) (Effective (Mastery)
Operational
Proficiency)

X1 CEFR & ALTE ORES L~L

ALTE DRES LI COEE TR STV D, T DBERE & 5 DIIERINGFE
2D CEFR H6 L MBER I THDH DT, BRIMNOEESFEIR &5 DIF6 L~ L
Tm~éhTW5k§2i50%LT LU R E < ABC & W) 3BT 5T
Wb, EHI2L-LIZT BN TWT, AL, A2 F 52K L CEMEZBI/RL T
b BWHMRENWEREANEL 8D, LEN-T, A20%KIZB1, B2, £ L TC1, C2

EHESI LV RBIR &5, ALTE @ Breakthrough Level &9 D% ALICAHH Y325 D

—BETFTDOL~)L L5,

2. 3. ACTFL(American Council on the Teaching of Foreign Languages)
ACTFL @ Proficiency Guidelines D%, FIICBIT 27 7 X v 7 4 NERERE
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DOHTOIEGEREN Z WML LT=b D L 72> T b, Proficiency Guidelines (%, 1950
FERICBA%E & 7= Interagency Language Roundtable(ILR) 23 5& (272 » TV 5, BIFE D E 70
HEZ, KEICBT 29 EHEHE OO L HENREORETH T, IEE
FHOEZR., BENEOMEN., SR IBlodR b, AEEEELZ®EL TOAME
FREDE D IAENTWD,

ACTFL X, L~k LTRDEDZg&E L TW%, Distinguished, Superior,
Advanced. Intermediate, Novice T, #%#&3L~ULIZOW T, & 512 High, Mid, Low
[Sth:{KLTb\é Distinguished L ~uid, HisX & S 472 L~/ ¢, [ACTFL-OPI
AP ATIFER A 2702 72D T, ZEIC L Th D, i, CDSITHET D L 2 AT
HEIJ/ERH ELTHRIT DUV EERE A LI LT fiRic 2> T D, HEARSL
TOVL-DVEFMT 57200 ZE L THEH LTS,

# 1 ACTFL OH|ERfE

Distinguished
BEROEMINTED, AMPILTHND,
Superior BARMZ5EE L BN EE bk T D,
Sl b NERZDRBUCKIETE 2,
- High ERWEH T AT b EE o TRGE, #i5TE 5,
Advanced - Mid RIREZ R BT IE T & 2,
- Low
- High HORDICEEMMER D, I<Ho TV HFEBIZD
Intermediate |- Mid WCTHHEZREMZ LIV EXTY TE D,
- Low HAlZ2 R0, R0 & DKL TE B,
- High A 2= —va R TELOME, REV A, B
Novice - Mid FCL7cRRA), HEEOMEY, MHREAGETOA,
- Low

(2t 1L TACTFL-OPI AFH] 76 i)

2. 4. CLB(Canadian language benchmark)

CLB /%, BRIZXIT 2 S5EHE 2 5 CDS B ST\ 5, fill[E & 1 X872 51
WINBRENERELZE> TS, B FF T, BUERR L TW LB NITFE#ELETHD
EEDPNTND, ZLOFHELEZEARLT 4V EUNOZITANT, VT XENDE
FRBUDBULDOFFEEMAH S E LTS, ZOXIRFEENL, B FFITLELLMN
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EERITEMEBENBRZEMNT 2R, SiEENLHIE « Pl 2RO AL L L
TCDS MIEH SN TWS, CLB X, BAIFTD X 9(Z3AF7—(Stage I . Stagell . Stage
M) T, HFAT =Y NEBITAL~UUIHT B, &iRE L TT1R2L UL TR & T
W5,

#*%2 CLB DgESIL~L

Stage I Stage Il Stagelll
1123 |4|5|6|7|8|9]10|11|12
Speaking
Listening
Writing
Reading

3. HAEREIZRIT B CDS DILER
3. 1. I aIa=Fr—a vl

FTATER 2B L7203, BROBIEIIIZTNENEA OE BB AFEL, B
TREEESCEITONIHEAITR 2> TS, ESAEHITHR51F. SEEH DV
I SREHEICB TS CDS 1T, £ Taa=r—ra VDO E A7 — LR
HIE SN TR TH D, ZNETOHARENOHEGEHAFIX. Ebohet s,
SOEFHERFEROBIIRA R & SRERER TN D 2 NEDFLBR A LI 72 H1H
BB -T2, ZORICBWT, FEETHREIN TV CDS 1L, HADIERE
—fAEHRLCLHBIZ>TWND,

3. 2. {REEHE OES|TITRW

20BDIEEE LT, aIa=dr— g VEEDOMEMEICER L, BEPSHICRER &
NTWHRTHD, 2Ia=r—TalBhen)d 0tz oD ThH D,
FNP I, ENOEPIRT DO, BEZR LN 5 bafERRiRic /> T
Wb, FFEOH U FaT7 27077 AO7HO CDS Tlix/eW=HiZ, ACTFL %I
U CEFR T 3UESCICH, GE4E/r & OFRM B ORI TIXRWZ &2 B> T\ 5
FLEENETNONEEABICB TR, a7 e —F, ﬁ@b%ﬁ&&#&%h
TV EZANDL, HIOFEDHIRIES, FHEIEOHIRTIERNE NS Z L HPIRS
nNTn5s,
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3. 3. ER0I% outcome

3oL LT, aIa=r—a  ENICEDLA NNy —~< ZAOMEICER LTV
HEThDH, HETHEERIID outcome, BT AICEEA[H - TN TX D,
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4. FHEBHL

A D4-SB E LT, BEOaI a=r—va VEEINCEREZ Y T, FEE L
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4, CDS D&
4. 1. SHERSE

ALTEX° CEFR THI/RENTWDHaI o=/ — a VREHOMZME T 25 &, ALTE
TIE, RHIPHO S EEE RS E A WESCH T, ETEE Vot ZNENDOSHEIZIS LT,
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5. CDS Dtk
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MEWVWS  ATEEL CZOFME N IITAE L TNDNE WD R EiET Z Lok
%o TOME L TEEADOHEENZET b1 b,
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5. 3. CEFRIZHIT 5 CDS ORERNEDLHT

5. 3. 1. B
[ < Listening (A1)
FoE VW EFHELTHH D — WS
PO VEELTHH D — i S
Hor. FIELH DR D Z LIZHONT — Al
M E BN FEA) AR 2R R BLEE M) 72 6 13 —HE S
PR CE D

ZOWMEFBTRINTWD BRI R HIEZBI T2, VA= 7D ALV~
NI-o XV EEELTHLAITHMETE D &y, o< VEELTH b 2 AUITEE
TE5] THS. FROFOEYOZ LIZHONWTTHIITHM X 5] THEehz
FEAIC, RAMBRRBGEMNLRGIIBETE D) O X R TRAFTERNR 2SI T
Do ZIZTOHMTIE, NEoE D EFELTHH S ) 1, W) (T2 && L
f\F@o<@ﬁbf%%5jixH~Pkw9mffﬁ%éJ@ﬁﬁﬂE®£L
HDHEDHT LTS, £ LTEHEEIZOWTIE, #IRL Lo EFEICE > UIHSH
E@ ERFED Z 7 R e T —~ TR EN TN D, REFEIZOWCIXEE-EICE
LT, BEENZEAN &V D RE T ORER L~V TR LT 5D,

5. 3. 2. &7
25/ >hE%ESpoken Interaction (B2)
MG HRICRF@E A TE - S
REEaRE & HBEOCY LD N TE —HHES
Hitlga 7 7 A F OFEmIC — Ak
FERRAIC SN L, — I
HOOBRAZDH L, #PHTED —HaE

D spoken interaction, F59HESITH D03, mvakéilk%%D\Ava
IZHAR, RREFENREE IR EINTND LT3, filziX, [RBICARIC
DEENTE | FEEREH & FEO0 Ly AT, %L@:/Tﬁx%@%ﬁmﬁﬁw
WZEML, BoOEREZFHII L, A TE 5] OFLliciL, EHmOA A — VD EE
LIz <, BRI RITL2EBESHFTHLE LTS, Bl LTI, Wi, &
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MES, REE, Ak, BREENR STV,

5. 3. 3. &<

A4 T 4 > 2 Writing (C1)

WY RS T — it S
WS OO AR LT — A S
B 22 5 C —IFfES
HORHENTE S —HRE
Hoam@EEE LB i — A
FRAH L7R72N 5 —HERE
FHRPZ A, LR—FT — R
B EREA W D Z LR TE D —HEHES

TAT A4 TIZONTIE, CLL-ULAREY EiFbhTuniz, BEicix, EYeE
ETHL ODOEAER LT, HRAMBR CTACRINTE S, BoNEEL &S
SEBRGR LN D PR v A, LAR— T, B TEAR ) 2N TE D) &
WIHFIRTH D, CLUEIEML LV THLIZONHEERH L TWD Z e nbhd, 4
Fro®iaid, Miss, Pis, EmS, Mg, 58, BUE, s, BT ohTw
72

5. 4. CDS OERERIFFRDELE
5. 4. 1. B<

YA=ZIZE L TR, RIZVIERNEDOFE-E DR CHENERFTIROF LT -
TWABZEPMEINTND, ZLTTXRA MOBIRE I, il I Nt D~ 12
HTWnWadZ EbikH TV 5,
5. 4. 2. Fde - EL
V=T 747407, ZHUE, St ELILECNATHZLETHD, HIED
LA EIREM, A, ThbbMEiFHen VD 2 L BEEEE L IEFICERA S D
ZERDNPoTWND, WL~V IZE TAERET D] Lo, [AEDRFHEDDH|] LW
IEIRVLLTHD, EZAN, 2Lt l . TH O 2T EEIz 5
DT yEANETDH] Lo TWT, HEXFONTEL SN EECEWITEEZGA A
ERLlIZ e > TnD, HARATH>TH HARGETEITE IRV E 9 @RISR &

a
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o TV B (ESCBHRA SRR A L BB L T D L 8D D,

5. 4. 3. B@&Y

IZ. spoken interaction & spoken production T 228, RIEIIERFEL O EELE LT,
BHFEITMEEITHET L0, AE—FRMHRE—TNICET D LIERADZENT
x5,

spoken interaction DIGEITIXFE- D 72 UAJEN HRLIR D 72 S ATV D, A SOV
S, ZLCEHALEOH, ZAUIA N Z TP —Z0 b bFEHTH D, iz L TNT
AR D EL DRV E . BODORFEETEVRATZY, B LVWSELL-72Y LT, &
FEAMICED DTDIZA N T TO—% L HZ L2725 H, CEFR ® CDS TiXZ D X
IMIEETERLTND Z ENREE LTET NS,

spoken production, ZAUZ DWW TIFFEENBRDOFLRDH L5 TH D, MEFHET ML
S THBEZT D, —HNCEETHE, @EO5 LE, LI LW OREHDOEIE
ICHEETHZ LI d, FLTHFEORIIIMA, BREOEMS, FIZHAREDS
BlE. FEEZAL D ONEREZM S O, Fl2T T2 I LV EALRETLHA T
T EHINTVWET) , TETOATWET) ZKETHET 23, T &
2% EEFREEOT-OICEEIL D, HLWERBEINE L) EWomas. T
LWEDBELE Lz EWHEa e TIE TBIE] 25 &, FRICL-LREn e
P SN DA D D, RNT Y FEROEHE S, T RIMGEEENE R D008 5 07
ERREMEA L OGNS HEENFEEREZ L TV ETEETREHATH S, T O,
SEBOERE, BT 2178 L WD &0 T8I DERNC b EMERIRIN H 5,
PR 1582t a—be—TbMAIATESEEAN? ] HTEEEA] AT
WrohdeyayZ Thom, TEIZ TWeh, brok| BTN RI L
bEOIIRENRS>TL DL, ZOBRDARMBERSE I E W ZERHL, £V H
HIRTEREOMAE &V D Ol AHBERHERRRE L FER - Tk, 2o X5 iy
73 spoken OEEIZITKRYNZ /2 5,

6. CDS & KHHKET X b

BEHTHBRAZA, BN TER SN TS KRBT 2 MME, BB L-~UL L ZhiC
K L72T 2 ROFERIZONT, TEEBIATE 500 TEDX 5L~ T
HDHDOMN] EWNHFFRUSNOFE RSN D K 512 CDS EMA STV 5, AFTi,
Fifp & TOEIC Of &Y LiF T, CDS Dtk LIEHDEREICHOWT X & HTHD,

6. 1. TR Can-do Y X k
HTRRTIE, 2DV R NEERT 272912, 200345 A 2> HKISSEDO R A &, IE

47



20,000 \ Z #8 2. 5 Lk D> B 5k O E#E (B R IEZ)CKE L, 2|l 5 KRBT 27— b
HEEZITo TS, TERPICED LY 7R LN TEDRREMEN S D0 L) Z b
B O EHAENTE L, VA MELZZbD% [Cando VA R] L LTEEDT
W5,

#3 SRk [5597) Can-Do U A |

Xl
1k FERMEDE IR AWVEFEIZONWTRD LD 2T HZ ENTX D,
LR (OB VEEEICOWT, ALY AROBREBRRV TN T
=2,
2%k AHARETOHREICOWTHA LY, AFEEAEV T2 LN TED,
R | HEAETE CRIHZRMA R L2y Bk - FALDOH D Z LICHOWTHGDER &
WKARDHZENTE D,
3tk Hi7g 2 LIZOWTHERRD LV &2 L) BHDOZ LIZHONWTHRRL 2 &
NTED,
4% |EAR SRS TEELZY, BMEZTAZENTE S,
5% | WA ERIR B A D) Z LN TE D,

#4 Wk 559 28% Can-Do U X |k

HEAEETOHRFICOWTHM LY, A2 52 6N TE D,

c BGOSR EHHT 22 N TE 5, BARKEOHE R L)

A FIBITIR S ToHRFIZOW T, GET 2 &M TE 5, (IRAT. A1 XU R )

|- BAOFR(E)ICHONT, BHELHHE T2 ENTE D, BT, AL FF
e L)

cHRERNE T HZ LN TE S, (f : Go straight and turn left at the next
corner.)

CEVHTIEBICA LW S DR HEEAT D, MEATMET 52 LN TES

o (i, YA X, HER L)

cfHERIREETDHIENTE D,

(18 : Tell Jane to call me back./Tell John I can't go to the meeting today.)

B D Can-Do U A MX WEB ETABI SN TWT, 20— ZLL FIZHRMTT 5,
Lk 5k £ TOREEICHIT 2 FiEH N BN EARICEER s TWnWD, 77— b
FERODIICBWTHREOBWLOERERL-E L TEY, YR akE2EN W
PTCTEDL] VI LERIET I HOTIIRVER TS, TERTIE, ZDU A |
IZ TR EKEEOEBEORFEFERICHT 2 HEOEAR V] Lo T XA MLaolt
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TAEALTWS,

6. 2. TOEIC Can-do Guide

TOEIC ®fE/1REiklE, Can-do Guide & L THE/I L~V DBk = A LT 5, LIF
DFRIT, AT ELNUTKISLIZRENI L~V ER LTS, TORZRALIRY, ZHR
FORERITFER I RALE ST Lo by, #ed 2 T hilEHih] Rk -
TEERENI D DD L DI Tnd,

#5 TOEIC Z =7 LHES L UL DG
AE—F T RAa7 Proficiency Level(H2 /) L ~L)
190—200 8
160—180
130—150
110—120
80—100
60— 70
40—50
0—30

RPINWw (OO |

76 TOEIC g /] L~V BIIFFH
CEVARZ Y% A —% 7
(8] —IIIC, LoULBICEEN T D BB L. OGS b LWk 2R &5
MNTEDL, BREZRARTYD | EHERERIEZTZ Y T 2BEOFEORNRIIRE D)
Zay DoV, AR SHE B EMERSUED 9 WA L, Bk CRME RS -
190~200 |FEMZEMHHL TS, £7-, BHICEZ L, EAMARERERIT S Z LN TE
D, BE, A Mxr—vary, MTAREHSDVDHREDLNY T,

CEVARZe Y% A —F 7

[2] —HRAIIZ, LT N T OEZBRE L, BEREBRLHZ L, BEROEMITE
WARDZEHTERY, BHRERIIGZDZEHTERY, £, Eo72<W
P =e RIS EET D,
40~50 |[EMICE D, ERMZRERZRAT 270 & AP Lo B e aiE
HEELIZ W,
EPNTbOEFA BT HEORGEIIEE LIS NI ERH D,

7. ¥ L TOEICIZRIT 5 CDS ik

YRR O CDS 1d, EBEOSFERH AR LT, EOX ) RBEAERTX 50 E&H )
BEACFRBEL TS, T XTORBEL [~TE D) TH—ShTW»b, —F, TOEIC
® CDS X, VB THIUE LI TH L7012, FEIRLDEL N [~T& D) L
STWDN, TR THD LL2TIE, [~TERW) [~(TERW)ZLEDBH D
[~z W] &, ZBEDRADBFICONVTOIRENELL o TW5b, ZBREN
A 2= =g CBWTHEITZ R Z L TV AR, 725 ENRA 42 2R
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IR T 52 LIk oT, LV ERELES ELTWD, =T, L2
TTEDLZENITHLONPDOFLBNTEALERL LT LY CDS BEL~ULZE
THRARBRE LTH—SNTWE DT TIERWnZ Enbnd,

ZDOXIITEEAFD CDS Dot £ DLk D7 &IEH O JiEIZ 25 Ol O
o IR/ END, EDOOE DL, BEESLHE(criterion) LTDCDS T, & 9
OE DL, FHlifEE (descriptor) & L COZENTH D, BiE OHEIT. HE SN EXS
LOAEELTHARTLIHDOTH D, HE ﬁ&bf%%éhéN%$E&LT%

WTLHEDTHDH, Lieno T, FEAMEFEE, #lziX, TERKR> ThHiLE
BrENFED L) HOELFELTH B X, b#éj@ioﬁﬁ iffbkw
T AFTED D | [SHSASTORARLNS ] BWEEE DD TH D, ik 55
1 1k B5% D Can-Do U A MME, HfDOHIE, T—1LThHoH LMIRTE LD,

— i, FHlfEE & LTo CDS @ fil & L Tix, TOEIC §EJ) L~V BIRHli OFER 72 &
WWRONDHE DT, RBEROEIIL LD E LTELEOELDOTH D, 2
REDS L~V LT EiRe ) 2 BN AETRELIZb D TH S, TOEIC

DFMRE T, Lyt 2ar7 i i \Jﬁ@ﬁ4b74/kbfé%%ﬁ#
B A E X TR L Th D, HlZIE, ek L~2; X 57 TR A5k
T=H DR, xﬁﬂf%na (o< VEELTH DL 5, MK L%*b\?ﬁzzﬁ:b
THH2IE, 00 TX %) [RESN-HFHPHNTIX, coTZ 2] [Non-Native & L
THHRalia=r—alsnNCE5] REDFTBTHD, 7AMRE, 22 TW)H
HEEICH T 5 BHAEDOEASWEZ, FEPRWZW L TR L72b DIz > T g,

scmswﬁo RO
. REBAHEE L SERNOHSE

WIZ, BREHEER E D & ) RBEFE TR L T Mo Tk, SEEEEIC
B 2RMAAHE & SR CHEEIIBERAH D L EbTWs, i, TAL
MO AHEMRN LT, TBIRLOH L L] TR bhroTWnDH I &)
M7 0 | MIRIIZIAZfE 5 MWENMEL 225, —FH, FfkiZe Dl Lz - T,
IRENZREL) THatEo@mWEEE] THIRNRT —~ ] REPIRER->TVD,
INDIXEEIEENCBIT DX AT LB DI LD THDLIN, X A7 ZDH DN
BENERDDHLOT, BAMNAHENREELI EEZLNL I,

8. 2. MAWAHEL TN —ALDF XY ) I —(Bloom's Taxonomy)
7 )L — 2 (1956) A3 “Taxonomy of educational objectives”®H CTHEME L 7= [HEBIED ¥
%//:—(%@ﬂj BEREORNEEEENCER L DO TH DS, T—
. BHEBE(=REBE) 23T, T7obb, OEiE (cognitive domain), @
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1% & eI (affective domain), @FEFHIESNA)fEIEK (psychomotor domain) D3I 2> & ik
SNHELTWD, ZZTEHEHENOBENL, OICERELTTERET L2 LT
Do

AT fE I (cognitive domain) & (3, RERRAVFERIZEE DEEO ML LR 2 D 2 &M
T&5, AROENLOAT TV =X FALOHT AV — X D EHET, TGS 50N
LS NTZRET) L 7o TN D, FRENE

BIL, itk AR I F — 457 — AT Crasiine
—AlEE W DB TETRIEL T Evaluating
S L RbInD, KEEEONEIZONT ¥
XL FICAES S 5 28, CDS & itk 3 2 Analysing 347
BEIRDOTIER WM E Eb Applying
ns,
Understanding ¥2fi#
]2 Bloom's Taxonomy Remembering %034
(EThR) (EFH TERIX)

I T, 22T, B0 OREIEE ORFEAFL L7-%IZ, ALTE @ CDS( <
SRR it S E L) BN TS S, CDS & R AR O RR 2 EL L T AT
Wy b HAAEODDIENEE Y ALTE D6 L~UL & XIS 57 E 9 T OWTIERIISH
AT OMEND D Z LMo T, 2, BMNIEEIC THRESI W THDINERIC
X550 TH 5,

[1 Remembering %ik]): BEAI 2505, - B AT L LY. sRBLZV LT, SLEIZSU TR T
XD YL, HEER ST, SUEHRR ORI Y 2 S 5EIRE),

<z E GRS L il gz
FEARBZH R AL £ | SRR SR, | EARRZ FRRICREEL | R
7BV EIVOFEEICE T2 | EITBRE AT 280 |, B e a e AE
AR THERITESLEFEITSM | TED, HEIENTED,
THIENTED,
(W . Common European Framework of Reference for Languages: Learning, teaching,

assessment. [E|BSAZ R FE AN L HBIER A, LT L ET)

(&) THARW) TEHEEIZEKS) TR/ THR 2 EofERIck - T,
o %Dﬁﬁﬁ*ar@/J\fﬁ é iR n)LAJ?LEyj/L %) °
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[2 Understanding #2i¢] : %8117 ik 1% HO N E LTRELO BB AR L T, BEIIST To
MAE I CEBL b, TR CFC AT IO WA AR, AR5 5 7RI B,

<z & 2L Feiez ELZE

BN BREO R T, Hlie® | BN CREICE) | HAUCREEL, BN HRIZE
RRPBERERITHZENT | NER, 28X REICE (R 2E W R TR
x5, THERC, MR, T |[FEETENTED,

XANT w7 F1TEL - T
WHHENICEI T LR —
B4 HZ LN TED,

MEn7=) TEGRZ ) TRBoFEEAN] TK<m-oTWwad] MEABE®HR HEu)
(L7 DORMAEHEZ RLTWNDZ Enbnd,

[3 Applying J& M ] 58 U7 FEAHD 22 508 - B G - 16 W5 L CL - 2SN i- 22 s I R
R TE DL ~L, BEHE O F REFIEE-C1E S fth O S PR PL TISH T Z &N TEL F b TE
%bo

<z & GEd2E aeteZ =L

RO FIETHIZRY - SUERY | B R F Rl F2 g | Ko TV A FREIEH
RERCOVWTERZEBR, & |LFEEBEL WSS BEHNOIE |DETZDOFERIZHOWT, F
DONTEFORBNTE S2L | BHIRIERIZOWTEMER  |[REEIATERDOIENT
LB R A TR AR T O [ B R A BRE T AN T & D,

ENTED, =D,

MRS [EMOFHEN] THER] HBEaLTnws] TE<Hm-oTws] IH
DE7=0 | MHERBAMMAEHEZRLTWD,

[4 Analyzing 53#7]: BIBEOIRGCBIE LT F R 2T HEEBOMREEFR NI/ T 2 OMIm -
BRI E BT CEDL UL, KRB FEREDH - CTHRE O F5 SR BN & #2217
DOHTLIZD LT, JOESBERI 5 S 58158, £7-. L0 HELIEY . S KRR E -

V4 HTEE),

<z & REd 2L FeteZd =L
F<FNOTWAINE Y VA ERMIC | BIE T D E AL | ADFEL TCWDHICAESR
EFENTE, FRICONTUVIE | BEERBRL T fWHEERS B, HDVITIEEAER
HCE, FEFDRVIRIAVGEE B SZ2BM T 523 TE5, |[IKFEEES L PHREEZE
[ZOWTRREEHERF 22808 NT&ED,
TED,

[E<H->TWD] [ 0igRvy ] TEEhES A1 ®R ] TR TIEEERER ) 2
LIRAARELZHE L TWVWD,
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[5 Evaluating

A - B 2 OFE BRSO ) - BB & LT SE MR TR DR
AL - fE e U CRh R A HIlT A AL~ B RSCHEE RS H O BVWoE 2 AR B

é??%o
HZ e/ FhEd o Fitez L T
HAOMEFEORANTERHS | a—RA T oxaT&s | BE Loz ta TExL

BT IR ERBRL ., fh
G BUTKHL U2 35058
DOFGE THLIRIT - 56%
HEFFT DL TED,

EENTRLSHEA . HMERD
7o DITIEARZ B A . FEREHER
TR E LA T HIENT
=D,

TZOERRL7Z0 L, &2k Cii
AR A S TUNEN
2= — g TELRE 1%
IRy A ELIENT
x5,

MH 2 OALFEOHIPIN ]

o TIRRRAERY ) THEEE k)

[6 Creating Alli&E]: EEOAE R ERE YN AT LRGSR LT, B/ 22885 - I B Ol E# 7e

EiHiEd-bl

r:/—x\n‘a&‘J

(3720 D & |

2

= —2

MRy

[EREZR | 72 E LR AHENRIN TV D,

CEin Pl S I A TEAL VL, HEO EERHIREZZRIETHIT A,

E<ZL FR L

Eisets

L

MRERR S 2L B OH
DERNCH L CHIE &R Txf
L R HE R RE SO 7 T A
WZOWTHIE LT 2EMNTED

MR SR OMP R EE
., 3CE, EEI i EE
B4 5L TED,

BN RBLEEMST, £
DIH7LEMIZHONTH T
MAEELZENTE, F28
HBOBIS—IZOWVWTESE

(CAEZMHTENTED,

TBEZFF-> Ty TEMR ) TEfE THEE) E
(S22 ] DOIRHMEHENDND,

EFE. T—2bDH XY ) I — O AR LT3, CDS O FE NG ) & Btk T
HBI1E, COSZ T L7zt L2V 56581, E0 k) RER, filzxlX, 5iE
EEIO LD XD RITAN LR T RENLHRFTT 2 ETEBERHERICR D, bbb T,
CDS DG ERL L~ IVHEZ T D72 ORI Z R T Z L1 K o> TRYEDKRIEIZ D78

Tz,

EDOH 5 |
Nz TEo X 2GEEHE))

9. CDS Iz} 2 miEtk & @5

REJJRLR 2 LTV Bl ©, BEII B T X 72y, CEFR OFtik % Aiuidbnd =
ETHDHN, WIEFEMICED S ETIEEITE, IRMERICR-TLEIZ L TH
Do BIZIX, TRERMIDGmODL) bl MmERMLEITEARTRILIRDONE
BPEZRL Z LT/ d, —FH, BRI L X5 &35 &, R, ZEERERD 5
N5 Z &b, TAUTEARRNZRER TIHFIZON DT R0 TH L3, EHIE
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MRS X T, GEMICEIRT 2 Z LT LD, MRMIC, BN ERRT 2B
FAFEMICE LS OMEBIIZELS ONE NI T, VL r~Iiltd I Ll b,
BB DR 3 % B BEIC FER 3 2 I X ERI M & MBS 72 B, FIfkL~LTE & TAEN
EFD) &0, WHRAEBET D] LT0Thd, HREPETDLEEITH
G E N Z . BRI TAERNET D] &, REOaL—NTES] L0 )
EoZeEE N [8LFEMY) TUTAME] v Zbichd, NOFEEEEE VO A
NHTHELNIRTV, LAL, BFLLT, THRENRET L] Thunonen
IZERHD, ENERTED) &0, OV TAEEZ LD TLR— hRE
F5) OEIRFERIZRS>TL D, LER-T, IELE WY O, HE., H2DHVIE
BERE L BR DM D Z Lt b 5259,

10. BREL NV E B BIEORE

BADORIBD AT — N EREOHELZ EO X IR ET 20 KUIC72 5, CEFR
D, T A ¥ — FOEHS L B DD, %9fi&w% rbb D, —FEN AL
& A2TEEE T HEEN N2 VEIR L H D, BE DRI, AX— R EEZIcTnne
WIHZEL, BXRTNIERS R0,
BIZIEBARDRKFIZAFE L TL DFEDYA . FREIZOWTEIHFERK, mEFKRT
FEAMRZ EIXFATWDLZ EERHRELTVD, LERST, [TA77 Xy BA
D - FEFDH X BRENSZ 5 IREITRD, Tk, RFEOEFEHE OBE %
ED VAV DBIERIZIR DDA D D, ERIFFIC, BREOBEZ EZICBhEn) 2
EHEER D, CEFR @ (B OREZFHE TR DD K )7 v AR
EBTDH] LW THLIN, HAODFANEET vy A 2 EIZLEZHMITH U F
2T APHENTNDES I, LR -> T, CEFR D CDS Z#1EEHS A5 L. AR
DRFZEIIIMETIZZ2WVERBR L EENTWND Z LD, EE L TRHTHLEN
bh, WBEEMLETERWVWErRELT H &, KARITEENRAA T 4 T A —H—
257259 BHARDEFEHEIIRA T 4 T7AE—=D—ITEWAZHEL LTS
DA FTARTESEFAETARANDEIANEET VT 5 LITRDIEAHD
Do TATIvIRABTEETHE LTRKBELZHET 20 ThIL, AR
DHYINTEbEDL-TL %,

-

fiE ﬁf HELLTHL ) —EEELTBEZVWDIT., AESEOFEREDEY
ML DRIBDENE WS HTHDH, HARENTOHABHEOLOIZIL, B 55
ELTCOHARELZEHEGET D Z LD, EIRICEE LI-bDIL 5, FEDEAX.

ficf

HH
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R T DDICMERT AT I v 7 RARELE NI Z L THELLT WV, BRESBES
NHZ LR TFEEBEICHLR I INTRD, Lol TRAY AT VT EDH
ETHARFEZFOEGT 258123, 47T LH BARTOBARFEHFICESEHRd
MEOEEYTLED LIFR OV, BARTEGELFSGA & B CRiEE2 72555
EEZIUTZEDENVIES AR TE D, SNEERE L LTORRERDO, #HEFR
HELTOHRKGERON, BEDTZODHARERONRE, O X5 RFHEETH
R AR FEDC Lo THETRE AT 2,

12. CDS DFRNE

SRR EE 2 DY 1LY can-do SN MLEEIZ /2D, LA Z @ can-do
TR XAT D728 ’£m¢é®ﬁ+” ﬁ%bfﬁ<:kﬁk@f%é KDL
NEHYET DT OIZFEMT D DM, Ff BEEOREREIZE L T\ D ANDRES & RAD
HI=OIZRLDOMNIE T, HEOARSHIELEDL-TL b, REBEEEZPEICT
HEWHZETHIIE, HREBGZEAELE LTSNS can-do 7217 TH L W\AS, T A
N OFROBRSITR0, FEEOREIDERSEVEHRET S &0 ) Z & Thiu,
o VEEFIZDLD] LG, TZ2D0HGELTHDL2 5] LULE T, CDS
DEEZFHBED>TL D, LBROBRIZEMEMENE ED X HICRIL., KRELT DM
FLTEPRITIIE R B0, it;ﬂ%ﬁﬁf%%%”%ﬁ%%%#é*k%%%
2725, AROSHENS, CDS OFRICIE, LU FOMEEN S ZmAIC S FERE 2T
ﬁéhfvé_&#bﬁakuﬁ?b%ﬂ7j~7/x:mﬁbfwébﬁfi&wo
Frlz, FMEFERE L LCo CDS 121X, SEMMEICOWTERTH I ENRZ N 0D
Nt

(L)SCDE « STIERIE e

QFEFEDEE X

Q)FEE LEEFEE), FHE FHEGER)

(A= FRE R

(5) 2 =l FH M i

(6)7ihs =

(MR DE

(B)HEHE - & A 7 (1)

(9)REHE « N

13. SEERGEORE
SHEEMSH O EIZIL. 2200 HEND D, —OIXERMKIC L 27 7 — F& T
H O —DIERRE O TH D, BIFEICOWTIE, ETIEFEEICH A EARSHETHE
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LTWANEHRHET D, FEEMTICER T 5 LFFIC, SEHEEO T v Th L
b T o — FREEIT) 2 E LRREO -2 LTH D,

BB Hric oWt BlzE, 774 T T2 NOSEER N ZRET D54,
TIARNTTHZ S FPBENTHE S BAREZREL T, £V OEESKIN & D5 )
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Can-do statements (CDS) D#HUERE
Standard setting for can-do statements

EEEF

Tomoko Fujita

Abstract

It has become a current trend for English language programs at Japanese universities
to introduce can-do statements (CDS) to their curriculum for many reasons. The Common
European Framework (CEFR) is probably the most established CDS for language learners in
European countries, but CDS should ideally be tailor-made for the target learners who study at
the specific language program. Therefore, case studies investigating efficient ways to create
valid CDS for specific language programs are quite important. This research focuses on CDS
for a listening course at an English language program in a Japanese university. Firstly, a panel
of teachers selected 28 CDSs for three different proficiency levels of students. Then, before the
listening course began students answered the CDS as a form of questionnaire referred to as
can-do self-checklist (SCL). After students completed the listening course they answered SCL
again. The results were analyzed with the item response theory (IRT) one parameter model,
and students’ ability levels (0) were estimated. The average 8 of the students’ SCL increased
toward the end of the semester, and the students in the basic level increased 0 the most. The
results of SCL were compared with 0 of students listening tests, but the correlation coefficient
among these tests were mid-range, although relationships were strong at the basic level. These
results might indicate that the basic level students’ self-evaluation may be more reliable than

teachers’ expectations.
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2012 A FHICE LD T2, TOH TV DNDEZROBBEINEN O B> TET,
CDS (Zi%. Common European Framework (CEFR) (Council of Europe, 2001)X°>., J:k,
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FH7= B BTN TE D V) Can-do statements (CDS)Z#% L CTWND (T ARAZ T DfEIR
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WTIHREEEE T AZZHEE L, CDS OHIUER EA 35 1L Toh5, North and Schneider
(1998). Sato (2010). f&iH:. T, & FE (2007) (%, CDS #H CiliY—/ LT, 5D
WITFEEOL VAT DA O FB LU TEML ., IRT Z W20z o T
DF- G EfER LT, ZIHOMFZEILEIZ Can-do T =y 7 VARDFER A | IRT1 /RTAXET-
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(> TODEM L F FHEH O FZEA B2 R B> T, L2278 CDS DL~V DR E
DT=DITE AAHL , A LAY ZEDEEEAZIRFAL TD, ARiwdd, HDHHEAD
RFHEFEHE 7 07T LB T, 249 MEDE CDS ZAER U BLERR & T 2720 O F i i
FDO—DLeNIEENTHD,

2. FEATHRSE
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ICESTHAEBL T, ZORENRE DX EEOLHEIZBEL T DO0EFLR L= DO TH
2o
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RUR—=MIL, BOOZNZENDOHEHFED CEFR DE DL~V THLIMNHESNIZHLDE, &
DL~V OFEFITHBZEI NI LN TEDLINEZBAML THLLIDMNH D, 2
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TR SLDONERI) ST A DS FE % b DI MEORE M & 2 4 MERS AR+ Th o7 BLIR
D CEFRITITEELWEEDDTHD, Flo 2 U MA N R TELIDNTTHITIX, ZNENDOT A
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TRABRL TV,

Sato (2010)i%, #Hk CDS % H il — /L L T D2 Y EDO MR Z LT-WF 582 52k L
oo M1, Tk CDS DHH | 5 #k~YE 2k FE TP 16 THH D CDS %, 2571 AD HADH %1
~3 HFAICHEFHMEEL TRIZL THHW, 20T —#% Rasch £7 V&> THlrLiz,
ZORER, 16 HHH BRE O AT HIc o T, B R EEEE AR T, F72, 16 HHH
(295 A CRHIC LD B IR EEEE & 5k ~E 2 SR ETORREINTZL LT 1FFE—HL
Too SHIZETZ, 2O O B Rk REMLODHFERE ) DL ~L | SHIZHEFEFH 1T
BROLTREH S HBIL 7o, UL, BFZEXxI G & L7z 16 TH H 1L 54k 5 #h~¥E 2 #kETD CDS
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i & ZLEM R Z OB DO DO BHIIRNEWIZEN S oTe, Tz, ZOa—AD 6 Bz
NI ERERIL ~LZ LD B CRE N & ZM R O W 7 % | T B Rpfk g A il o T
THIZEZA, W OIS CEFR ERIT LI 6 BT,

2. 3. BRDRZEHEFHEIZ CDS EBYANDSEE

ORI 104, FEHE OFGREORREIZ CDS 238 A3 A8 X (XBEITRECIT A ED 2o
STZH3, 2012 FEATIE, SCHBH B ICIAVEREAE 1231 HTCAN-DO VA | D TOFHE £
R E T oM aE PRESIL, ZOBETETETREMITILRL 225D,

ZZ T, CEFRIZH:ADWZ CDS & H ARD K P HREEAFICHE AT LS ITE R E Y Th, %
FLRIRK T RIRK S, BERB R Tl £ORIET 1T LI CEFR X° CEFR 23—
ALLTZCDS A LLH ELT, KIRKFTlE, CEFR DL~V % FEUEIZ L T BRI 7 T A
AL, TR EHEET 1S T LI L BHEMICIEGEFE N TEDAM B R EDIL
TV 5 (Ano et al., 2007; Fukuda, 2009; Nagai & Fukuda, 2004), KB KZTlE, 25 O HILGE
FTRTIZBWTC, BEHES CDS THRLUTARMTDEW) LEH ) NS IRl 0 ) &
BAC CDS ZH LU UF 2T A AT TE /2 (ENE, 2010), 512, Majima (2010) T
I%. HAT CEFR B0 ANIZSBHEEIT> CODHEHE 7 SDOIEHN B30T TR
L. ZD5HD—2RICEFR DL~V EHEMBE DS FE7 v/ 7 A0 FE B 154 -5 72
HD, | ThD, IHICEERBRFTTIL MFREmRK—EEHEOHIZ, CEFR #REIZL7®
FEHABEEEBILIOELTWS, ZOH LRIV AD—->LL T, English Language
Portfolio (ELP)?D H ARREE 2 HBEME ELP B3, 34TL TV % (Horiguchi, et al., 2010 ),
WL, RFAENFGEORE TR ELESNDHEINCEL T, I§R 7 77 Iv7 Can-do Scale &
LT 4 HHrEZEIZ 20 D CDS 23ERLS417-(Naganuma & Miyajima, 2006).
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I—y O FEFEEE OEDIMELNZ CEFR X, HANEEE ICEOEERH 51
TR DY BEIERL L REL TIV A ARANFEFICHICSE LML ERHLLEEDNTND
(5%, 2009; R f#, 2006b),

Bl Z1% . H - 7k H(2006) 1%, CEFR ¥l H fFli 77—~ ThH 25 DIALANG
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self-assessment (SAS) #f FHL T, CEFR 23 D<HUVVH Zli)\h””%‘ 23 FH AT RE A RRGIEL
7o BT BARNFEE =B, 4 CEFR DORESFLR UKL TE DL 72 N EEREEL ~ L b
L CRRL TV A EFRAE LTz, SHI2HR 5 (2006b) 1, J)B?jw)ﬂiﬂf AARNFEED
WEZT-REEEL <Ll CEFR O EL TWDREEEL ~ )L OIZIZ-ZVELIZAREDD
STZHBIZEH L, #2012, CEFR @ Reading @ AL L~V DOIHHIZH D [BEE/RE1TE
Nz, FELE R A B — VAR BIRTAHZENTED, I LT, HARNFEEHEFIZIVNEET
HD A2 L ~ILEHELTZ, ZhUE, BFHL CEFR OHEYETIE, 7 —FIZ Happy Birthday! <°
Congratulations! (277 AL T, ETHREFHERE WAy =V 2T A DR ELZR EL TV
EEbND, EZANBARNFEE BN, Tpost card = FEE | IZE NI AV E—TLELT
HBTINEDN, bobtRWERE THoT=bIEEBbd, 2L TEE, [BIECE# 5,
RATCR B A EA2EFEDHILENTED, J&V) CEFR Listening A2 OIE HIZXLTHA

NFBFT-HIL, CEFR s ELWREEEZ 753 1 > Ed Bl v&/vkﬂéuﬁzwzo ZHUZHA

NFBEDHRFETINODORBRELIZZEDNFTEA T INTZOI1Z, REEE D mWE o725
EEHERITED, ZOJDIZ, FEEDVH CFHli§ 5L %, 452%75>ﬁ§§ﬁbf_;k75>7‘£b\ljﬂﬁ%§

CRHl D7D OERIZLTH, ZDEIZIEHEDV EfE TITRWES DIV THD(F IR I 0 -
K H ., 2008),

Negishi (2005)<>4R £(2006) Tl&, 2D LI CEFR L ~UL & H AR N 228 38 OHIE R -
LB, FEED BRI Vﬂﬁé‘:f@iﬁ@@“ét&;@Iﬁ%kbf%%%ﬂfzﬁ 152 ETRCE:
I T-EME LTS, Bl Z2iE, AR L7z Reading Al L~LOIEHIZIL, B2EEEELT
B2 —R D BARZ 7R, Listening A2 L~V DIE B 11T, f&'ﬁ@ﬁ@ﬁ“(®’?$iﬁ’?
DEVDRZ R LT, b B OB ORI, 12E CEFR RELBVDIEF L8>
77

EBIZ, CEFR ok B AN Z I ASEL8Z 0720 C, H AR CEFR(CEFR-J)®
T — LT =I5 REE LIS ET LR AL TOI TS, Z2TIRET, — &7 B AN
HHEOL~LE, CEFR O FALL A~ ZE SIS THMERHLHEFTFKL , S—ay /3T
CEFR O FAZLL UL Z I HIN< 53T TS CEFR 742 T RiA S %1 T, Al & 3 D12,
A2, Bl, B2 [ZZENEN 2 DITHTHHARNFEHEREL L OBRELFRB L TODH(Ji,
2008),

ZFLTCZOBIEEFETHHIELL T, CEFR DL~ TT AME RV ESNDHEEERES
7 Ak DIALANG D HiEff (Alderson & Huhta, 2005)% i~ CFHA L 7= 7 H(2008)i2L5L.
HARANRKZELEADIA=UTHESIIL CEFR O AL LUV U—F 4 7 RESIT A2 L1
FAT 4T RESNT A2 L~UL | SCYERE /11T BL L ~UL BEEERE 1T A2 275 B L~UL i)
i RAZ 7207, ZhUE, AARANRFPEDREED AL~A2 EWIFIEF TN~ LI PHIZ A
HEVHFREMEZRL TV T, CEFR ZH AR NFEFIZHHIE DIV NAREET DI
I, 010 AL, A2, B1 D 3L~L D7, KVFEMIZeL ~ L &R ELTZIE) DBLFEN ThH D
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B 2 ATHIFEDIZE A LR TITIRB W THFIERS RO AT IS TS IRT (20T
ZZTCRAEIA T,

IRT DRFEJ7RET VELT, L/3FAZ(1PL), 2 /37 A%(2PL), 3737 A%(3PL)D 3ET /L
DD, 1~3PLET /WIENEIUTEI XN TRIN(EN1~3), ZNENOFHES, THE YT
AL H BB L THEE T DT DI BB ERF b T ML > CTHRZ25(Bond & Fox, 2001;
Brown & Hudson, 2002; Hambleton, Swaminathan, and Rogers, 1991; McNamara, 1996; X
&, 1996; &, 1991),

1
Py (0) = 1+exp(—(6-b;))
_ 1

"~ 1+exp(-Da;(8-b;))

P; (0)

1
1+exp(-Da;(6-b;))

Rasch €7 /L& IEEALS 1IPL 7 V(1) Z)IE, ZORUTE FNTNDIDNT b T AX(TH

H N OHEE 29 25D T, 2PLET /L ((2)2) i, b/ 3T AZITINZ TassT A% (CEH #5
INOHETES TES, F72. 3PL ET /L((3)=N) I, b, a /STAXITIMNA T ¢ RTAX (S THERE)D
HEETED, INHDO3ETVENEIUIK L T, BELIZHEE T LB SN2 B ST 2
720, 1PL £ L ClE, 500 ALLF, 2PL £ /LCi% 500 A7>5 1000 A(eg, Ayala, 2009).
3PL “E7 /L TCi% 1000 ANLL EDOZBRE BB LFE it Tvh(Lord, 1968), ZAULITHNZ fix
VT OBFFETIE, B £(2009) <8 F, /MK, & #K (2010)73, 3PL 5 /LD F 5 HimHg 87
AR ER TN BRI O I [E &35 5 1EBPLCFix)ZF 3 5L, 3PL EF /VIZ
HARTHRN NBOPIRE I Th-> TR RZ E LTI B ST AZHEEZAT 2 D AT HEME
DHLHERELTND,

ZZTIRT BEF VSR E B D BIERIC OV T, 3PLET L DIEHI N 2PLET LI L Z R
F AN BT HEBAERIE > THD, 3PL ET /Ui 2PL TFT /VIVIEH Z LD/ RT A7
MENEVIZEITINA T, Y THER ST AXOE L ZT T, ENHETES R\ ZBRE O
WEZIEKFHGL , BB D HEE M AMEWZ BRE OF M E2 R0 28 mnds, o
T, 2PLEF VLD 3PLEF VDAY Z VI Db DT, 2PL BT VL0 ZBRE K
M7 E 3PL BT VOB RTAXHEEEIZID AR EIRHMEm 13 H 5 (E,
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2009).

ZOIHZ, EOHEAINEET NVERATHNICLS T, o ROBENEDLZEN D
HOT, 7 —2REMNERBLEELT, EOHBISEET AN RLEIGL TOWDMEEIC
BT AN H 5 (e.g., Choi & Bachman, 1992 ; Kolen & Brennan, 2004),

2. 5. AR THALIOETEHZL

AARDRKFHFEHE T T, CDS & H Bz H IR E T 28 E 2 INEL Tnd, L

ML, EBZ A ARANKRZAZREL T, EOIHRFIET, EDEH72 CDS #E AT _&E)

(BT DB ZEIL, 20 ERSNTWDEILE W, B ESND CDS X, ZDOHGE
BETarT7LMEAD CDS THHIEMEELL, TOEKIZHTZ> T, ETITFEEHHEITLD
H CaFii(Can-do T =y 7 VAR ES LIEBAFEL ~LOBMER E A T 5 7 IEEMRET 5, A
# ClE, JERV A= T HESINT OV TO Can-do = ZUANMIFEHR L, ZORGET 0T T L%
JBIET D RFAD B R LR EEEE 2@ )N L7z Can-do =y 7Y ANEAER T 5725 D
A FERMLTZ, F4HED Can-do F =y ZUARD LS, FAEDERMEL NNV A=0 7T
ADOAZT ELTHIESIZRE I O BEIMEA AL T, CDS OB EIZhHT=>T, ED
IO R BT DL O HE T HZ LIz,

T (D) FATFEL(FEHYOEERD)TEBLIZAARAKRT 1 F4EOH CRHMEELTO
Can-do F=vZVARDFERIT, FRTHFELREDINCENT D00, SHIZEDEALDFE AN
L3 DDOE AR AN T LITEWDRHLNETE T D, £ LT, (2)Can-do T =y Z7UART
ARAZT DAL, ZOMBREN 3 SOBREL ~JLTLIZE DI RIRDON LR
T 5, mi%ZIZ(3)Can-do F =y Z7URNAER LIz BETHPEELIZH B O K EEEL
IRT % VT AT L7 TH B N HEE AL DOL<SBN— B L TH LD RT3,

3. WFFE Tk
3. 1. $kBRE

HDHHARDKFETHERGERE 7 )T L5 BIET D LA 445 N(EERDOK 8%) D3AHT

TSI UTz, B HIT TV —ARA T AND AT IZE ST 3 DOBEBALERL ~)L (P~

)L :Basic, HifkL~/L : Intermediate, AL~/ Advanced) 2471 5L C 2 4[] THY 168 EF
WD RFEDRELIBET D, LTI T 28 FHS 72> T T, TDOERAEL
AUV IG U RN R D280 > D, VA= T a—2% 1 ZHREE TS
1 AEAEDOH T, TELRETRERD LR EELIRDIDNT, BHLNANLT MU LR T
47512 Can-do F=vZYANSCL)ZFEHEL ThHo7z, 2 [l A O FHREIEFE OE L
~OLBIOWNERIZ, £ 1 DI TND, 445 AN FHD MG E - T <@ AT, AAFFEIC
BIF5—[AH D Can-do F = Z7VANA T4 SCLL EFER)IZIAIE LT, ZDHH D, 331 A0
3MH N OFHIR(T H AR 2 [81H @ Can-do T =27V ANSCL2)IZ[A& L7z,
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% 1. SCL1 & SCL2 D[R H L ~LRI| A%

L~ SCL 1 SCL 2
Basic 106 48
Intermediate 250 203
Advanced 89 80
total 445 331

3. 2. Can-do F=yZVUANSCL)

AHWFFE T 9% Can-do F=vZ7UANSCL)IZ. CEFR, European Language Portfolio,
City & Guilds (International English Qualifications), TOEIC, Z<f&¢? CDS, CEFR @ H AGE
UGS B« KHB, 2008255 2 LT, £/2, RimTOSCLIL, F4E| J%D%ﬁ%@“éﬁ
AARGETECLIILEZEDT, ZRHOHFTH, AR ANFEHEZ DIZOIZ A RGETEPNTHK
K CDSI. LS EIZLTZE 9 %, £, *EP(ZOOGb)ﬁ)TL“Cb\tJZO i) b
ARNFEHBFIZNREZBEL THHIT20 O TN EL T )Tz AL TnbdED 73%9%*@
CDS #ZMRL7z, > TARGMD SCL 1ZH( NI BRHZ AT\, Bl % X, SCL20:
FEVIAT ST 6 RIS OWTE BDOE (A X #RE, F5], 1ER L) &
THETHZENTED, |IOLITHH(Appendix A ZPR), TR MIZOWTOIEHR 7221k
DHHIVG (YADIIZR BRI BID DD L BEREIIE LI SCL IZEPNTWDHNEZ
R 5N TEHEE DD,

AGFwD SCL X, 3 FFA(WIRL. ik, bk, TN 3L-YLICEIEHEEL T 14 375D

RESIRLIE L35, DL NIRRT 8902, B Ft 28 ORE/IFLAL SIS 7 LT DRDL~ L L H R
DRERUT 2> TA (K 1 ),

Wk 7 e e 7
Witk ik 7 k- bk 7

itk bk 7 bk 7

1. 3 FEHEWIRE, Tk, L&) Can-do H &AM F =27V AKSCL)

OISO SCL IZLIZEEIE 255, —2id. 1 ADOFANREZIOERIZEZ DM
TR0 DINTTHIET, bH— DI, FIFDFEAEN Efkod SCLIZE 2 2 FE )3 <, [A]
BB OEAEICHES LT E AT HZENTELNLTHD,

Zhb 28 HAZIDZSARLDIZT DI, ZOFEFET T T NIRRT AV A= 72
—ZHBHE DD, 10 AT SIWTZTEE | TR ART 4 — R\ I 2N 720 e, &1
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BHEITIT, Q)FENEND SCL DG EL ~UPHELIZL L ERSTNDD, Fiz,
(2SCL ONENFEH B IZRE 2B TEHIOMRER B> TS, (3)RE I FLIR LD
REBUZRROD /2ol Zih 3 BAHFLNEE-ERLIIHNN B W ERDND RIZRA
NLTZY, FEHLIZOL THBole, ZNDHEEIL T, EIE, 25, HIBRZITWEHERRD 28
H B 5725 SCL 2B L7z,

3. 3. VA=V T T AR L LYR=U T T AR 2

VA= 7T AR DX, F IO M 2 FEDFRERR 15 M E T DT DE )T ARNT,
FTERE L 90 4], £ DHHYRA=7 30 [, 3015 30 fil, V—F 17 40 DA FF 100 ]
2 BRIN (4 ) TIRE 5T AN CTH D, £ 3. 4. OEE)V—FT 47T AN, ZRHDH
TTANDZETHD, T, VA= T T AR 2 13, FMRICE SNV A= T HE ) O T E
JEZ% 70 RO Z G4 OO T AN TH D,

3. 4. IRT IZXB0%T

BBRAE DRESIE 0 A L L, THH T AXLFRILEWIREIHE T BILOG-MG3.0 i FHL T,
1 XFARIRT BT VTN LIz, 23T AXET VAR Lo > 7- BT, #5828 500
ANLLFZRD T, 7T AR DHETE WAL BN\ DI Z T Db &, T r— AT OIEA T
HDHTID ., a XTAZDYIRMEDRZIUTE FL<IRW T LT 7280 Th D,

ZZT SCLL TS A TR 2, Ttk B, ik 1L Bk A LW ERAEL ~LTE
(R DBNEIC G1-B, G2-1, G3-A &L, SCL2 (JJ&x7-#BrE BRI IC G4-B, G5-I,
G6-A £~ 7 LT=(X 2 ZR), ZOW, SCL 1 D4 1, #2580 LT, SCL 1 Tix
G1-B %, SCL 2 Ti% G4-B ZHdilicL T, SCL1 D 6 /L —F & i L7~ 52, SCL2L6
JIN—T % b4 578 SCL2 X Ref=1 T6 7 /L—7 % Ref =4 (2L T BILOG-MG3.0 {2
Tz,

G1-B
Can-do
G2-1 1
G3-A
G4-B
Can-do
G5 2
G6-A

2. M 715 :SCL1 & SCL2 1Tz 7~ 3 BRERIIL ~ L
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4. FER
4. 1. SCL1 & SCL2 ~DRSNEAL

RTIR L7253 0T 1L T 6 DD N —T DL SIME0) & i L 7= D33 2 ThDH, Tl
£5E,SCLL 7B SCL2 ~DZ kL, BRI ERLTERY, FHHID L0 FEHHR O 7 53
#)T0=0.322 EFL T\, £, BRERID 0 OSFEIEIL, FHIROIED BHIFRL LT
0.310, HfkL 1% 0.315 EFL72A, EfRL~L721TF 0.172 128 EFED | oL~ L Df)
DD LEFEIST,

7% 2. SCL1 & SCL 2 OHEZERIGETIMEO)D AL

SCL1 SCL2 SCL2-SCL1
Wk -0.410 -0.100 0.310
Htk -0.254 0.061 0.315
E% 0.417 0.589 0.172
SR/ -0.157 0.165 0.322

4, 2. Can-do F=yZVANSCL)ET ARR2T D Lhi#k

# 31%. SCL1 LHFET ARAT OFARBIfR AR L T D, SCL 1 & N TOHRFET ANL,
p<0.01 TR TOMBIREMNA EIELRBO LI, EOFEBRESREIL 0.275 < r < 0.329 &4
RIIZHED B OFBIREFRIZ L3S 272V, SCL 1 L5 3 FET ARE DA B BIFRIC L~ 3R
HEFLT ARNEHLOFBI R (B 2T, VA= 1 EVA=0 7 20F r=0.752) 1% E <L, VA=Y
TRNEWNDT ANIA= T 1, VA=T DEV—T 4 T HENZ DT AN TH-THIHRGE
ET AN T, mWHBREEZ RLTHDWU A=Y 1 x V=T 4070746 < 1 <
0.753), ZHUT H C il THD SCL LT AR DERDE B DL D EHERIS D,

7% 3. SCL1 L35ET ANAa T OFH EH B % (Peason)

SCL1 ik VA=271 V—F 7 Total
Sk 275%*
VA=27 1 313%* 666%*
V=747 325%* 716% 746%*
Total 322%* 860** 852%% 920%*
VA=V72 329% 702%* 752%% 719%* 790%*

Note. T XTOMBIFEFITHEZE p<0.01. N =426
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SIHIZ, 3 413 SCL 2 L3GE7T AR Aa 7T OFEBIEIfRZ R L T 5, SCL 2 L9<5ET ARD A
a7h, p<0.0l TETOMBBEBRENAEERTHIZEERLTWVDN, TOMEIFRET
0.210 < r < 0.327 T.SCL 1 LIFEALEREKEDLTHEVIRWV AR NG D EBD B2

-7,

7 4. SCL2 L9EET A A= OFHEABIL% (Peason)

SCL2 0k VA=271 | V=T 427 Total
B'ES 210%*
VA=271 305%* 660**
V=T4v7 273% 719% 753%
Total 286%* .858** 849** 929%*
VA=2T 2 327%* 683%* 780%* 738%* T97**

Note. 7~ TOMHBIBIERIZH E % p <0.01. N = 324

51, HREL~LBNZSCL L, SCL2 & VA=V T T AL VA=V 7T AR 2 LD
BRRAHEF L TR L7=b D THD, SCL 1 1%, FHEAEL ~U L > TREREITAL,
BRI BT A BIHR B A 7R L CUD, UL, SCL 2 (Zid, FFEARHY, VA= 7T AR 1,
VA= 7T AR 2 EHIZHIRL 3 b M BARR B3 i< (r = 0.414, r = 0.395), IRIZHI#&L
~UL(r = 0175, r=0.230), FfEL~UL(r=0.211, r=0.115))DIEIZ2>T5, Zhl
BRAEPMRNZE | VA= T T AN O BIRE D B WIS RZRL TS,

# 5. HALN) SCL1& SCL2 L4FET ANA= T O AH BB R

ScL1 SCL2
Witk B ik | Ef& A Wk B ik | & A
YR=17 1 367 256 397 414 175 211
VA=V 2 326 332 289 395 230 115

Note. 7~ TOMEEFLFIZ A E# p <0.01.

4. 3. IRTIZLDTE H REEEHEEEBE LR
SCL ® 28 HE % IRT |ZL55HT L, T H REEEENAIZIE ~7=5 D72 Appendix A Th b, H
H R RT A DD/ NSV D& EINBIEIZZ2E_RT=O MR XFRAZ)E | T, ZDIRDFINT
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VRIE H R EEEE (b 3T A DEDVRENTND, EDOROFNILHEENA ] LT, SCL Z1ERL
LIzEXICH BT N — 7 TRE LT IR o llﬁz’n%%rbf%éo ZDIRTAZNE L HEENA]
2 ODINENLAS 6 (LLL EES TS SCL 2T, TDOH T, AENELD ST A NEM EAL 7R
ST=DIE, 28 fi£=16 (7., 20 f1=13 7, 12 it=6 fir, ZL TAENELY /ST AZNEN FALE7R
ST, 15 fi=21 {7, 8 it=14 fif. T, A F 5SCL H-o7=,

T, NTAFNEPFRENAD K EEE LKL 72572 SCLI LA TADE, /T AXA 16 LA
AEENE 28 ir L0 12 fird, 1272572 SCL28: TWAWNWARTE DR T~ R 2 AL Z ) — W]
IR E T B B IRINHIRRT DI EMTED, [ITOWTR, RRERDR T~ RFa A H)—=
WL S, E DT — v RN Lo TG LT RESE DL FI TR L AR NBERS 5
DL, EOREDIRNEIETHLDN, RERELDHNEZAN | NN A RELE X - H
TIERONEE 2 BID, T, /3T AXINA 13 61 C, FAENE 20 (7 Th-72 SCL20: 'E W12
Tole e, B OWTE B D OE R (VA X BERE, FI5 |, (R L) 2 BV CERfiE 9
HZEWTED, | 1R EBEORVEDDEIFEMIZE ST, FRFEONEDROTESIZE
STRESENTHIENEZDND, BIZIX EDORGED/YAT, BERBIZ DUV TOREM
RNEDRLVEVIZR DAL, BN T Y THAXRLAITOWNTOEMARLVEN TS

Gt & Tl EEG E N RESEDDITT ThD, IZIC, FENA 12 (7 Th o723 T A AT
6 L Toh-o7z SCLI2:TH 43D BLHEI> TWDREBE(BRKCUF &2 2 8) T i NAF Thil

T EEDOERA T 2L TED, | Thub, BTk ~72 SCL28 X° SCL20 &[RIUL, Fl/d
ODE’ﬁEilioT%ﬁ%fE&i;@foﬁéii\ [ 22N | O EDZ T T I A ZED 5D,

JCRHZ 73T AZNEDARE LT NENL KVAKL 72572 SCL & WL THDE, /T AZNAN 21 fr &7z
0, AERENA 15 (223 LD KRR S m W E I S A A 128 -7 SCL1S 7 LB TER, fhas,
RFERENCE T D=0 — A% AT, B R RANDZ OB AT N TED, | Zh
X, =2 —AOFEETH D, BUR, tha, BFEN, KFE L FEAICE>TUIHEVFIT Tl B
ORWNG AT R ERE THEEL W EEU 72D LALR W, Eiz, ST AXNEDS 14 2 THENE 8
ALD SCL8 [TLED=a—ADR v/ RRI T, DO E7eE DB R 2R+ 528
MTED, HZOWTL, WEEBGEDTLE L BICRBRNI2NENH ZEN | AELTZIAML LY
HEFRELLREHLWEE X RREE DD,

5. BE

YFRU A= S REINCHITS Can-do H ©F =/ UANSCL) T, EBIC AT b A 2=
Y/ A= REREUHE JRIERTELE DIOBRIALBIBIEL 2L T, HHODMERRT DI
(2L SR L#PVIZEL Can-do B C.F = 7Y ARNSCLL & SCL2)IZL% B 2z 17,
TONVEIRENE(O)DZALZ LR L Tz, T DRGSR, PRE - HIT WO ICEMEL 72 SCLL
0. IR/ T 572 SCL2 DIEHAS, BT O =0.322 FIaBMEAICH T, FL TR
I L DA TIE, FAREFIREL ~L DD T 0 43 SCLL & SCL2 % FlitL T, IRER UL
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BVOHTO = 0.310, 0.315) 37273, EfAL /LD &N 0.172 DffNzEEE ST, =
— A& EE LT FRFE S CHEEET LN E CRHMZ To8. 5209 DR EFHLT, |
EEZDNNITFRELT, 1EE 2D NE ERD, LIohi3> T, FRiEH# T 0 23 0.322 ffOv=2&
TR T D REZE TR, HRERID 0 DAL T, EFRL LD 0 DT,
DL~V D3 ThofoZ e, [ EREIZE B ORI OM O EEIZFEAMN T2, |, F
7o THIRFIZE R DI OD R MAE TR TNVD, |70l OB HERITE 5,

WIZ, SCL1, SCL2 LFEFBELEFT AAaT LOFEBIEIR THHN, Aih THVZHEEERT
T ANE, CEFR DL~ L ZH bR TERSNIZH DO TIERL, FMbroR R Ex B 15
L TR SN2 D THZ2WY, SCL DI, VA= ZIZEd HRe )itk A i A T H it
izT > r—MEXD 4 RTEZDLOL, IEAREMROSHHETLT ANOF BRI, V—
T AT EVA= T T AND IHNGEIFRED T AN TH-TH, FEiL 7 AREHLOFH B BIfR D
I ELIRHTEN LN, SCLL B SCL2 b HeFEE R T AR DO BIfR T 0.210 < r < 0.329
THRLTEWEITE R 20, TN TH, VA=V ZHRENIZEI T2 SCL2 1E, U—T 1712k,
JA= 7 EFARBREmWHBZRL TV,

Fiz, 2D SCL EHFEEFLT ARDOF BRI DWW T, BREL ~ VBN L& 2 A,
WL~V DNEFLT ARE DM B BIR A —F mi<iRoTle, ZORERIL, SRERE IV~ LMK
WAIZE SCLEEFLT AND AT EOFENIZ-EVL, FEHL VLA EWO A D SCLITZERD
TARDATT LHEVHBENELIRNET 2D, AFZEICSIMLT=ZE O ADNE, THIFL
~ULDFEEE T, HEVERIT2, WWIIEIZ B CiHliz L7cE B, &AL, EiX
FIRL A~V DIFEH D Bk L~ v 8D B 2Rl O RS B HORGERELT AND AT |
WRTRBE DN D,

SCL {ERKIRFICE BT B MEE LTI B OWEE I I DIEF(FRENR) & Z U FAEDE X
T AE R IRT ZHWTHONTL CTEROIIE B IR EEHEE T AZIZLDNEF (237 AZIR)
DLUVEWEFARELTZAE R, WDIBEVDR 6 AL EDOb DR 5 H B -7z, 20 5 1 HORE R
ERRAHNIELET DL, B 112, HKHRERDIGE, DEVRFE, TLE | BUE | [ TORY
EV7REDIGEE | B AT~ T 4o ZIZIREL T, S E2 R ETHMENR DD, FhEOHES)
FEIZBA3 2HIMERR E 1T, CEFR IZBIT 2 ARICEEMIIRIN CWNDDS, ZORREDOHLEITT—
0RO EREFEE ThD, BARNFEEE RG-S B EOBEIIL, A RN
BEOBRESCHEMEMRUIZR IS UL bn, LT, [REE 721 Tl 256,
BRE, TLE | FUARE | EEEE D IO REARTENIZOWTH, B AR AR O HERR
EINCALE AT DM BN H 5, SCL28 DI TWANARTEEDOR T~ | R 2 A 21—k
I, AT TFRAESPREFZL TROIBELZ ), BRANFEHED, ZhorRi-2s
BBV, HOHREEIBR T HIENFRENS LIV, EAUTK LT, SCL15 K> SCL8 D LI,
JEFEE THOESN TSI 7, =2 — A KRR T, TVCM 1L, FEEROTLEEME /LD
BEDPHEVRNARNFEEITES T HELWEEKCLDIX H R BUS T D, ZD X,
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TREBRL 722N 72V ERE B THE BV B CaMli§52%, HEVIEMARHIW A TEA
Wl AT RS R e — 8T 5, o, LA R T HIEO T RLME T, SCL28 D4
LATENOERET D | DIL, EORREDERWEME THLONREL DB, £/, SCL12 D
MEHL2NE 1D, TOM RSN EDNBHD, ZOIINTHNFENRERBLFIEITHEV D
VNI, KV IERE R B RS AT HEZR SCLIZ T DRI EED,

6. fi&

L% BARDRZIGFEHB BV T, CDS R EICHRD ANIEX 1A TV EED
N5, b B L TWDODIE, CEFR ZHIHEIZL 72 CDS X° SCL TH DAY, Znbidka—my ]
DEFEFEHEDOZDOLOT, BANEEFEICEOEFHEIGTHIEITEEL VY, A5k CDS 11,
FOHFEHE T 07T LAO=— R THIGT DINHERSNDRET, Pl B ARANFEEE
T, RF L 2 ALV I, MRBEEEZRVIAA T, ZORFEHE T 177 AT HER
RO A>T H O CDS Rk 5 &712LE 25,

KBTI, 2O, D REVEEHE T 15 MM E O CDS AER T 21257~ &
DIV E R INDHDDODNRD T8 D CDS 1T SCL A5 F F 2L THHU,
BHAEL VOB EREETHHEERF LT, 2L, EEIA=VTHEIIZDOWNTO
SCLIZIERL, Z2DHFET 0/ T LEBET HRFAD H Cailiz FIC U2 R A IT# IS L
7= SCL Z1ERT5Z&& HIELTZ, 420D SCL ~Di & FADEREL ~ LY A=
T AMDAAT ELTRIESIVIZRE I EDFBAMEZ AL 72L2A, B~V DAL DG |
MR~V DFAEIZE | BT bORIDME R ERZELLTWEEIRERDI GO, £
72 BB T-D0EE T DIEE 1T, Wkl L OFAT-BIXWOWIEIZ B 25z L TV b
FTIEHARWEVIEA S RS2, ZNOOFEFRICE> T, TDOREHE 7/ vr 7 LDIEEE
WAL SCL Ak iEL LD ETHE&IT, BIEFT-HIZHEERITIERL - SCL # B CaiiL
THHW, ZOFERZ | IRT &AW WIS I TR T A7 % L CRUERR BT
THRREMEARLTZ,

Fo, R CIIEB LR EE LT SCL DR IZ L AIAM (ARENR) &, IRTIZESD SCL
A H ORI LD IE B R EHEE DONARL (/3T AZNE) DLWEWNS A % O FE ) Fiak ¢
(CDS)ERKIRFIC B IR & | SESFEMEima 8-, VA= 7R /ICEI 3% CDS DFERK
WZBIL T BARARFPATZE D MHGED FE-E NI DR L | TR ) (1] : 2355, WL,
TLE ADT F T A)NCONT, bo bV AT T (v 7 ISR EEE 2 I HERR & 3D 0
WD, TLTE, FHEIZE S TR AN OESREBL(F]: [ 7R [HELAR B
fRCED))EHOL, FEEPIMRICEHMFLCTWERBZ TRTHENETRETHLIED
I L7z,

BB, A ROEFIFEEZEL URU-281E, B ARAOHEBEH B LBV T, TOHEEHE
Tur I AMIEAE LT CDS R E T D20 D% o LI FE T HXETHD, £

-
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LT, CDS OBEREIIK T D, SESERMAENLDOT —Z2IEL ., bFFEE £ HL DS

RNF R AE > LSNP ANATO LB Z K T, RUVIBDVIZRED B LIRS, 2085

BT RE R TIE, KL FESEDFEEET-HI, CDS IV AMFIHTEHIIIC

RHEZ XD,

BE R
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SZRERNERET IS VARA T AMNCBIT DT vy 2ET e
WIET L VBRI E SR ER EORIT
Rasch-LRT Approaches to Setting Standards for a Receptive Vocabulary Size
Placement Test

A &

Ken Norizuki

Abstract

Setting standards for placement decisions is a time-consuming and complicated task.
Classical standard setting methods typically require a large body of well-trained panelists to
make hard decisions after a series of technical discussions. Another important condition is that
one reliable and valid placement instrument (or even more than one) should be fitted into a
tight institutional schedule prior to or at the start of a given educational program. These ideal
conditions are difficult to realize in most educational institutions in Japan. The present study
thus explores a relatively easy and yet effective standard setting procedure whereby
approaches based on Rasch model and LRT (Latent Rank Theory) analyses are applied to a
thirty-minute receptive vocabulary size test called SCELP (Survey of Core English Language
Proficiency), which was developed in-house and used for placement decisions at a tertiary
institution in Japan. The findings suggest that a test like SCELP can be a good measure of
placement and that Rasch model and LRT-based approaches to setting standards are a
promising area which merits continued research. It is also worth exploring the development of
standards- and criterion-based receptive vocabulary tests which may be designed to reflect

different vocabulary levels and demands of Eiken tests. (200 words)
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ST DB R AR LTI DERC, ZOEDO EERPRIEOHES, EICHD0N, ZEhE
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VRILZRITEE T D0 DL 0 o710, Fiz, MR 2IEFF REICE SIBETET 7 B in & MR
REDOREER L2BRT 57y 28T LT, ARSI WO THAEN R WE D 36
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2012 AL, BRABROZe HIVERR B O SO Fe JE J0IE, EERICHMERR ED B TEH L
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2. 1. BEBEATANOF RN

FEEE S PNET DT AN I A kX355, FEE 15 ER T HEEERIC, 55
FFRD RS (breadth) ERE (depth)23® 5, BIE X, HOFREH > TWAFEEOEZR LT
WD, —RIZ BLEE OFR Y (form) & D 72 E MR (meaning) & i NI 52 &M TEHDIZ+
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NeATH BB CTRIATAZENFTHEZR L OB &H 53, Laufer and Goldstein (2004)i3, 5 A iEH
77*?7\1“@7773§ﬁ%:ﬁ%®4§‘§!€@9~7“‘4‘/7‘ TAT AT BRI ERERE ) SOITITF I
(B DR A % T HDIZE L TN C, 77 AR A FZF AT O H I T T 20128
ITNDHEERL TV,

Read (2000)i%, Meara % 73BR 3¢ L7252 253652 /)7 AM(Eurocentres Vocabulary Size Test:
EVST)IN T L ARA D B CHENZAE R4 7% L7- Meara and Jones (1988) DHF5EZEIZ S
&Lﬂ\éo ZOTAME, HEEDOVANMZBRE TR L, o TODHERIC Yes |, AH7a0
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el WEAR, AT 47 SAET ANE DRI @O FEBE SRR TEI2E L TRY, LA
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KREDTVAARANAER LT, Ty a®T WROBTET ViR & > Tt a1 T 72/
IR BAT(2010), H A AN KA R VK AR AR L 3B A RERE S 32 KRB 4212 Nation (2006)
(2 H-3< Vocabulary Size Test (VST)ZEfiiL T, 7y =TT VED W EFE T, TDIE
%E‘riéz LU PEZRREEL TS Beglar (2010)DHFE5 05 E B Sivd, VLT 1%, JEHEEE 0GR
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HMAZORBREMET L0, FFEE 7 NV —7 135K 10 44, BABAICIE 15 A B
ThHoHELTNDEN, HEORZEORFAIZEBNT, ZNETEROFEEEED D
DIFFEBLEN IR EF 25, T, RELOBRERTEEICE W TEEBIOREE D S
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analysis: LCA) E7 VEMALIZIET VL THY, TANT —Z & F/IHYREA B O EL @
BLIAER B ZEN CTEL N FNEICESSHIER EFHEDOETT VEL T, f, i
DT T % (Rost & Langeheine, 1994; Cohen, Wollack, Bolt & Mroch, 2002; Jiao,
Lissitz, Macready, Wang & Liang, 2011; Lee & Chen, 2011; Templin & Jiao, 2012 %),
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4, FER
IIHT DFEFEEFRIRIZHOUN T, 3381 Tl 372 4 DOMFZERREIZ /T T LU T, 4.1.~4.4.5i
TimL Tz EET 5,

4. 1. BB FE LREREL ~L DR

T AN, ) 80 [ H 54.2 £1(67.8%) 020 <, HUL A OO FEEE L FE Ll DA
ARLTWDON, 5 AIRIE, B % 72 E I s OFEDEEEL &> T, Femia 79 £1(98.8%)7°5
BAKAR 14 55 (17.5 ) ETORVIEL A L CD, [SHEMEAR ST 949 LW HiE A ~RL T
AN

#1

SCELP DA &

SBFEH WA FaoEy R BAhdE BEEE Ras &IES KR20
151 80 54.2 56 56 14.6 79 14 .949

# 2 13AH B OIEEREERDFEFER OFER/KIERD HEV JL RO 1~3 KAED 3 B
[XYJVE SCELP 1ERKDT=DIZX Ay LI=55 1 K UE(S: 16 THH 2 BRf), 45 2 /K YE(% 16 TEH
2 BeP), 25 3 /K ME(16 T H 1 BtRE)D 5 BB KR O E OB R L D, bl L7
EEOHFT HEVS M@, Lvh. 7 2250720 EWAEBIZ RL TDZEME, SCELP
VERRIRF DFEEEL VX 3N Tholo b F 2.5,
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2
IEZEREEB RS E)LFHREL -~V OB

HEV3 HEVS5 J8000 GS-AW

HEV5 .954

J8000 .644 .586

GS-AW .641 .597 523

B -.706 =737 -.617 -.528

*HEV3: HEV D% 1&2(#% 32 THH )5 3 /K #E(16 L8 H ) DFEAIIC 3 53H)

*HEVS: 7 2 M &5 1&2 7K #E(75 16 TH H x2 Bef), 25 3 k(16 18 B ) DFEHRINC 5 /0

*J8000: JACET8000 DFEHE L~UL T 8 /3|

*GS-AW: Healey, Nation and Coxhead (2005)? Range ' 77 A2 X W . A General Service List of Words &
The Academic Word List DFEF 4 3 Befs+ U 2 NLT 4 438

# 31X HEVS D% 16 HH H OO IEZE 2 L TOD, GEHEL ~LR EADHIZD
NT, EZERN TR TNDIENDND, LUL 1 O%NIEENSL~UL 2 ORFTHEE R I
DWF T, BRI THD DY, L UL 2 DR HNBL UL 3T TR EES FE H3
L CWAZENERTED,

#3
A RIRERE (HEV5S) O#ES L

R L1: fi1-16  L1: R17-32  L2: fi33-48 L2: [149-64 L3: R 65-80

E&R 912 763 718 .609 .387

K MERE O D) 3 A DF2 5% TOWARE S I3 5720, Tv v a5 B AT ARDO Hl
(COGEIE, ZBRAERE 1 1-44)) 73 100 T/ DR HERS A WITS I A AL 72 /0 A 2 (X 1 ITRL
7o WITSHEDSEWIE HIFEHEL L, WITSE B2 BRE 1388 BUKHER SO L2 E R
%0 5 KOOI THENTODERDE, T —F D% 1:3 I3 T HETHDHE 1 WA ALH
5 31D 3 UL (Quartile) FTOMEZRL TV, LU 1 D H5-1 LL~UL 5
D H5-5 O @ fiE (Max) L AR AE(Min) DAEHZ 0 2 K HERCIE B #5) FE R A2 580501
TR EDMDKL LTI OIEH DS FEIZB W TEBEL TWDEF 2 D,

FRZFR A DB D I, H5-2 O 3 UL, —2 EDL~1d H5-3 D1 0% L[A[-
TWT, UL OES T TODZEND, LU CHES IR E 72 22 e N2 &%
NI DRSO TND, BEAFEL SR THDE, HE-2 D% 25~31 F DI H I3Efke C
WITs {72390 Zi 2 THY, ZOL~LELTUINRVEEL /2> TWDEF 2D, ED—FT,
H5-3 DIFED D 33~37 FITBEDHFTH RIKMED 58.8 725 80 B DLUEIZLE F->TUD,

DT | FFEDFEFEL L RE DL L DR E ORESIKMEITE L THDNE, F
PUEEINDIRARDZENTELREICL IS TE T HFAEREICERERONE %
BREAHT 272 I2id, BED MR~ 2 DB DD,
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1300 - Max,
1200 | Max, 124.8
v W 1147

110.0 - n 102"; Nied,
100.0 | ga"' 28 ' 10e.0
%00 4 Max, 85.3 [E'ed*%j lMin,92.4

: Med, 87.3
80.0 - Med, 84.1
700 - © Min,72.7

ed, 69.2
60.0 © Min, 58.8
50.0 Min, 58.8 . Min, 58.‘ .
H5-1 H5-2 H5-3 H5-4 H5-5

1 #ARigERE (HEVS) O#EL 554 (WITs i)

4
AERE (HEV5) O 1 WAMrEH 3 WA An(WITs i)

[t H5-1 H5-2 H5-3 H54 H55
Q1 66.1 74.5 77.2 90.9 101.3
Q3 72.8 93.8 93.1 98.7 112.3

4. 2. HH - ZBREOMEEEE

HEV ZK¥#ER ERHIZ DT, BRIICT ANE H O#ES L m <MD ZE DRI ITH,
LUR BRI OB B 05z B O & D385 B PRE 1K MBI & L TV D MREES D,

Beglar (2010)i%. 7> = &7 /VDINE T G FEDFEIE Th oA 7 4 MEEEJ5 {E (mean
square) SAEHE( L X721 7 ¢~ M (standardized infit, LARE. t fif)23+2.00 % L[S IH B 27
YHE =T gy R ZORER, ERiLT R ARXT AN M0 AR S AN T A —7
4y TIHoT2ELTD, SCELP IZOWTHRICEHETT 4 —7 v MEA H D20 )i~
EZA, 80 THH 5 TEH N, tEIZBWCOALIEUEEE o] -7,

Beglar 23 L 77 ANTIE, 1 THE A FRE, [RERFKA (residual) | 23 o T7-DIT 4 4
RIHDOZRE I RONIZESTNDDS, SCELP Tik, 12 405 18 L DZEREINTTA 2
UL EB LT~ ATF 22 L FDF 7% 7R LT-, SCELP D7 & —7 ¢ NEHD 5 IHH H 4 15

EIXHRRE QS FECh-o7-73, £DH>5H0 3 THH (ant, executive, raisin)id Heatley, et al.
(2002)D Range D7 17T LR FEAEL T2 GS-AW FEEDYANMF Tdh 72, HEV KHENHS

UL BINCEED) BE S RO HEE L 135 272008, O E CIXE B R 553 & N Qe
VAT 'r%zibéo ZDIDTRRILE KL T, BB HEEE O =W FAENBEZ THD T
— AN, WL =R ) OINCE TS LD DN TELEN X T 7ELL TR T
X500, m&m DRV B AR NFAENEML CWNDr—2G H o7, TREEOHES
FED 4 THHIZOWTIE, ZBRFEDRESIKIET L 2)D ERDIZ O TEMREN L0, EfE
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DIERE D e H ZLDZRE L TRIRZNCND, T —T 4 NEB OHF T, ME—[X
2 T/RENDHIA H (violate) D 7, IEA LKL (21.2%) ., SZBE OWAET L 78 E->THIE
BRITNFZEAEEDLLT | FiE ORI OBINEN ERDHBRN AT,

Item 76 (violate?D & HE)
1.0
0.8
— ]_
0.6
M - =2
0.4 _- ——— oo 3
"
0.2 - - — — e 4
\ L4 e |  eeecee
0.0 . . , 5
1 2 3 4
BIET

2 BRI EEER IS ZBINRENIZIAT7 1 MEH

BAET 78 EMBIZ O TIRIREDE o> TWDEIK, 3 FOIEEIZ,. 85
(force) ) T, IEMBRINEL 2 F D [HAIZHE D (break) | L1 SN ERAICIR Iz T2 A TH
Do ZOZEMBIH B NEICRIBENR H -T2 LEII0IE, HRZRE DZIAL> T, ZOHGE
(violate) SR FN D HEETH 720 | + 7 I IEMER EE D FRFR SRV EE, (BB T
BB ORAEZRIN ISR IEN -2 LB RIE L CWDEE 257250, LnL, ToH —7 4o hd
EREZOFRITNT NG EEMEMRNIHNDOL T IEREL TD 18 4 OB 1t k5T
B RN UM B ke R U220 LR E B ICHW T, B IEZ B A4l il
Nd5,

Beglar (2010)i%, EHIZA T 4y hET IR 4 hD tHE73-2.00 & T [ HF—/3—7 1 NH
HIZOWTHEBRZEIT > TWAED, KT AMZEWTA—"\—7 v NAEBIZ 3 THHE(3.8%)D
HTdoT=, Beglar (%, I —/3—7 4y NEH DN 5% AN O%E1E, THEH #ES ELGEHEE
EIZREZR BT KT EFIRL CTHY , A — 3 —7 4w NEH OISOV TR R S
ZHThHD,

— 05 /NR - BUAT(2010)1, TH B S BRE OA L7 4 MEEPE S ED 0.70~1.30 O#iFH%E
DA EIAT (VMR BHDOT ANT —ZIZB W THEMREIT> TND, RIFFEDOT
AN [FRICEUET R CHDE, BRI DT 4 —7 4o (>1.3)1%, 2 THA (2.5%). 11 4
(7.3%), A —/3—7 1 M<0.70)i%, 0 THH | 6 4 (4.0%) ThH 7o, SZERHE DIAT 1 MEIER
LV, INR AR OFT —ZE LT, A B, ST ANTCHLHIEEZ 2T, F
FTEFTORRETHST-EF 2D,
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4. 3. TV BT NVERET VB HE ST B AR E

Ty 2T T NVETERT 2L T, SCELP O H 5 & L2 e &2 LB O MR R E k-
TS 52 LN AIEETZAY, SCELP OIE H 13409 LH EES EIAICAA S TR 5T, HEV
O ENAKHEDH B A T AKEDEHH JVH 5 LLR05 6055, 2T IBE7 V7w D
TR EBEBIILIRNG, Ty aig NHEEEA NI 0B R AR E T DT EEARE T
ZEllLT,

51X, BIETL7HERC. T AN — B A DIHET L 781 5 THNTLIZBRIC, KBIET

IVNET D H EZBRE O R L Cnd, HEIZOWTX, BIBIET7 2R 55 5
HINTEET DR R | Z DD b F Y (Exmetrika CIL5)IIE SIS DT 7% 7R
LTV, 2B IE, T8 T 2R (F R ITBHER) D IRb E<RDOHLE DT 7 583
TWAHREEF -1 & 2010), HE B IZBWTE, &BIERWT 70707 LIEHBGEIMLEL, 7
27 3, 413077 o QOB ZBRE XT3, 4 %L, TU 7 5, 1 VD 7dilaoTA,
#5
HHROZBREOBEIETL /8 (BETV 785, ARSI ORE)

R1(FIFR) R2(WIH#%) R3(H#K) Ra(H bfk) R5(E#K)

IHH 38 15 12 6 9
ZERE 22 31 35 35 28

BTEZ 78R ClE, RICIEZRROZBRESCHE NG T ULLRICIBIET 7 Esh bl
IXRRS72 N, 2 61%, RICIEA A2 /RUTZ 6 NDOZBRE DA R, {#Epéﬂf:/ﬂ:iﬁé*’j‘/&\
BEAET L VIR T DMERE R TODA, T 7O FKMEIZB O TE, FECES
Ty aET VDI LR Hbﬁﬁiﬁzf&mﬂ)\u&;%ujw)mu\lﬁa ot0§<ﬁ
ZIB BB DT BRI E LR DR HHESNTND, Ty afEEMELHEATH
BB B X 3L TED D, ZDLH T 7 DR PIERINDHZE T, Bl DB iz
WRUT2 7 T AR AT, ki 52 B OB AR 28123 QU e IR s g,

# 6
BRI DZEREA
EAH  EXE LR R1 R2 R3 R4 R5

ZEE A 59 738 4 .000 .000 .285 707 .008
ZB# B 59 738 4 .000 .000 377 621 .002
=B C 59 738 4 .000 .000 AT76 523 .000
ZB#H D 59 738 4 .000 .000 481 518 .001
ZBHEE 59 738 3 .000 .001 840 158 .000
ZRHF 59 738 3 .000 .005 903 .092 .000

TV a® T IVEIIET 7 MR D FIED O L D0 BRI RERE T L RO T2 IRDED
IRFIEE DI LEL T,
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O BB HESI(WITs fE)ZEAE D BV MEIRY ZRD_FITR DI~ R 5, LLig o i
SO T H HES E (WITs 1) RIER I~ 2 D,

QWEET 7 (1~5)a & ZREBE BN 5L, OO~ X DEEIZ WITs fEAFT TT77
DRI DGEIX, T2 7 DEWEIMIAND EITRADINCHET D,

@K T 7R T DERBIE TR T D, QDU A~AERDERIT, @DSAFTNA T, WITs &7
YOREGIZRUSG AL, BET 28R T 70T X0 @ Zo 21T R 3 AR (1, HER
TUUINE LA DYETX, 5 OHER)PE T DBVARND EIZRDIDNTRET D,

ERRDOINRFINETT —2DW ~NEZ ZAToT 4R, T2 5 & 4 DOZBRE T NV—TER
X, & 8 DXIZRRILTHLZENHEFRZ I, 72k, BEREVANCZRE 1 Jvb L
\ZALE T 55 BT, 28 WITs fE25 1155 DL ETT 7 5 I L., &5 14 VLTI
METHZBRE L. 28 WITs 28 110.3 LA T TIo 7 4 LLFICAHTRL T\ A,

ZDOZENS, WITSEETEET 7% SEEICHIER E21TO% 6 1, e b7 72L&, (&
HHNZT BRI TR ERES) D2 A OB A b DIAT A 13, S25BRE 1 Kb WITs fias
WV ERE NZ DR REIRDN, HET 7 5 DOZEBRAEDFLET DIt WITs DKL il
D BRE G ODHIRLIE, R 14 FTR BRI TARIINDZ L2725,

FEEF - 75 55(2010) 1285 & #BI D D@V BICIEE T 2882 HETET 7 D <HfE
ESHL WD IO BIZERE T DD Z D EAET 7 DMESHEE SN A 1305
EZND, ZOEBEFIKIEIZ OV TIL, (B H ORI EE A ECRR T IH B ORI L %)
ED LA 10 U TR R A MR T 22N TE o7,

#8
BAEZ 7 514 Bi FUk BRE ORE ) AR L IE AR H -2 a8081) BE D bk
IEATEH FRETEHE
IR WITs Iy RS ReBER  awmpespyy iy
=5 1(514) 87.5% 114.0 5 248 752 459 .370
SR 2(5/4) 87.5% 114.0 5 268 737 456 393
R 3(5/4) 87.5% 114.0 5 285 715 453 415
B 4(514) 87.5% 114.0 5 .289 710 453 416
LEBESEM) LLBTS A0 AT, S, A A e 0T
Z R 6(5/4) 86.3% 1126 5 200 800 461 367
IR 7(5/4) 86.3% 112.6 5 333 667 459 380
=B 8(5/4) 86.3% 112.6 5 351 648 457 .392
EBEAS BT 26 A B ...
B 10(5/4) 85.0% 1115 5 421 578 462 368
B 11(5/4) 85.0% 1115 5 455 544 458 389
ZBRAE 12(5/4) 85.0% 1115 4 635 362 455 412
R 13(5/4) 85.0% 111.5 4 643 356 463 364
R 14(5/4) 85.0% 111.5 4 693 306 462 364
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—J7.F 91T, KB LFUIEMET, IBETL 74 £ 3,312,248 1 ORI T HRE MK
FEARE L IERARI O IA B SRR LA L L 7=b O Th D, WITSIEEIETET 7 O%bie BIFR I,
R TADHRELEFRRIZ — B TIERWAS, TAL7 78RR 2138 IR 7 DA H)
W hELIps TN,

IHZ, FAHH LA H OB EL 28, 707 4 L3 OEFILTIL, 707 37
fiF G- &7 2 B 1 LR A T B OB EE AN IEA T B OB EE L0 @ MEZ R LTZ0 . J0iT
AL S0, T2 7 3L 2,2 & 1 OEFIRTIIT R TOZERE ORRETH BB DN EE
HEBBIE XL @72 o TD 08, ZOZEITEAIRO LKW T 7 3 G352 B
(B, 3 & 2 DEEFIETIL 2 DZBRA)DIFH IR E LR DM DR TED,

ZORERID, BEERPRARKEZNT Y 413 T, B 7 AfRECE FIERIZ WITs fED 1025 D
SZEFTE P Bk 7T ATE D BB NS 312, 211 TiE, ET 7 N Eb DR
IR TR TRk 27T A% 5315 208 170 sy Bl E BB E 2 i, LnL, AL
FFRTCRRDITAIRB SN ZBRE | TV AAA MO RIERES  FERICRERT Y F
FENEOWREICEFB LB T5E | S OHLREFR R AT 52 LI XL,

#9
WEET 7 413, 312, 2/1 555U SR O RE I FR A & IE AR T8 H P23k o ik
EAHEA AT H
&R WITs Ty ReaflE® RMER  appiprpry sy
TR 1(413) 75.0% 103.4 4 158 835 457 421
IR 2(413) 75.0% 103.4 4 334 660 457 422
B 3(4/3) 75.0% 103.4 3 721 277 447 453
IR 4(413) 73.8% 102.5 4 285 707 465 399
IR 5(413) 73.8% 102.5 4 377 621 455 430
TR 6(413) 73.8% 102.5 4 476 523 456 426
IR 7(413) 73.8% 102.5 4 481 518 457 425
IR 8(4/13) 73.8% 102.5 3 840 158 449 448
EBEA) T3 025 B T S S ...
=B 1(3/12) 62.5% 95.4 3 208 791 441 461
B 2(3/2) 62.5% 95.4 2 572 4217 432 474
B 3(3/2) 62.5% 95.4 2 787 211 433 474
s S 2L .- S TS S L
B 1(2/1) 50.0% 88.0 2 159 841 428 468
=B 2(211) 50.0% 88.0 1 895 105 421 475

AW THATZREICBALTE, TANT —FLUSMTHE T DR B2 20, EREo
O~ODBUERE D FHEEITHE T LA T 0@, @O FMAZ HIERE DR g el
THIFL, SHIC@ % FHRAMBEL CEBETHILT, [FAMMERE OFHE OB HTE
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DREZITOHBNTIHEHASN TVDE S W | 2 BT 50 E Z 2 M (decision
validity)(Brown, 1996; Brown & Hudson, 2002)IZ- DN THRRES D2 L& LT,

@OWITs EET 73l DD EZ AT RIS ERET D, T2 7 BEENT DRI (B, ...2,
1,2, 1.1, 2, 1, 1..)DBBD5 A, HEMISHIE TEDITAFA X EEFBIZANT, (1)
EENEREETDFAIOMA (ZO%A 6 FH) 2, (72 I7B FHRHFRIOHA
DOWFT NN DOHA 1, 3, 6 % H)D WITs fEE2 (B ERR) mElSET 5,

ORI 7 A% T2 WITs TH H ¥4 EOIH B if A2 F29D 5, FFEL ~LOE B
DTN AT, RO FELH LT ARD B DOER I, a3,

©7 v — MO T — 2 R D A IS B T, FHIT 7 OEBXKIE T, AN
R DT BRAE IR O T D, BT — 2D NGE L, @O EIHEONWT
NEBAL, 77 AR T, W RS B2 58 B IR B S L2 | [FERD
BT AN S SO FEAM T B A OF F FERIL T IR E 2 4 A REET D,

O~BDFHiX > THMER EAIT oI E R A RERICBLIS i Z LI E L b H L,
# 10 OfEF LT, 5 DORETIFRAZ 7 AL, NHENZRORIEL D Z B3 H L, O~DD
FRERAYZR FNEIC A > TS AT E72 7 T AY A R BL R S EISH TV A EE 2 T, Tkt
FRNNIRE A LRI N EF 2 D259,

NBOEFORHEINZDONTE, FEREE S EFEND0% 7 T AT NFDIFH N
FRELLTWEB XL, Ak TADZ L LB DV 7725 TN HZLIISIZE M T
WEAY, BRI TR AT RWEE THED AT LN EE LV eI, 33 44 &R —H B
IKHED 2 77—\ 53 THRE T 27 IEBRET CEDTEAD,

T H D B IR 5 2 D . Bk, o BRI W e b o T, ZRE
T AN L TREEA L HZ L2 7o —MNIEE T2 IR THLNTED
FH72 G LI BERIC S ZE W2 Eb B0 | IR T LA ZAA NORERBIC K E 72 M8
3200 TeeBEZBiD, L, Efker Bk, B k& ok o 43 B SRR E O RS B4 151
720 BRE O EWFEEF IOV THRIEAEERL 2R Wi 7 r— RNy 7 O
EZRFIZANDLE HIDL WITSHOEWHA G EZOLIENEEND,

# 10
BREIC LS TRER ER(T X COKETODOW)DNE HiEERALZGE
TE& E& SR WITs WITs FL 0 I %4 %Y
(FEJ7) (X H) (GE77) (X H) (HE77) (HHH) SRS EE
ik 99-85%  11-28% 140-111 125-111 5 5-4 33 6
R 84-74%  33-44% 110-103 109-103 4 5-4 33 8
Mk 73-63%  46-66% 102-95 102-95 3 4-2 35 14
B % 60-50%  62-52% 94-88 94-89 2 2-1 29 16
Bk 49-18%  74-97% 87-66 87-59 1 1 21 36
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4. 4. FEEORAKEZEZAELO KB KR BRI T 4 —R v 7O R EEM:

SCELP Z5ZBRU7T= 151 4139 TICRFPAFFEL TRY, o ZBHI s & EHIFE-> T
WRWZD | RBFFED 3T 2 AT 72 M if, 38> TOEIC 27 EH L CW o BAR N E#E 10
G ERRFE 2 8 D 11%45 T SCELP D28k, 7 /r —h~DllE | — 5O E#H T
r—MEROFHABKE L2, TORER, TN ENOFEEHE OB COHEEEDL L L
FEESHDDN 0T, TR TOFEEFNE 10 O _EfNS FREOIEE R LR/ L, RAHE
BENEVEEEIZE EARIIEL HEV K EEO EARE EOZEN BRI L
L CHERR C& T, 20— 5T, H EMRLL T OFHH T, EfFLIZHEE OFICh ((HEIEBR
IZEBT-ONEE AL BIRE PR TECUWVo720 BEVEZ 9, TAKHEDHFETY
BEAMCHEL WK UMb O SEAFET DI ENHER TE T, Fio, FEADOBEOFIC
X, FEEEOMELNEIRTHO0, BRITEMLRALS, HARGEOIEZERKD
ERARS TR U727 DI IEE TR o 1o r — AL R TE T,

o2 R L~ L
0 2 MR L ~L
(SRR Z AR

10

O 1B ) e e e A-:-:-
H5-1 | H5-2 | H5-3 | H5-4 | H5-5 | &5
e 2 L~ 16 14 9 6 7 51
2REEFOKEL | 16 14 16 14 9 69

HE 1 Bk L~ v 16 15 16 15 16 78

=

3 P HOHHEL SCELP DREAER D Hik:

31%.10 AO HARNFEHEH T, O 2 Ak EHROKEDOFEE | @2 A B K
WD FHE | O LA ICII T 78 O ERRE iR LI2b D TH D,

OFEHET, 9T UTARE D SCELP SE¥ i K0b TR G FHF S Th o7, FE R
FENS R, M 2 MRITIZEE TELKEIChH-T-eEZ2OND, O QFBHELRB Y,
H5-3(HEV % 2 /KMEDFTH) /K UEN D IEZ LR KIEIZ T30, H5-4, H-5-5 /KHETILIEMEL
TWAIHHEBIZEA LB TE QRN T2ZEN, T — N N ORE RO DR T
770
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@ EEIL. 2 MAKBERKYEEICH - T, H5-4 £TIE, H5-2 @ allow-permit &
excuse-pardon DFLAEOEERHEZ 2D, TALL -~V OFEFEICHIE IR BIE M 720
DbIDHHN, H5-4 KEEDH D DIR & (TR O BFECHME AR+ 3 R RN 2 585 T
%, H5-5 KHEDFEFEIZHR L TIL AFEA L+ 7R BRI TE TR -T289 Th D,

@FBFILFEAL T X TOHB KL IO DO FAFHKE AL TODEITHLN,
HAGERD TFFR] | DTFF) DA A—T75 H5-2 @ excuse % permit LR TR O 1720
(allow DOFIREELTH permit ZEIRL TIEMFE), EHHNEVDELEIDL BFETIIMHED
indeed |2 7o U A2 MESTEEH L CWAI LD R TET,

5. B%
4 SOBFIETREN I > THVEAT 1228, SIATRER AT, FE RS RSB
L1 @ﬁﬂa% ZOW T Do

5. 1. 5 BELEREL ~ VOB

SCELP |3 HEV D% 1, 2 /K#ENDHAS 32 THH | 55 3 /KHENND 16 TH H OF 80 IH H THERL
ENDN, F L 2 KYETVEROBRE TRo05 LD ORI 16 THH , 0oL D% 4 16 THH
R DI ERRS NN IE ST 7D, 16 THH 70 5 B DO EES FE T /3 b X2 E X
SN2 REHE )T AN CHHESE 25, SCELP OFIHH ~DIEZREE B RED 5 BFED X
Ay DOFERIE, B BEX A OBEMEN EARBICHONTHEE OEZERN FNHIENIEER
-738 HR LTz, ZOMEIIMMOFEREY AR/ EEEIL ThE, TAMREL L, BREh
7B EEAE R 7> CVDEE 2D,

LinLZe3h, b BEEE AMEV YHEVL /K $E L fieh BEEE 23 5V Y HEVS K HEL D BILR A BRN T
WITs fED AR ER>TWAHHSARHY, BEOESWRKREL, oI BRIS %t
72 8 5 FERE R > QR W TS Rz Bz,

4%4%5’9 2, Ty 2T T VDo I BARI 2T ANNE O AT IR O T 721

X, FEEKUELIE H #ES) B O xS BRI L e/ 7 ANEBRIF L, ZBRERE ) L O BIfRE
JEjLLTbK_J:ﬂEé;{héO

5. 2. HE -ZBRRE OREEEE
SCELP |33 H 0B DIAT 0 hOFC 75 7LC Beglar (2010)23M# fL7= VSP
R/ A1 (2010) D MVST Rl L T2 A BRSBEREL TV DI ED b o7z, Ll T
H 76 DI THLRWIGERERE RLUIZD SAT 4o MIORND TR T 54 0
SRCY IR B AGERE s EUEE <A WEEOE RN mWE FAEIZL DL O3
7‘@@%7%0710 REREO SRR NEALIXENC Ko T B2 570 | TOHELE 2 LD,
B (£0) DS HFE DO RS ERAE CE QRN &> TLE 72 Al REMED B E TEZR Y,
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SCELP 1%, £k & 72 055h#E BB K RS B AGE ) D @<V A AEITH XN T 2720 93k
& A AFEZ BB HF I L7228, REEOE BRITHENL TORWREZEOZ]RAEEE 2 T,
PREIXBE T D HEEZ IR R LD OO BHEMENES X270 SUIRDRN 28 | HLGE
DRNDFEF A A=Y L CRRERPUE LR |[HE O TLEo 7z AlREtEb D,

WMELT ANIBETIIEAEN TEO T, 7 —XO— L2 BAERFEE T2 R
THHM. FRETE A FEOIR\ O Z B 0mE B o RS 2 R o2 W0 o THBMIL T,
ZERE DMWY 72T 4 — Ry 7 RT AN H OB IR, SHIZIEHT2/2 7 AR I #E aix
KL UK ZEDOH B BRI RBINDfERES 2 D725,

5. 3. Ty a BT NVERET L VBT HE ST B R E

TH H ¥ 5 L2 B ie e [l — O R E L CHEBLE T 52N TELT v aET L
EVTHH EZBRE DR T DIHET L0 &9 2T E R BT D7 M3 BE RS B 5T 23
EET L 7HGHE AT T, GEAR PIECHBLSR EEITIZEN TEDLIEN e
RTET, WERDZ L OBIMEF EILE LR | BRHE Y OFEEE DL TH, fiTfald
i E mRLTT ORI R 2 Th, FMTHIENFRETHD, HFHI Y FH D& E|
I FHT — 2 E EOIDNREEICO72T B ERTIL, AIRERG &1, 77— hemiEs
1To T, ZBRE OERERFFRDIRHEL LV ITHURE L T, IR EICORITHIENEE
D, FETAMERDIEER T L AAA MO FIAEL T, Brown (1996)I1285 T A KD
PREHE 7 0T LOFEMRFLIR NS ETR D,

FEFHIZIE ., RO FfE B 72— O T E O R TIHIEHL R 21Ty 2T VD%
B CTH B D4y BEFERE, JIERRZE, ET 7RO B EEEHET L 3 fi bt 5-8nb 7
7 LIRE RO RBMREE | BLER TEORLRND, Ty 2T T VEIET L 7B R OIS I
WTTHFZE 2T COKZENEEND,

LINLED, Ty a®T VETET v/ Bna o T2 0 B G B2 FE L TE D E I
DE RO, THFHF0 L BREF ORIy 7 BRI TELE AWV HER EIED
B A E T DRI E TS ) & L7Z Pitoniak & Morgan (2012, p.356) DFEHE I IFHE 925012
Bz, #aty 7 M58 T, T T VA O U703 E 5% E A3 F B ) i 80 o5
NCTELZELEMEREL T, FEEABIZRANT TORSD AT T S EFERDIT T ENRE
IRRREETR D,

5. 4, ZHEORAMEFEGAELO LB K KN T +—R Ny 7O R HEM

SCELP [ZHUCZAHIENZMTE T 5T AL TTIHARL, MARIEEAELZ T T
LT VAAANT AL TR TEDZEM, D N D7 E 2 SCELP Z 3L 75 H. K
ENTHEFR T HIENTET, Flo, BRAENERDITHONT, IVEG ENEWVEEE~D
EfRRSCHEE N E L b b oTz, D — 5T, T ANERRIZELT-7 > r—hEm

94



PORERD D, SCELP ORERBIRDZ LN TEIZ,

SCELP DR mO—2I%, TR TOBRNAMEICILE T LA TH LN, EfEL T\
ML T UHERAEL CIEMTETWAEIFRLT, MIiES7- MBI BRAREE MK o T2l
IZLTLEERRVWETHD, 77— CIRIEZEDIRNEGE || TEXSERDO D)L
FEIEREESE LA, EfELTZHE A F S ROBRIKL B ENLTWDHI LN bh o7, EHET
FDZlhHTmNDHEHEIETHEASTZ 2 D)5 EH5LNEDZERA TUVED, Fo7=RBHLE
PR ABSRIE A8 A CND T — Ab o T2,

SCELP @ 2 F H OMEAIT 1 H OL O LEBIE T 2L DO THH DS, R TLDE<D
HEEOBEWEOBROBMEEL T =/ T HDICBR LA Ty s 4 DOHGEDE
% 5 ODBRIEONE LA G DL RICH -T2 E 2D, ZORMBEIIER B THLHE
JEARR TETD, AL T Ll RIS KR E AR B ST ATRENEDS, E A AT CTHIBL =,
P S RE E RE D < FE B EWZBRE T IEEO RO LGS, 5
BRGNS OREHETIT72< | Bl THER CE < OREICHRE L T b, SCELP T~
27 3 DORBEOBRRIEA B S L 7RO BEOBRPURIIEZZEA TV 2 DIZRES
N5, BBEERGRE CIX, 20X RCH-TH, ZBRFILT TISRASERRIEL &9
T, BEMESERREOMAG O ESENICT 27T 5 FIEEE T2 A585 2 T,
UL UEBICHBE LT RFEOZBRE 1L, ZORBIIRD-T-00 AE7RH A&
2, 7 ay 7 ORLEOMABEDERT N TLERIL RZITHNT,

HDHREDO AR EMF - IEMER OB O INE B % 5.2 52805 RFTHMANIAEO B
PHLIRLTEELNZETIHARV, VST MVST b8 0 THAA b RO ER Tk
H B M OSBRI D 7203 IBPEO A IELLZ0, OB A LT ZE T, &
KRR SISO BRI BT ANE R B E 5 2 DEAWERBILL QLI EN, kD
DT ARBHFEIZB N TR O ENHTH A,

6. FEim

AHFFEDFE RIS, 4 SO FRIRBEDBNREESNIZN, Z O REE L TEEDDHE, ZRE
# )T ARD SCELP 1%, B ELTAERMEZ EMENOWUNCHIEL, Ty 2TT L
TEZ 7RO FIEE T 2L T, TV ARANOBLEGIE G DA B 22 HLER E
EATOZLENATRE CTHDH N HER TE T,

— 5 . ARFZEORIE S R OFREE LT, SCELP DL UL /a7 HEV DRESE /K HE) M 31 1H
HL LTI T LHRE K EE —EORRICZR WL, HEBROHIK, FviatT L
RWAET > VG T D HHMERR TEIE O E TR K O A2 e LT,

RO RO Z T, KOBIER E OB &AM LT 1o /2 2 a5 /17 AR D
B A . A% OMFEREICIS T TWEZNEEZ TND,

Milton (2009)i%., JTFEDWFFERE RN D | LA FEFY A AL |ELTS OFEE, Cambridge FCE
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DEA CEFR DKAEL DRI BRA MEIZHR R L TV, H AR TIIIE AN JEGE S B D
FRENERIGEREZZ TR CRY, ZENIND THRE T 52583 1 L ThH R A #
TG B2 DG E AL 2 HIr T 52832 0 SRR ORI LSS AL D BLEE A BE
NEIZ FES U T HEREEE D ARSI TOD S, O RO R HGEE L EEEROT AN EE B B2
B DR HER FENE A M L T2 2 AN GRHE 17 ANE BRI 52 L3 T &L, SCELP uj:
I 72 BRI T I DWW YRR E AR THO ZE DN AT HEIC /2 D72 A9,
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EEk L
P 00

1~80 DHiFE

LZEDERODR 7 AN D HFE

M4 Survey of Core English Language Proficiency (57 3C—& M. LA 77 MEIE)

THARTLIEEN, BRYIZAD 1~ 80 DHNSLEMICHHHEE

BB TODNBIEL WD HFEEZ — DT DO RDIT T, v — I/ —RDFFITv—ILTLIES, TNE

DRI AT AN DO HGE

FEAEBROIRNEEN—DHVET,

Look at each of the groups of words numbered 1 to 80. Then look at the words in the box to the right of each group
of words. Find one word that has nearly the same meaning or has .....

A 1~4
1. clock
2. girl
3. hat
4. student

B. 5~8
5. change
6. ear
7. ship
8. yellow

C. 9~12
9. bring
10. build
11. help
12. learn

D. 13~16
13. example
14. game
15. place
16. wind

E. 17~20
17. glad
18. real
19. short
20. young

F.21~24
21. maybe
22. only
23. quickly
24. usually

G. 25~28
25. below
26. during
27. else
28. several

H. 29~32
29. allow
30. ant
31. excuse
32. pattern

A. 1~4
(1) ’f' ¥ (cap)
(2) 2 (leg)

(3) #+4& (school)
(4) FEEE (time)
(5) &% (woman)

B. 5~8

(1) # (boat)

(2) # & (color / colour)
(3) H (face)

(4) —& (list)

(5) &1t (turn)

C. 9~12

(1) &5 (buy)

(2) 1E% (make)

(3) 5 (study)
(4) BhiF% (support)
(5) B> TAT< (take)

D. 13~16

(1) ﬂ (air)

(2) %P (area)
(3) {ﬁJ (case)
(4) ¥ (grass)
(5) A& (match)

E. 17~20
(1) ftLwv> (busy)
(2) 20LL (happy)

(3) AN (little)
(4) A% D (true)
(5) #F W (new)

F. 21~24

(1) F-< (fast)

/ﬁ(h (next)
- X (often)
5% 5< (perhaps)
— @ (single)

PNNN N
gabhOwWN

N N N N N’
Fﬁ?ﬂﬁ

G. 25~28

(1) flt o (other)

(2) ~LLik (since)
(3) W<o»N®D (some)
(4) ~Df D (while)
(5) ~®F @ (under)

H. 29~32
% 2L (design)
U (insect)

v e

(permit)
L&A (uncle)

o
|
\a*,
oN

l. 33~36
33. lip
34. origin

35. photograph

36. stranger

J. 37~40

37. community

38. doubt
39. law
40. seed

K. 41~44
41. elect
42. guide
43. prefer
44. win

L. 45~48
45, firm
46. harmful

47. international

48. severe

M. 49~52
49. grace
50. indeed
51. nearly

52. preparation

N. 53~56
53. argue
54. cross
55. loan
56. realize

0. 57~60
57. delight
58. inch
59. speed
60. stuff

P. 61~64
61. block
62. publish
63. remind
64. replace

99

I. 33~36

(1) & (beginning)

(2) <%U\5 (mouth)
B H (picture)

(4) & (route)

(5) ZnB7eWN A (visitor)

‘(]. ;’:7%40( lant)

1 ant

(2) /£1¥p(rule)

(3) #&W (questlon)

(4) i’ﬂfﬁ [Fl & (society)
(5) % (vision)

K. 41~44

(1) =5 (choose)

(2) FLT (fix)

(3) HHE 2 (lead)
(4) 0k (like)
(5) s> (victory)

) FoOHD (damaging)
) BBy 7 (effective)
) EEH7: (global)

) [V (secure)

) BtL\uy (serious)

M. 49~52

(1) 1ZEALE (almost)
(2) % (arrangement)
(3) &% (elegance)
(4) HlFF (expectation)
(5) E(Z (truly)

/4 (dlscuss)
lend)
(notice)

(pass)
5 (vary)

SoRTY

£ (material)
é (movement)
Z W (pleasure)
%5% (solution)
2.54 cm (unit)

P. 61~64

H
//S:“b} (stop)




Q. 65~68
65. appetite
66. athlete
67. executive
68. legend

R. 69~72
69. inclination
70. necessity
71. priest
72. raisin

S. 73~76
73. compel
74. suspend
75. transmit
76. violate

T. 77~80
77. incredible
78. intentional
79. significant
80. sympathetic

=&
e
e

L

[*2]
(e

SEEEES
HE TR
SR

it

5 (business)
(food)

®EF (sport)

(story)

$&  (universe)

=

3
l

S3aREr
IR A

AR
bﬁ_ﬁm&

~
N

D FE 4% (church)
5 (feeling)

( €
P

~E9 (grape)

?

TN )
QR WNE
N

B
=

T

% (amaze)
it 2 (break)
~3%% (force)
(send)

% (stop)

o N

B
\%,e)*

e

(1)
(2) &
(3)
(4)
(5)

ikl

]
T

5

A

5

S

72 (important)

X )72 (planned)
By 72 (sorry)
72\ (unbelievable)
[ DD (vigorous)

s

|

O TH
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Setting Lexical Standard for CLIL Courses
CLIL IR} AFERIC L DMt &

T L

Yoshinori Watanabe

Abstract
Setting a standard for assessing CLIL courses is challenging in two ways. First, CLIL is
intended to teach more than two elements at a time in an integrative manner, so it is extremely
difficult, if not possible, to identify them separately to assess performance in each of these
elements. Second, in order to assess the effectiveness of the course and/or the achievement of
the students in the course it is necessary for the assessor to examine first whether the teachers
teach what to teach and then if students learn what teachers teach, and only after going through
this process it becomes possible to establish a connection between the two. In order to establish
the process as a routine component of the assessment procedure of CLIL courses, it behooves
assessors to establish a specific set of observable constituents for evaluating teaching, learning
and ultimately the entire programme. In order to do so, the best way would involve identifying
the vocabulary that uniquely characterises the course. The present paper illustrates a sample of
procedure and the product of such an attempt. In so doing, the project is placed in a larger
framework derived from the taxonomy of educational objectives, and then proceeds to lexical

analyses of classroom observation data.

IRFEA & HIZFE LS MG Lo R, Profiling lexical features of teacher talk in CLIL courses —
The case of an EAP programme at higher education in Japan. International CLIL Research Journal:
Special issue - CLIL in Japan: beyond the European context.t L CHRNEND FETH D, RILT—4
ERLIELDOTHDLN, SEERBBRELD 0, MEEROCERDLEZARD D,
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1. CLIL(NASFEMRGTEE) IR HFHEi L A 1R E

CLIL (Content and Language Integrated Learning) &%, 255 E DHFE &35S HE D)5
EERBRL TRESIEIZID, DRI DTENL )L TESRL B REiELFE FERE
LTEHIZET, SESFERER N AWM T LZHOELEHE IR THD, JEFEE SO
BRI T FE EOHRELZ M ETAZEH RERBMOUEDTHD, CLIL Db LE7RT
B ZITE, SEEDO BENZ (content), F-E £ RE(study skills). S #&(language)(Coyle et al.
2010, 48-85 H). ZiLb 3 DDOHEF A FIRFIHHIZE THD, ZD 3 DD CLIL ZHEHL
T5 3 DOBLRGEME) LVDZENTED, 7205, CLIL IZBITAEIX, Zivh 3 DDA
UMIHSZL TV, [RIRFIZBIR DT LI TV D BERZNLEIUIONWT, EOLH e i %
BT DOPEEN2DNENIZETHD,

0 3 BEHREFRMIIHOLITVZ, CLIL ZH<ETHLEBHBEORYEFRILTHD(e.0.
Mehisto, Marsh & Frigols, 2008; Coyle, Hood & Marsh, 2010 ; Dale & Tanner, 2012; Harmer,
2012), LZADY, HBEHNED FIFRFIZHD LWV RFEADEFR SN D H ED 575 E DL DDNLE D
TIMBHNEWNIRDME AN HDHZ LRSI TV % (e.g. Dalton-Puffer, 2007), 7222, Hf
KOFFEHE CIEFMOBE T EBED T ESHL OO EHRLTE5HEY, 5§
FEIZDOWTIIAEER D D DD, AR I D E T DR NEWI ZENHEHISNAZENRH T,
ZI T, B CELEREICHINOMES A2 <LC HARITE #5 (acquisition) 242 4R I 7 VAN
FEB ST (e.g. Krashen,1983), LMLZRND, ZDH%A~—Ta EE OPHEAEREND,
AEFEOEFICB W TUIEEZOL DL EMICRE LI EEMNETHIL N> THITH
HZENEfRENDIHIT72 > TET=(e.g. Ellis, 2005;van Patten, 2003),

M ANEREOIREICH > CEBREABIDIENHE THLILITFTIETHRY,
LINL7e 36, BRLIERFRIO T CIThdL, EBEABENAVUI G SR HE D LB 20
REIZHOG G YROZERMNOEFANIGER A CL D SUEEZBRELIZD Lo
TAEEIXEOL THORELRDILT ThHD, TL T, ZAULEFEHE THHIRY CLIL LS+ T
THV 272, — 5, CLIL TiX, HOFFEDERNE LI EF, v NV EZREL T
DR TEREEGL BT O T, ZOIORRER 2P DI2N—RI RN E 2] & 76
FFEIVHNRIKE G TELEWVIZER IR SNDHD THD,

LU, ZDT=0IIE, R RETDFEED /3 BIZBWTE D LH 72 5 REKEE . SCTEHRE
1 ZWOON, RS IR A OFERE FrET AN ERH D, ZDHZ T, HHEDER
(ZEE IR TR RE , A | FEEA ARV ZL TR EE LW ARALE BT 50T
HVENDD, MBS TEBERZRE T HOIITE RIS ENMEDI TR A 8152
LKL, EIDRA D F AR T HEWOMEENML I LD, Lok, CLIL V34 E DHF
ARGETDOT, BREE TITONTOWD BRI TliZel, H<SETH=ETIThN
TWHERE RO RET HMEN DD, £lo, CLIL [FFERFEREH DB THHI LN A
Vv —Var BB R E LT R DR D —>THDA Llinares, et al., 2012), X4 BHID=HIZ
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13D 2 TREERE DHREATT VELTHOLNRE DL EBEMEOONEEEkT D, Ll
RIND, JRERDFEBT IR EBOIRFETFEE Tho, T7hbb, REEiFEEOHEN
HERERERR A DB E 2RI E TIREL QWA R Z O T EVIOMEE TH D,

RO EEAEBL TUITH T CLIL IZBITDHMEDR ENATREIZ 2D, S aEt%iE.
HiE FEEOIL SN EFEOb - &b AT T 5B A o7,

2. CLIL OFAlS AT AL ZFDOEARLIRBET L
ﬁ%&%%ﬂﬁ%ﬁvz%A KEZLZOFIREIL TR, LLRRL, A7 nyzy
DEROHHZ TR T BHERHHOT, AEICHEICEEDDILET S,
CLIL OFHiiIZi3 Bloom(1949) 3 LUV DEkEThi Tdh% Anderson it (2001) 23 W O H &
BN, X 1 1% Bloom DAV FVEERLIZL D THS,

knowledge(%17#)~> comprehension(¥E#) - application (i) analysis (5347)=> synthesis(FiE) > evaluation(FFA)

1 Bloom OV F VAR (Bloom, et al, 1956 %534 (B4 RN HAMLLIZH D)
WRTIREE BEEO (VLT daThR)(Anderson, et la., 2001)i%, Tyler (1949)¢> Content

aspect & Behavioral aspect £ 2 IR JE TH A HIFEZ L THILERATZH D THD, fHiHIZX
AL T=DHK 2 ThD,

remember(FC&9~%)>understand (ERf%9-%)>apply (i 9-5)>analyze(5347 9 5) >evaluate(FFilli 9-5) > create(BlliE3-2)

knowledge(%n##%) = factual($+32). conceptual (&), procedural(F#t ), metacognitive( A% F8%0)

2 tkETHi (Anderson, et al, 2001)(Anderson et al, 2001 %2 B |ZHEE DN HEMLLZH D)

SCETHICCIE. 1) %3k (knowledge) &l 37 &4, #8417 0 Z (cognitive processes)& (T 725
WICIZRRE LT, £ DRERAGRDOWITCLZ N TE ] 2585 7 e ADWILD ., 2 IRTTOHE
fb7eo72, 2)Bloom R CIIA A B SR 23~ CA R CREE SV TS, SEThICIE@EhEal &
2207 rE A% FRIHL TS, 3)Bloom it Ak FE FM LS EI-i8 k7 e 2 A H b T
HIZ, remember(FLiE 3 2)&7n -7z, 4)FNak0H SRIZEI 9% ik (factual knowledge). /&
(B39~ % &0k (conceptual knowledge), ¢ (2B 9% %Nk (procedural knowledge), A%
HNC B4 5 5% (metacognitive knowledge) > 4 FEE/NGRAE LT, BEEIEICOWTIE, £
DI WA/ A43 4T (Estrand, 1982 %), B F-43HT(Hill, 1984 %), Jt4y Bk x4y 47 (Hill,
1984) X FX FR LM LD R AL T To72 LTV D, Fi LB OIS
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HZEIHIBDTHD, b EARITH LD, Gagné(1977) Th D,

ZDIDNTHE D BEEE 2 ROt THMETHZEICID, 1 RITIZBITDH A MO R TTIZH
DT AT 580D SIS D E EoTz, BT, Tk A&
(2, AT I 5 %05k (factual knowledge)lZ%6F L Th, 5C1& 9% (remember) &, =0
Ak IS T D (apply) e, 728 DI BAER E N ZDMN<ATADENT720  OWTIEEE
ibATZ DI oTe, ZOT AT ALV HEM THE BRI DERIIMER] TH D,

LN DSs, BINBE SR TEALLH3, 01T 6 DO 7 m B AN T H(1 DL
JINBAIET (6 DL~ DIV THEMEIT R DLV O BEfEZ 723 L WO R IF) D5
TV, L7eid> T, BETRROMBE R EL T, ARSI 105 6 ICBDIZ O TR EE 585~
2R 2% TNDDNEINITONTIE, LT LE EFEANZFEA SN TSI Tidel 7
ROBRBRTHDLENDRTIERLR0, it T 7ebb, HSETHHETHYE SO HH
TN EZRL TS, £2, BGETIR THRZR L7225 T DO I EEREITE I (cognitive domain)
2 THY ., 1 E ik (affective domain)lZ&<HEIIL TN, ZHUTH FBHTHD,
512, EE AR S SR (psychomotor) (Simpson, 1965)1Z- W\ TaLfiliLHiL TV D T,
HMEFEFE Tl E R E O BIER EZ AR 020,

NSO RE AR T _LEBIZHETE#IT 72003, Marzano & Kendall(2007) Téh 5,
Marzano &Kendall 1Z. ARIDEEDET LHHNIELRTHY ., B 5 2 (framework)
TIFRWDIZENI L TOD(p. 16), ZDFET /L (M )BRITD 7 e ALHGHRD 2 Kk
TR HEL TS, Lol Anderson et al(2001) &3 5720t E MBS H O 27 L 8%
(self-system thinking)& L TRZAFIL, REBREREFEZRI2TLLTWD, E-HRRIZD
WCH 1 i (information) | /0 #Y T #t & (mental procedures) | IE B fh £E D T &
(psychomotor procedures) O S NADHET H, TNLEND , BEROBERITHEALRDE
(hierarchy) <> 43 % (taxonomy) D DOV IZE DI TWA DAY | FHLZ 300D B35 O 3 B AR
(control) 2V OEE THS,

Levels of processing

Retrieval € comprehension € analysis € Knowledge utilization € Metacognitive system € self-system

— _
—

< Cognitive system >
—

—

'

Domain of knowledge
Information
Mental procedures
Psychomotor procedures

3 Marzano & Kendall(2007)?D 25 2 (Marzano & Kendall, 2007 £ % |ZB&E & N EHLL 725 D)

104



FERBNEE THHEFRIRLD, BRI .LRHHE AXRBMMME | T O/ OE
HPBIEEDEND T AT LTHD,

CLIL TiX, RELEF O AR AL b, Hik OBME-CR sia e 35, U,
725 (shallow/surface learning), 35 X ONMFEATE N ZBEAF O HGRSORRER L5 OV F
720 JUHIMIC B R AT T20 T DRV F3E (deep learning) D 2 FEFHD L OB HET S, i
B P ETEIN AT ALLEIAT 72O I8 L T %0725 Anderson, et al(2001) TdhD,
BEDEZA, CLIL ORFZERIEETITHIL TV AHDIL, Benjamin Bloom O E HIZD4y
HTIThIL QWD REED 6 BfEET L ThoH, ZDOET /LTiL, Remembering (FLfE 5 5)>
Understanding(3fi#9-%)> Applying(J&H 3 %)>  Analyzing (73473 %)> Evaluating (FF
fli$2%)> Creating(Bli& 3 2) VOB aEABEfE (L L, AL 3 JE% Lower-order thinking
skills(IXk EE )L L. EAL 3 &% Higher-order thinking skills(& vk 8.5 7)) &9 5D Th

60
THE COGNITIVE PROCESS DIMENSION

THE KNOWLEDGE | 1. 2. 3. 4. 5. 6.
DIMENSION REMEMBER | UNDERSTAND | APPLY ANALYZE EVALUATE | CREATE
A. FACTUAL

KNOLWEDGE
B. CONCEPUTAL

KNOWLEDGE
C. PROCEDURAL

KNOWLEDGE
D. METACOGNITIV

E KNOWLEDGE

X 4 SETHROHEFER Anderson, et al (2001), 28

M, MR R 2B E L TEE AR TIOICL THDHL, FZoAUTIFERNL TN
23, BINZHER DO a7 T | Bl AT TR+ S 1F H(factual knowledge) % [FEfET 21,
HDHWEIREHREZ TEAET 5] L) SNV OO E DO TELZDIENTEXHIIIZ
2o CND, DT, BB BAEZ N COBITIT R A RIS ZE THEVT,
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Psychomotor
procedures
Level 6: Self-system
Mental
produres
Level 5: Metacognitive system /
~ /
Level 4: Knowledge Utilization % Infomation

Level 3: Analysis /

Cognitive &
System B / /\55)
Level 2: Comprehension /] S
i
Level 1: Retrieval @CD
—
O&

LEVELS OF PROCESSING Q

5 Marzano & Kendall (2007)® The new taxonomy of educational objectives

ZOM A% 2 T AL LEE BEEDO SREIZLIZONE 1 THD,

#* 1 HROSEEE

Information Mental procedures Psychomotor procedures

Level 6: Self-system thinking

Examining importance

Examining efficacy

Examining emotional response

Examining motivation

Level 5: Metacognition

Specifying goals

Process monitoring

Monitoring clarity

Monitoring accuracy

Level 4: Knowledge utilization

Decision making

Problem solving

Experimenting

Investigating

Level 3: Analysis

Matching

Classifying

Analyzing errors

Generalizing

Specifying

wasAs anniubod

Level 2: Comprehension

Integrating

Symbolizing

Level 1: Retrieval

Recognizing

Recalling

Executing

Manzano & Kendall (2007), p. 128.
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ETIRIZL T, Marzano & Kendall(2007)4, 5432380, 2D HEE 2 Ak 9~ DA Al 3
FNTOWT, BAEDNEMEZ DLW B CEBOEMNIE ER A IR ERENH LD
AL S D01 TIE72V Y, F72 Bloom DAV MIHFAEL . FT2BE LI E O FAR#
BHEBEOEELZ QO D & fE (affective domain) 2y £40 TR, IF B fEIk T,
WEEZ STl nOZElT, ZOREETL ., 77205 Bloom HTTHH TWD, (“The
success of Taxonomy of Educational Objectives, Handbook 1: Cognitive Domain, has spurred
our work on the Affective Domain. As is indicated in the text, we found the affective domain
much more difficult to structure, andwe are much less satisfied with the result. Bloom, et al,
1964, p. v).

Marzano & Kendall(2007)i% New Taxonomy of Educational Objectives L T, [X] 2 IZ/RL
723972 3 WITOPHLAZIFREL TD, ZZTlk, 7B ZNHEIKAY retrieval, comprehension,
analysis ™ 3 IRICTEHLZ HIVTEY, SHIZHIDOL /LT knowledge utilization ZE X, =6
|2 metacognitive system(Z#E T HEEIXZ DOV AT A EEND), SHICEIKESEE S T
self-system (1 & IR L 2 & END)EH > TS LTV D, £72 Anderson, et al & [RIER
(2L AR OWRICIZIB N TWD A, ZITIISEFEO FE TOZIEFE E e L OBk
FZOHFD & 5, Marzano & Kendall 13, ZiuidasfE (framework) Tl <# 5 (theory) 7
DIZEL TN,

ZDOET IV AT OEE ZT T HME M TEZBRIT, SN Self-system 23E
H L Z ORI AN L BN AR D T2 56 L IRD TALIZEH S metacognitive system 23351
FNZO cognitive system [ZIER L, ZOFEZET 72O I BB IIE T 21 THh L DD T
55, LIz23-> T, Bloom R0ZDUEThRD Anderson 73 E DL~V DEEZTAESIL
T EDEMESZ HARIC L TR (LL TWADIZHL, Marzano & Kendall iZZ#hEhoL
AUV AR LA BER 2R B 2 A E L CODD T D, LIZ08> T, CLIL 0XH7e, &
FEICINZ | SEFANOEAAEH, FRBENEHE, A B OE R HIEEL QOB REIZE ST
1. BERLISE L7 R R SR LR 5 E IR S NS D TH D, T, 77055 CLIL @
I D7D OB B AR5 28120 AI L, SV TIRBEORE B I RE D%
PEDRFEDO P L L THERE T 22812672092 D Th D, ZOMHLATIL, FEfITboLb
LR IT D G - 15 i (informational knowledge) (2 & 352 &L 72 H(Marzano & Kendall,
2008, pp. 9-11),

3. SEATHFA

CLIL (2B 2EFEM IR D ZLDEE N ROMGEE T D, Z D RODRT EZAHFE
R T DA DM LD D B 1972 5 55iE H BE /1258 £5(e.g. Sylvén, 2004 ; Véazques, 2007;
Zydati, 2007) WO HENH DL —F T, HiEmICHERI L2 b ERMITWD
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(Pérez-Canado, 2012), %7z CLIL OFZZEIZIIT HiRaE DA IRFEL L& T Dl Ab ST
\%(e.g. Dalton-Puffer & Smit, 2007), Initiate, Response, Feedback 75725\ iop5 IRF /X
H— IR BE D OLOREREL R THO L THEHIE NS Z L6 B D (Lyster, 2007),
LinLZei3s, — 5 CIEBEFFEIITAE N THHY . L1235 T CLIL DR E A3 286 T
EHEVH AL B D (Katjia, 2007; Tarja, 2007), CLIL OFfZ22IZ81T AFEF AL TiE, FRiC
HRONBE BT THENE R LD ENDRFED /I T 25 EOBFIH ST
EZABRENEVOIHIELH S (e.g. Sylvén, 2004; Wode, 1999; Seregély, 2008; Jexenflicker
& Dalton-Puffer, 2010),

FEEICBAL TIE, FRIRENE T HZ LA HEH T CLIL OREEZFHESTIHET5
SLIRAFZEL 1 T4 TV D (Espinosa, 2007; Llinares, et al, 2012), sEZEDOE GBI TIHH¥E
f1Z (incidental) 2238 15 5 I3 2 B MEL | Bkl THEE 2T 2L ENHHZEN CLIL Of%
2|2 B9 L TH(Admiraal, Westhoff & Bot, 2006) 7=, CIL [ZIXELEEBMR L2243 B T[R4
OGRS TCUD(e.g. Horst, 2010; Tang, 2011), CLIL OfETIXIeL AR ZNE
ZCHRE LA > THEANOFIE T E THR SIS ZEA L, 2D LD
P2flE NS CRERE N BRSNS ATREM 3N 5 Z L b FR TS L CUvD (Ackerl, 2007),

EROFRORT LA FHTEEREIZBIL TEEDH DL, CLIL TIEFERIGLe>TD
FeE D B0R HICB T 25B3 B AR E T2 FTREMEA RV 2 &, LU BRI A7
BEREFF OO TR EMISGERF B AR T HLERHDHIL, EWDZEITRD, ZInb,
FEE D IICB T 2 IEMEER AR EL . TNERITIRE T L2ULERHLEVIFE i)
BXHE5, 2L T, Z2OOIZITFim T~ do, L BIEREL . T TITRHERIR
RRARIETHILDBERDBOOLNDLDTHD,

4. FRF G

FEE KRBT CLIL O EEZBIEZORIREUTZ, ERKFClE 2010 425 L0 FEERIIC
CLIL ZH ANT=ANEFESTE 70/ T 251 T>CD, T2 A0S 7 H£7T)15 HE4S
90 7 DIRFEEWATL T 47 TR, SHIZEKEHI(10 A2 63 1 H £C)15 JH4 90 7 D3
EAWATLC 4 77 A% BGELCTRBY, WINLRIE B | ERIT 25 405 30 4 Thd, FF
BNTFIIF RIS B SN D — N7 7 He B (study  skills)FB LT 4 HRED#E & DEH%
BRIEL TD, AL, BERENT ASUF SRR 8 B 50 bR E DT —~
2R B INE G U e )2 LB PN A B2 228N R CTh D, 72 BFEL
I, PSR, HuH  FniR(2010) 3B LOFNR, i, JE55(2012) 2 S DL,

4. 1. RIRPERBBIOHE
ABBEORGELT-DE, BEFIC24DOHE A, BZNENHYEL TCWDEEE 25D
B CL BXUOBKFEH ., BB ADHY L TWAIRED Thd, £ LI Lz, 28 AlT
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40 7% AR, B 1E 30 mAREBITAFIANDREEFEE T, HE A OFZE D 1 I3FTHY,
2011 4 11 A TR FEBIR AT T2 BRITIT ST, FrICHr O A a8 L T\ e, LB A LB
DY L TN ZEIZEBOLH R, 377206 201246 A 12/To7z, HBFIIIE DFRZED
HBDONVF 2T LB LN T AR EFH Lo THED NGO ELLOHE EL -
TWHDIL, Fifisa L DEXHF 2D LIL T LB T —ar D HIERSICHONTHLIEE
ZIT o TN,

FAH B3 C A R R e R 3 D RrED B

4. 2. T—HZREBLOGHT

RFEITT T DVD (ZEEL, BE DI ICE R 2B W T T ELE L, REBIER
DVD W AZIIEE D% T BIZERE L %’Z&EOD@J% zbﬁﬂﬁﬁﬁ#ﬁﬁ% ATz, BIEH
IRVNER ST OWTIE XXX LU, it BB LTz, 7 — 2 ILEEEE ST Y 7k
AntConc(Antony, 2011)% Fv T34 L 7= (www.antlab.sci.waseda.ac.jp/software.html),

5. iERLEBE
5. 1. AW ERE R
FEARRENIE 2 ITRLZEY TH S,

* 2 BHBEOMHNFER AT

RE~FEEL HIRVFEE FIpVFER IEGh AR
Token Type 34 Type-token ratio Lexical density
CIIA
#HE A 5,212 689 0.13 0.46
HE B 3,871 550 0.14 0.51
DJTA
HE A 4,650 694 0.15 0.46

F 1 IURT I, EAGERE RR0FEBIC L AR A RAIRVICRB W T, HESHL D=
DI PRED BENZEDEIDE KEW, ZHE AZCIZTAIZBWTH D Z7T7AIZBWTHH
B B IOBIEGER, BAFERELIENE W EE A, C VT ADIEGER=5,212, %8
B, CITADIE~GES =3,871; 8 A, C/TADHR/RVFES =689, 5 B, C/TADIE~

FEH=550), FEEEELHE A ITHE B ICHANTRVMEZ RL TS, ZOZEND,
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HE ATERLL THEBRZDOFEFEZITV, SESER

VB RL TS,
R F AL LTI AR R I

5. 2. SRR

I, RS TODREEDRHE A FREEL T, BiE
AT L DOR BRI ST T, AFB L OERNC
RLTCIBY THD,

#3
B AD COFMHERE Y 7 AN T D(NEH LY
FAY T AR O E o TR

B R SCHE e R 7 & D%

=R A

=p=A

PFESTNBN, e
A EIOFRAED B HICERZEZR DD DT TIEZW A, f5E O %) HH
IZIXBET RET —HLERD,

Abix_;_
HERG 1Z

SHEITT

ZOUWTiL,

CEREENTZ, FRITER 300FE 612

#4

B A D D(NEF LI TANZHAT COFfrE R

U7 A) Tl BEE D i~ T 3E 5

W g TR R RE wmesn
1 6 75 21.006 poem 14 48 12.163 draft
2 20 32 8.963 Sylvia 17 47 11.910 essay
3 22 30 8.403 Plath 18 41 10.389 presentation
4 26 37 5.185 know 20 59 9.036 good
5 27 17 4.761 background 23 50 7.083 think
6 30 32 4.070 think 25 44 5.816 important
7 31 14 3.921 cultural 27 41 5.195 first
8 32 14 3.921 move 30 16 4.054 presentations
9 33 13 3.641 life 31 34 3.791 give
10 35 12 3.361 group 34 32 3.403 partner
11 36 12 3.361 poetry 35 13 3.294 peer
12 38 11 3.081 holocaust 36 12 3.041 presenting
13 39 11 3.081 metaphors 42 10 2.534 review
14 40 27 3.004 read 44 9 2.281 research
15 41 25 2.595 right 45 9 2.281 same
16 42 9 2521 analysis 46 9 2.281 workshop
17 43 9 2.521 father 48 8 2.027 easy
18 44 9 2.521 information 49 8 2.027 mistakes
19 45 9 2.521 shoe 50 8 2.027 paragraph
20 48 8 2.241 enjoy 51 8 2.027 pictures
21 49 8 2.241 vampires 54 24 1.942 people
22 52 22 2.005 good 55 7 1.774 email
23 55 7 1.961 confusing 56 7 1.774 fine
24 56 7 1.961 Daddy 57 7 1.774 list
25 57 7 1.961 German 58 7 1.774 number
26 58 7 1.961 historical 59 7 1.774 statement
27 59 7 1.961 literature 60 7 1.774 thesis
28 60 7 1.961 metaphor 61 7 1.774 visual
29 62 6 1.681 criticism 62 7 1.774 walrus
30 63 6 1.681 died 67 22 1.605 need

2 Keyness DR

110



F 3 LK AITIMEE A7 30 fLETHLBBE DRV GEREAY AR, & 3IFHE A D
TR DO F AR TAR LD FATE DI RHRO b5 iER A -T2 %
ARLTWD, RAFFILSHE ADNEFLOITAANTHETE R R LOIFATED X
SILFHRD I DFERAAE ST B R LIZb D ThD,

%5 # 6
BB AZHE B LRI A O/ T AITE HE BEHA AL LI A ORI 7 AR
F R O ) T HRERAR O
NEAZ BREE R i NEAZ BE B R
1 14 48 9.797 draft 7 75 18.007 topic
2 17 41 8.369 presentation 9 67 15.575 paragraph
3 19 59 6.536 good 12 56 12.279 sentence
4 22 50 5.027 think 22 22 7.304 transitional
5 24 47 4537 essay 24 36 6.513 essay
6 25 44 4.056 important 26 15 4.98 aspect
7 27 41 3.583 first 27 15 4.98 phrases
8 28 16 3.266 presentations 28 27 4.091 structure
9 30 13 2.653 peer 29 12 3.984 signals
10 32 34 2.524 give 30 26 3.833 body
11 33 12 2.449 feel 31 26 3.833 one
12 34 12 2.449 giving 32 26 3.833 read
13 36 12 2.449 presenting 33 25 3.578 statement
14 39 32 2.235 partner 36 24 3.326 thesis
15 40 10 2.041 interesting 38 9 2.988 introductory
16 41 10 2.041 review 40 22 2.832 look
17 43 9 1.837 guys 42 8 2.656 information
18 44 9 1.837 workshop 45 20 2.355 main
19 49 8 1.633 mistakes 46 20 2.355 sentences
20 50 8 1.633 pictures 47 7 2.324 best
21 51 8 1.633 things 48 7 2.324 building
22 53 7 1.429 fine 49 7 2.324 second
23 54 7 1.429 hand 50 19 2.123 ideas
24 55 7 1.429 visual 52 6 1.992 indicate
25 56 7 1.429 Walrus 53 6 1.992 Jefferson
26 57 7 1.429 way 54 6 1.992 material
27 59 6 1.225 book 55 6 1.992 Thomas
28 60 6 1.225 circle
29 61 6 1.225 confident
30 62 6 1.225 kind
31 63 6 1.225 language
32 65 6 1.225 score
33 66 6 1.225 style
34 69 24 1.167 people
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Ferh keyness(H5 AR %) 1356 A e (logliklihood ratio)*Z <L TRV, @H T 7 /L LD
BEEFTR, ZZTIHENE T IUZEWIEE LB RO 7 )L — 7 L 2RI 5728 O FF
MOEAENERLTND,

2 DORNBIAGL2INT, FEEFF ORI EEAIELL T zboo | S
TWRBRIIRESERDTEN A THND, AETLOIZIATITFFOHA T 2T —~EL
THREMTOILTERY, #5eLlro>TWZFE AT Sylvia Plath Tého7z, L7235 T, poem,
background, metaphor 72& DEEFIHFENZ L E DIV TND, — | FifiigeD=— AT,
presentation, paragraph, research 72ENE LM TVD, ZIHITHRIED B b+ T
HSHNDFEF THLN, TD— T, BB DEFETIT easy. fine LD EMGEREL S
TN, ZHUTFAEZEFIELIZD, FHMEL 720 32D TV AREE THY, ZOBE D
FREEORFEARL CODERHZENTED,

ELIZA T M RET — A& R EL QD ADEADH B OFEFME A OB %2 L CAL
9o 22 DEEINTMH HFEEICB W THERS> TNDAZENDMND, ZLE Al draft, presentation,
essay 7oL DIEHNT, good, easy. guys 72L& B IR REFE A EHE N 030D, LALLM G, #%
¥EORE HMIXFRIC20OTHE BHRIFKIC paragraph, sentence, phrase 72 & - fiiam S0 E<
BN LD AX FEENZLMHEAIN TNDIENDND, ZORIZBWTHAFRLTH
AU GRS RIC Vv o R T o A O A3 2 28 h oD,

5. 3. AWL (Academic Word List)& oD EEE 5347

PN FERRERE IOV T CLT, Academic Word List(AWL) 23 A<l S3uCus, 4]
i S CODEEFED T AWL IZIEREHES IV CVRWEEERIZH L2070, HHETIILED
FOIRFBERERONEF D722, VeabProfile (http://www.lextutor.ca/vp/eng/) (Laufer &
Nation, 1995) CEDLIZaHTatED 7=, fEHIEER 7 ITRLIZEY THD,

*£7
AWL [ZE#HENTORWRES B S Q- 385

Teacher B AE1

African_[1] ambassador_[2] America/n_[2] atomic_[1] banned_[2] Hillary Clinton_[1] colon_[5] desserts_[1]
diagrams_[1] divorce_[3] efficiently_[4] email_[6] emotions_[1] essay_[36] European_[1] feedback [1] France_[2]
Germany_[1] handout_[3] hint_[1] homework_[6] importing_[1] Japan_[1] Japanese_[1] Thomas Jefferson_[6]
laundry_[1] number_[1] paraphrase_[1] phrase/s_[20] practiced [1] punctuation_[1] restate [1] restatement_[1]
shy_[1] standup_[1] television_[3] video_[1] Virginia_[1] vocabulary [2]

ORI IR O RS, X, [Yiin(P(YD)) + In(1 — P(YD))] (Field, 2009, p. 267).
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#7
AWL ([ZFEH SN TS B IS TV BB )

Teacher B AE2

beach_[1] bibliography [1] bored/boring_[3] classroom_[1] crazy [1] damn_[1] deadlines_[1] email_[7]
embarrassing_[3] England_[1] essay/s_[50] facebook [1] feedback_[4] guys_[9] handouts_[2] handsome_[1]
homework_[2] hopefully_[1] Japan_[1] Japanese [4] Jurassic_[2] karaoke [1] microphone_[4] mirror_[1]
moodle_[1] movie_[1] nervous_[1] peer/s_[14] portfolio_[1] presentations [16] presenter [2] professors [1]
rebuild_[1] references_[5] rehearse_[1] sandals_[1] scared_[1] score_[6] shy [5] sigh_[1] silly_[1] spider/s_[6]
Steve [5] tick [2] underline_[5] update_[1] usage [1] video [1] visuals [2] vocabulary [3] walrus_[7]
workshop_[9]

Teacher A AE2

adjective_[2] American/s_[4] Ariel_[2] auto-_[1] autobio_[1] autobiographical_[3] bio-_[1] Boston_[1]
boyfriend_[1] British_[1] brutal/ly_[6] bull_[1] career_[1] considerate_[1] controverse_[1] criticisms_[7] daddy [7]
divorce_[2] electronic_[1] England_[2] feminism/ist_[5] Sigmund Freud_[5] genres_[2] German_[7] girlfriend_[1]
googled_[2] graph_[1] handsome_[1] holocaust [11] homework_[1] horrible_[2] Hughes_[5] -ical [1]
impressions_[1] innocence_[2] James_[1] jar_[2] Jew_[1] Jewish_[4] linguistics_[1] metaphor/s_[18] movies_[1]
nationality_[1] novel_[2] Oedipus_[1] Paltrow_[1] Sylvia Plath_[32] posthumous/ly_[6] professor_[2]
psychoanalysis_[2] quiz_[1] reference/s_[10] rhyme/s_[5] rhythm_[6] Russian_[1] skip_[1] stake [1] stance [3]
stanza_[3] suicide_[3] summarizer_[1] tragic_[2] trailer_[1] twilight_[2] underline_[2] unpacked_[2] vampire/s_[13]
video_[4] vocabulary_[3] Wikipedia_[1]

FTRDIRY | B ICHAE R IFRD B3, African, America, Virginia, 72X O E A
A FADN DTS THE S TN e L THIND, SFITRRERR A R E D121 — i bS
T, YRR B EAIEDZENE TSN, CLIL DX BRI LT dE e s T 54
AT, ZOIORE A4 FOEELEECTHHI LA R TWD, 3k CLIL FDREHY Ak
HERRT 25 G DB E DD, b EEARY72 1,000 FEL /L2 T, AWL ITUARSH
TORRREICRHESI TV BEADEFCUR)EHE T 57201 HLIFEZE DY A
TSRO T B,

6. FEim

AREFETIIRFICIITD CLIL OEFEEATHRL ., T ORI A 58T LTz, £ OHE
R CLIL OB (study skills), RPN %¥ (topical knowledge). = 7E(language)% H &L
TR FETIE, ENE IR R GEEDEDIL TN DI LB LN 5T, I, #HF
WNERIZE > TUIFFEDE A 4GS R RE L GRElT2MERHHZEIRBI N, 5
ENIFRERE D HE BT ORI RELTZDN, ENENO BB X ORI > TR ES L
LS FEMREE, SIS T THILICEY., CLIL 2B SRS et T 50D
ZEMHIRREND,
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0-1000 [families 312 : types 456 : tokens 3931 ]

OFF types: [ ?:106:367 ] adjective_[2] American_[3] Americans_[1] Ariel_[2] auto_[1] autobio_[1]
autobiographical_[3] bio_[1] Boston_[1] boyfriend [1] British_[1] brutal_[5] brutally [1] bull_[1] career [1]
considerate_[1] controverse_[1] criticism_[6] criticisms_[1] daddy [7] divorce [2] doesn’t [1] don’t [2]
electronic_[1] England_[2] feminism_[1] feminist_[4] Freud_[3] genres_[2] German_[7] girlfriend_[1] gonna_[5]
google_[1] googled_[1] graph_[1] guy [1] guys_[1] handsome_[1] holocaust_[11] homework_[1] horrible_[2]
Hughes_[5] ical_[1] ii_[3] impressions_[1] innocence_[2] it’s [1] James_[1] jar_[2] Jew_[1] Jewish_[4]
linguist_[11] movies_[1] nationality_[1] Nazi_[4] Nazis_[1] novel_[2] Oedipus_[1] Paltrow_[1] Plath_[30]
posthumous_[1] posthumously_[5] professor_[2] psychoanalysis _[2] quiz_[1] reference_[6] references_[4]
rhyme_[2] rhymes_[3] rhythm_[6] russian_[1] sigmund_[2] skip_[1] stake_[1] stance_[3] stanza_[3] suicide_[3]
summarizer_[1] Sylvia_[32] ted_[5] that’s_[2] tragic_[2] trailer_[1] twilight_[2] uh_[18] underline_[2] unpack_[1]

unpacked_[1] vampire_[5] vampires_[8] video_[4] vocabulary_[3] Wikipedia_[1] yeah_[11]
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