ZF16m HWHFFBIEK C. AESBFY - $HE T

zegamgonz - 7> 7— oz sy G

Y (RSB 1 ALT OBIET 1 = iy 2 & EOREREET 50
— %} & fBIEH 0 listening position DI & 2 IR O3 Hi—

\_

md / FETIMERER K@ KNF

e AWFZEE, AE3AEA (EMSHINAEH)

%, ALT (Assistant Language Teacher)

L @ jigsaw task & 27z interaction (4 H.38 )

ZHMLT, ALT 2°5R SN B EIE feedback % &0

BEABLTV 2002 HMRWICHET S L%
HlE LTwa,

7z, FEROBSECHZIT TAL L, BEBS
Tix ALT R HAA#H (JTE) A3%hafkophT
Ak & WRET interaction 2552 b L HAHN
b0 TNATON TV LY TIE, HHEH I
# (interlocutor) & #5HEH (auditor) &\ 288
DI 5 TWD, AFFETIE, o listening
position DE AT feedback DHERIZ LD X 9 %Y
BEFUTTONPIOVTHREL,

HIZ, task WEEY&#E 0 BT & R ot v
ICX o> TALZ ALT L BRI (i
KF) 2% feedback DRFIZE D X 95 R % KIT
FTOPBMGEL ThIz,

Mk E LT, task %2 LT, BRORLDH
WY ITKRE WET 250 LafslC ¥ 5 feedback
FHRWAE SN TW22S, SiEOMEICHETS D
DiE, TRITHRTHEVHMEIN TR 572 £
7z, listening position D& TlL, FHEHE O JiH3xt
WiH LD D feedback 10%FEEL AT 5 2 L2t
TETWz, 612, ALT Lotk rmEs L e
BIZHIRIEAME T L, feedback DB A L 72,

] wrwi

HE, F_ERBBEB/ONEHFTIE, NS (Native
Speaker) -NNS ( Nonnative Speaker) Interaction
ICB T BIELE feedback (ZE8T BHAEN BEAIZITH
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h T3, Mackey, Gass & McDonough (2000)
T, 1% T7EEFEZE, ESL (English as a sec-
ond language) NDFEE ZhZ N D NS-NNS inter-
action 2@ L THMIES h/=FEE (NNS) O feed-
back Z9M L TW3, ZD#ER phonological (3
EHEICEAYTS), semantic (BERICEAT 3), lexi-
cal (FEEICRBIT %) feedback | LEERIIEREICFIE
L Tuvv3#*, morphosyntactic (SEZENIBEICEIT
%) feedback I HFVWIERICHMBETE LAV
MELTVB,

3T, BADEEHRFICH VT, EBMWII2
=T a RENDOBERES1OEZEICE, %<
DFRT ALT DEAHNYMEH, team teaching H'1TH
hTwd, L L, ZTOBEAEMAICOVTIEEZS
WEINTWVBH, ALT & interaction HHRFED
SREBICEDIEEDIIRN H 5 D H & EAEAIICH
BLEDBDIFVEW, T/, NS HLFEEHEICEZ
5h 3 feedback " EZEBICENTH S (Gass,
1997; see also Gass & Varonis, 1994; Long, 1983)
EINTVEY, BHEROFFEEN Zh & EDIZEH
BL, ZTOBRDSERZICDETTVWRIDOLEND
A FTHNRTVEL,

AMZ2 Tld, communication task (CHWT, %
£ ALT #5527 5 h B1EBIE feedback & & DIEFE
MEL TWVWB0DH % Stimulated-recall method
(Gass & Mackay, 2000) #FWTERT %, NAR
DEBRTIE, ALT 1R EFFE2HD3Z T jigsaw
task ZREICITI L DICERE L 7o RERE TH B
FHI3, XEIZ ALT &EEE T interaction Z1TLY,
feedback % B (TE 5 #5E#& (interlocutor) &,
ZThEBRT 371217 D5 T H B EEE (auditor)
D2BEDIIZEHRE L /2o ZhZhDIBICHW
T, morphosyntactic, phonological, semantic,



16l WFLBIRL C. FAZEERFT - &

el (ERRSHE) & ALT DIEIET 4 — F2Ny 2 %2 LORIERTET % 00

lexical DA 7 I —ICKX % & h 7= feedback DT
EHIE L, T/, E£fESEDERRR E feedback
DHEEDBEELHFAND 2HIC6BEFH LLALT &
FHULHE -8 BICKEREITUVRAE L /=6

D | manyissa

HERXHREH (Gass, 1997; see also Gass &
Varonis, 1994; Long, 1983) IC &2 &, FEHE I
NS-NNS O#E3Z S %@ L T, NNS (FBHD3HEE
(CXFT B feedback & NS B HEBBZZ ENTE, %
hPERBREICHEHTHIELTWS, £/, Zh
50 feedback % & & T NS OFFEICEIT 3 input
DALERIZ DT, VanPatten (1996) |, FEEIL
WELY D, BREEELTEBLTVWEEENT
BV, ROLIIZFHL TV B,

- FERERMLY HFTRTEENIET S,

c FEERFBRBERO-DICESL Y bEEEEL

ThiET 3,

cFREREROLWHERL Y DERDH B
REEBEL TUWIET S,

(Gl |

I

TER D feedback DR T3, feedback ZDHD
DSEEFEE D feedback ZHVV)AA THREET 2
uptake (CBIT MBI ZE D o7, LD LED S,
feedback P EHKRRZSF L XEEM LN E L THHE
HHDELTEAT 20013, FBEH feedback
% feedback & U THIE T3 2 EPRIIRTH D, %
MD7-&, Mackey etal. (2000) %, NS-NNS OE
RERICFEED EDIZED feedback ZFHE L T
WBDPIZDWTHR L=, ZDER, E&ICET
% feedback | EEERIIEREICHIE L TW2 Y, S5
DIEEICRIT 5 feedback IEH T W HBEI N LW E
WHZ EPbhor, L L, BEDHRETIE,
BRENPHE L /- feedback EEDHTF TV —DHD
EOPEBEEFEOTIC, FEL VWS EBTHER
TRICEEFY, IT7-EZDERERRTEIEREIC
AL TlEWah o/, (Eo TARMETIE, 2D
DEERICIEEL, PNTEIEPVETHBZEE
AERL .

3 | o

AR TIE, PEREFEIZE DR G SENH
EHT 2FEEN, feedback ZHELTWBDL %
ERICIBEST S E2BRELTWVWS, £/, AR
M & 5 % EFL (English as a Foreign Language) R
BICBWTIR, ALTOE S E NS », 1 ATHER
DELDFEHE EZhZhIC interaction 2§22 &
HZW, ZD=%, EHED listening position (XFEE
#HEEEE) DEVY, feedback DFIEIZEN L S
LEEERIZTON, £/, task #R)ETZEX
HEOMNH W EB L TEL B ALT &DFREMEDIE
1%, feedback (ST HFBICENL > LREER
IETDDERREEL TH T,

£2o T, AMARDIARFREIZRDIAET B,

(1) H%4E 1% interaction TIE L < feedback # %1%
T2DEADD, ¥, EOHTT) -0 feed-
back ZFHE LT VDES S H,

(2) 3458 & EHEE T I3 feedback DAEICERIK
UEBMENFHDZDIEA 5D,

(3) ALT EDFEMDEEWICEL 2T, PFEER
feedback DANEEZEINTEDD1E5 5 b,

4| wseri

4.1 HWEeE

BIREEREI XN 5, ERIB{ERBLAEE
ROFPFIFE12E (BF3%, ©FIR) EMHmEL
Too O DEBFBEIL, ARAFERLYHEKS L
THY), EBROBATESSUBAERENEE %
BALKETH D,

AETIE, RERETD 20HIC128DEEE2A1
FHICL, 6HEDNXT EE- /-, EERIZ ALT 12 & 148
DRTDAREZZ TN S, &b, ALTEREVZR
FREIFEEOERENOZETH S, 1EEDEER
ETHERMETIE, ERABEDTRIBIBEAELRL,
MMENIEVIREETH Y, EfE-b & OFRMILIE
EICIRVIREET H - 7=

4.2 task OEREICOWVT
AEBRTHE, I32=25—23>2X7&07—
REVICAHVWS M TUL 3 jigsaw task EEA L=, Zh
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Zhoh—RICiE, 8 &, 5, 9, EBEOVnT
hWDP2ADELZBIPHHOPNATND, ZhEDH—K
% ALT EHZED, ThTh8HEFS, BERFEOH
T, TOEVERDITHTHDTH S, feedback &
B37-0IC, task EFEORIE, (1) SEEEERMAID S
FtAT 32 &, QALT EZDOREICEEATWVS
morphosyntactic, phonological, semantic, lexical
error (Z3 U CEWEL (recast) (Lyster & Ranta,
1997) T feedback #iR¥ £ D ICHERES A 2,

%7z, task iE, ALT 14, FFEA, BD2E1#E
T, 8M® jigsaw task ZXEIFT S, 1M B IFERE
A (fF&% :interlocutor) & ALT 7213 THEE L task
EFERITL, 4B (% : auditor) IIREICIES
MEFTICZOHTFERLS LTI TZDEVERDIH
o RDH— KT, 2B8DEEEBIEZTNhEFNDE
B (MEEE CEHEE) e XX L TEDH D, TDED
—RZEICHEETRL TV, 2D LIIZLT,
RIEHICTANDERIZAMD D — RFEEATRIEL T
HESREFELHL, RYD4KIE, HI1TADEREE
ALT PREL TV AR EEVTHEREZETDT
Hd, ZhiF, BEANTALT EOREELTWVWIE
‘e, ThEBEVTVWSERDORE & BBEIRICTEY
HLTWADTH5, ZhiZk->T, feedback DE
BEOREE HEE) &, ZTOHTFERVWTVWSE
T OEIEEDEMEN % feedback DHIEEDIE &
BETBEPTES,

4.3 SRFE

PAHEAEICDVWTIE, Stimulated-recall method
(Gass & Mackay, 2000) #{EH¥ 3, Zhif, FER
D task EXFTL TWBBFICEL TV &, 2T
W2 EEIRYIBDHET, DEFICEVWTIE—MHK
FICHIASh TW=AETH D, EEFICEAT IS
HICIEEMBE N3 L 524V, Stimulated-
recall methology in second language research
(Gass & Mackay 2000) TEREFFIAICEIL THEL
{BALTVS,

BHIERAEIL, task FEIDIEF & VIR (8}
EL, task @ TER, #HBRECEANCZhZRE
T, ALT OEED/=CIZ VIR Z1EH, ZD ALT O
REOBREICMAEZREL TV DD, MEZEZTWED
P, ZORICIEEAPEEBOMFERICEAL TSEICL -
EHRIEHZDD, ZLTHBHEIEZTNIIATH
P ERBEENHRE CEM LR TIHETH B,
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4.4 AL feedback DHEE

EDEERTIE, ALT PREE®RTH Y, WERE
b EEEREE L2 EF BV, FEMNIERIC
EVIRRET & > 7=, HFEN ALT X NS EFETH
A, DB TREBRBROSV EFEL, Z0L
D HIRREE, ALT & DFIRMED I L 7214 T D feed-
back DHMEENHRUEBEET 3 /-H12, FUHKERE
ERIUALT ©, RETH2HPEL S task 220 AR
ICBEfT-> 7, 2hi, FIEMEDS S feedback
DHBEEICEDSHLVWEELTWBIDL EEIET S
12HTH3,

& $, task DEMSZER Stimulated-recall method
IZDWVWTIE, ERICHERERZITV, task familiari-
ty (task NDEN) 2+2ICEFTE»H NI,
MEOXED 52EEDORBRTIFER CRIEEN £
STLESCENPFHEENS, ZhEBIET 218
I, AREEBRLIATICETE L CUVEIR ALT R BAALE
EEDECHEBET->THSAKRIEE & 2EB
EERL 72,

4.5 feedback DRFHILIEHE
TRNTOREANTERERICEC L, T7—-0DH,
Z (AT 5 feedback DEEHT >+ L7, 1EHE
DEERT32816, 2@ B DEERTI3258f, AET539
fle1glzs TEV— ROEMKBIILITD®EY TH 3,
(1) morphosyntactic (EEEDHEEICBIT ) episode
(STD: student ALT: Assistant Language Teacher)
STD: On my card, the boy cooking egg.
How about you?
ALT: On your card, the boy is cooking an egg.
(1) TlE, EREEREICSVTHREETHOD bedp
HAEMFUEhTWS, £/, egg DHIIC an % fF 1t
BhTwn3,
(2) phonological (3&7%4 EICBIY3) episode
STD: My card has a box.
The box is [gurou] [gurei].
ALT: The box is gray [grei]?
(2) Tld, &D [[RE] EVWIRED [TL1]
PEEZESRES LLGD > 7=0IBEI N,
(3) semantic (BRkIZBIF 3) episode
NNS: He is on the tree.
NS: He is standing on the tree?
NNS: Yeah, standing on the tree.
(Mackey et al., 2000: 481)



16l WFLBIRL C. FAZEERFT - &

HeERE (BERSHR) & ALT OIFIET 4 — BNy 2 &2 EORERIE T 2 0H

semantic episode IFAMETIFH T LEh o720
T (3) IZZ T 72111 Mackey et al., 2000: 48175 5 D
5| T& %, NNS OFREEIEEMICIEE L LA,
NS W+HERETIICRESEL/2LITHD, %
hig, APKROLIZCWEZ ENPBREICIEBGTE L
W7zHIZ, &) NNS DER L /-Bhk & [EFE(CIBHE
TEHEHICHER L, 2DLSBHDE semantic &
ULTHHEL lexical £13HFEL TIEWEL, EHIE
NS EBREZHERL =5 TH B,

(4) lexical (GE&I_BS¥ %) episode
STD: The boy is wearing black hand cover.
How about you?
ALT: On your card the boy is wearing a black
glove?
STD: Yes.

(4) TId, ERRBFRICHLZBEELELL AL
£, hand cover ZfFRA L /=7=8(C, ALT »'IELVEE
EERRALTWVS,

5| Ha

5.1 Feedback episodes
ZDEHIBEAHTFIT)—THEINAEZIF—ICHT
% feedback DI EY — R, RI1DEV TH -7,
CDEUSHERE /- b h task EEITT BFRICHKEE L /=
FREVOHETHH Y, ERIBLNIVOEEREZED
REICETIEEVOBERLICETE 5, EELM
& L T IE morphosyntactic error »¥&15065.6% % (5
HTWEZETHD, Thif, BRIBLANILOELE
7=, PEZREREOIENNEIEH 2TBETE
LTWaEBDLN Y, BEICHVWTENE+HE
LR TWEWZ EP DI D, —FH, RAPEZ
TW2EEEE(ER L TREET 31546, lexical error

M X1 : Linguistic content of feedback episodes
(1st & 2nd, interlocutors & auditors)

J.H.S. students (539 episodes)
Episode type Number Percentage

Morphosyntactic 354 65.6%

‘Phonological | - % | 68%
‘semantic | ¢ o | 00w
Lexical | e | zew

#°27.6%, phonological error »* 6.8% & LE#EAYIE L
AFRATETVBZENBESPICH 5Tz,

5.2 Stimulated-recall comments
(FREICEATSaX M)
ALT PERDOREEICEETN DI I 7 - 2BEL TR

U 7= feedback D% (R1) (I3 L T, T2 TIFELRE

1B EFNhEEDLIIICHELAZDLERL TV D,

EBRALT »ERX L 7= feedback &£/ IEL <

ERELTWAWBAPFEZW e hhr b, DEAE

(DU T3 feedback episode DIEEICTFEED21EE

EBMLTH 3,

(1) No content (FME1EHR%E L)
[REAFTIETVSIEWT, bW EEAT
L7
[MJdEINTOEVWERNET ]

(2) Unclassifiable ($%8T& & WHIEIER)
[HASHH>-DTERLE L]
[BEAOEEVTALT #EbETLEVE L7

M 32 : Linguistic content of stimulated-recall comments
(1st & 2nd, interlocutors & auditors)

J.H.S. students (539 episodes)
Episode type Number Percentage

Morphosyntactic 54 10.0%

‘Phonological | 15 | 28%
‘Semanic | 0 | 00%
Lexica | 72| 134%
‘Nocontent | 8 | 738w
‘Unclassifiable | 0 | 00%

ZDFERDL S, hFEIL73.8%D feedback %
BTETWHEWZ EAHIAL 72, 4F(1C morphosyn-
tactic feedback ([CEAF 2 T 4 > b 10% & DB,
ETHRRICEVTHEBERBEDOT—2HHETSHY,
ZDOHT I =BT B feedback DHEIL, H» K&
WEELWE O TH D,

5.3 MEEEDIEFL feedback NHIEE

Z Z TI3HEERE D 5 BItEEE D Stimulated-recall
comments (XREX1EIE £2EE) %#FHMICHL,
725858 (1) [h32 413 interaction TIE L < feed-
back ZHIBET2NDEA5h, /=, EOHFT—
D feedback ZHEL X TLD#EA I H| ICDWT
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ERT 3,

ZHFTY=BIZ, IEV—RICEETZaA>F
ERML, WEBREF ZOHT T —D feedback %
EDAF I —O feedback & L THMEL =D D,
¥/, ZhIFEELCKHBELAEDHDD, WD EZH
ETHR L, BRIEIRIPLRDBY THD, &
B, ZDOHHTIE misperception (B9 h DEIE)
EWSIEBEHFHAICMA, ELWAFIU—-ELT
MELTH, ZOARPEE-TWVBHEIE, Zh

EXRBILTHRRL 720

M %3 : morphosyntactic feedback DIEFELIEE

Episode type

interlocuter (354 episodes)

Number Percentage

Morphosyntactic 51 14.4%

‘Phonological | ¢ o | 00w
‘semantc | o | 00w
Lexical | ¢ 3 | o0sw
‘Nocontent | 298 | 82w
‘Unclassifiable | o | 00w
‘Misperception | 2 | 0w

M %4 : phonological feedback DIEFELHNEE

Episode type

interlocuter (36 episodes)

Number Percentage

Morphosyntactic 0 0.0%

‘Phonological | 11 | 306%
‘semanc | 0 |  00%
Lexical | 1 | 28w
‘Nocontent | 20 | 5w
‘Unclassifiable | 0 | 00%
‘Misperception | 4 | 111%

M %5 : lexical feedback DIEFELHEE

Episode type

interlocuter (149 episodes)

Number Percentage

Morphosyntactic 1 0.7%

‘Phonological | 0 | 00%
‘semanc | 0 |  00%
Lexical | 53 | 36w
‘Nocontent | 80 |  537%
‘Unclassifiable | 0 | 00%
‘Misperception | 15 | 100%
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FTINHROICL D &, EHICHMETE-SENE
¥EIZEAY % (morphosyntactic) feedback (314.4%
TH-o7h, ZhICHL TS (phonological) &
s2% (lexical) (ZB87 5 feedback &, 2fED#30%
DEEGMEEEF TV, CORKRIE, BFLEE
Ntask T § 5 L CEEDEEICEDEIRLELS
THdERDNB, ZDOEHIZ, PFEIIEREBOE
BICBL TIEDE, %7/, BBLERICALTED
%%2fE feedback 2HEL TWBZ & bh o7,

5.4 MEELFEEOMEEDE
TRZCERRE (2) [Xd5E%E & B50EE T I3 feedback D
BILBHNRUOEMEN HEDED I D], OIS
BWTHLI RO AE AWV TEHIWAE
ER1EIB £ 2@ B O IEREICFIE & h /- feedback D]
BEOAFAEZEHTIV-RINIZ7 (1) ZL
oo @ATFIV—IZHWT, EREREOAVERS
feedback DFBEENZ L, SEZEBICEAL TEFL
MGET A D, BELBIE LT, phonological feed-
back Tld, XF55#&30.6% (% L TEEEE 1369.4% &
HMEEHIEDH TEV, TNIIERBEOEMLAEL
T, BELIE T ALT EXEEOMEORS £ 1
BIDIENTEDIIEE, 7oh—bMI&BE,
WEEE I task ERT T B0, EXEMEYN LT
OB TEZEIBLDEFRNEEV D584
Wi, BSESOREICHLTHETSZ &
BETEEWZEICEZHDERDN S,

v X1 : x5EE & ElEE DIER L feedback DHIE S

Linguistic content of precise feedback perception (1st & 2nd)

% .Mor. |:| Pho. .Lex.

100.0

80.0 -~ --=-mmoomooono oo

B0.0 f-----=m s msoma e

40.0-------z-eo-

20.01--14.4

0.0

auditor

interlocutor




16l WFLBIRL C. FAZEERFT - &

el (ERRSHE) & ALT DIEIET 4 — F2Ny 2 %2 LORIERTET % 00

v X2 : x5EE & EIEE DEREL feedback DT E

Precise feedback perception of each role

50.0
45.0
40.0
35.0
30.0
25.0
20.0
1501
1001

50r

0.0

interlocutor auditor

FBROMBHEE TH, WEEE21.3% I8 UEEEE
F323% & hY), EIEEEWEE LV NKZ ERE
IC feedback ZHIE L TW3, ZhbREMEIC, I
FHIL input DADNEBENIEE L TWVWBZ &KL T,
IEEH (3 input 7213 TlE % < output (CBIT B4R H
757202, SENBOAFRIEREELY) b
HrEEEDNB,

W [X3 : listening position (2 & 2 %3k (1st & 2nd)

Which position gives you mental tension
when you are listening to NS feedback?

st [ Jona

28 5 2
»
5 0 23 = 2 2 g @23
= > 30 o € = 3 - >
35 o > o ® S O S5
[SI) <] » = > = Q
o c = @ £ T 5 T <
52 &5 w®©2 32 2=
= O c . = © T3
c > - >

LTW3, /2, ZhICBEELTR4ED [EE5D
listening position »EEEEIBEEL X T UL\ £ D
RIVICH L T, BEERADIERLRTVE VDS
BARENTVWS, LAPLIZTERTNEAL,
HB3D1EIEDOEERTIE, MEEDAPEREIS BV
EBEZEWREDSZVDICHLPHST, K4D1[E]
BT, MEEDAHIIERE LTV EAZDOMWERE D
BEATWBRIETHD, CNBEEZEFELLITSNT
WBHD, H—ROEDIRIZDODWTELTWVWBDD
ZIEBELX T, task ICEFTEB DS THDET
D= RFTEHEL TV, 0T, FMHFSIAELE,
IEEE DD EBRAY A X0 V) B X task EITICH T3
EhHOEHELE EICBFCEDZDTIEEWES D D,
WTNICLTHFRBEICE - T, BREHPEREN
EETEE TSI &, feedback DENIE(CIIEIEE
DEPEBMATHBZZEIALSLELITH D,

w [X4 : listening position (Z & 2 IBEFESIDEL

Which position is easier to comprehend?

Bt [ Jond

%) %)
Qo 2 o T
—ec =5 o wES8 wTc
S>0 o8+ o =8 =50
2 = C » £ L3S C
[ = O = 0 <
380 2ACE oOoa® 2T 8 Qwmo
Qo 9% © g n =250 EZo 5
o’g © 3 e~ T a
35E 38° & 382 3¢
[ = c )
*§>8 = o.E 28

B2, FBICREINTWBEY, JTEEE DERREIL
fEEEE £ V) H5 <, listening position MEWIZ L B
affective filter D& & #* feedback DHEICFE L T
W3 EBDHLND, FICHFEEDEWVEEBDRERTIE
12AFR7AD [MEEDOAD & THEBRL ] LEE

5.0 AL feedback NHEENRFE

TH72ERRE (3) [ALT EDFEMDEE WL - T,
R feedback DHNEE ZEIMTE DDA D
21DV TIERZN2D listening position (315E
HEEEEE) OEETIEA <, listening position &
EICBRBODEAEWE T — MABE L ABR 2K
5, BIBICRL 7=, F7z, ZDEED feedback DHIE
EICDWTHET, HBIZE &7,

BB 27 A%O2EE TREBEMNIEE - 14
B, BRBOHETL VWA ENIERTE S, 1
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v X5 : 3$5EE D listening BEFDRIRE

v X6 : £5EEE D listening BFDERIR

listening NS feedback as an interlocutor

Bt [ Jond

normal alittle tension nervous very nervous

listening NS feedback as an auditor

Bst [ Jond

normal a little tension nervous very nervous

v [X7 : feedback NIEFELFEE (1EIE)

v [XI8 : feedback DIFRELFIEE (2EB)

Precise perceptions of each feedback / each episode (1st experiment)

Precise perceptions of each feedback / each episode (2nd experiment)

100 100
78.6
63.6
48.7 451479
— 26.9 27.4 200221 514 lﬂ 28.3 L0
7.2
0 _-,_| 0
Morphosyntactic| Phonological Lexical Total || |  [Morphosyntact ic| Phonological Lexical Total
Minterlocutors 7.2 36.4 26.9 14.9 M interlocutors 22.0 21.4 45.1 28.3
[Jauditors 13.8 63.6 48.7 27.4 [Jauditors 30.1 78.6 47.9 37.6
X5TIx, 1EEOXNEENERRIE [E THERL ZEERLTWRERDID,

7o) EEE LRI LEDS0%, [B3R L7-] 25%,
[DUEBRL 2] 5% T, [H@] C@E L4l
TABB5T, BEMDEWIHZHFLEEERLTY
o —H, BAMHIEE > 20 BB TIREIRRIE
BB YSEIRS0BDERY [ELE] LEZL TV
%5, ZhilfE-> T feedback DHIEEHEHT T
)—DEETTIE, EBRIEIBOEEE14.9% (X7)
(23 U ¢, XER2EB OxfEE#& T1328.3% (X8) &
26511 ML TV B,

¥/, BRI &, RS ENT 3 E8R
BAETL, ZTOMRR, HICSEOEEICETS
feedback DFIEEHNEIML TVWIRTHD, mHE
IRBAED - -RERIEIBE OIEEE7.2% (7)o
LT, ROBBRBPED - -FER2E B OEEET
IFRIC4.2(57030.1% (X8) (CHEMLTWVWB, Zh
1%, affective filter PMET 92 2 &IZ& V) HWERED
attentional resource GEE ) PLEHMV), SFEDIE
BICDOWTHBEERIWIZZENTEDLDICE S
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¥ 7=, SE® phonological feedback 2D\ TN
7 — 413 episode BHF+HTlduEHh>7=DT, WE
BAEZERSARWVY, ZOHTIY — I3 HHERIER
RBICE>TERINBZZ NP AL, ELCHE
TE2LITHB, FIEE LB LERHNICHED
REELETES/-HIC1EE63.6% (X7), 2EE
78.6% (X8) & B VWIEHEICHIETE TWE, LY
L, MEEAALTEB36.4% (K7), 2@B21.4%
(B8) EWMAPLTWVWB LI, BRBEEDREZEE
BHIICE DA D I ERBRBEICAPD ELHRET
5L LVWEOITH D,

lexical feedback (ZDu\ T I3 1EIB DxfEE#26.9%
(B7) Listis, FEEEE1EE48.7% (X7), 2EE
47.9% (X8), 2EE DOxfaE&E45.1% (H8) DL S
12, FIFRACBUEEOMEEERL TV, Tk
bbb, WEEHBBRBOETICE-T, BRICEAT
% feedback DHIE L, EiEE CREEE 52 L
F32ENTEDIDTHD, ZhiEXiEy, BEKRD
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el (ERRSHE) & ALT DIEIET 4 — F2Ny 2 %2 LORIERTET % 00

RVERY) 2§ 2 ETERICET % feedback IEEE
BEREDPLTHA D,

DL ICHEEDEF V) EERBOBMR, Z L
T, BBRB & feedback DHEEDREFRIEPFEEDRE
BIFMEELANILTED B DEEP HBESZ D,

O | ErvismoR

AR TIE, PEREZEERZEOERI G SEMH
ERETBERDNIFEE (RR3IFLANIL) O
ALT »* 5 R & h B1EIE feedback DHEICDWTE
Bl ¥/, TOTF -2 RBCETZT >
T MEREREESETHML, ZOFEICDONT
ERLI1,

CORRIE, 13227 —Ya eERLRE
O, BEIREICH TS 2FEF D listening position
CEEE SEHEE) MEVNCE > TESNIMEED
BEOWERARICT A EEDIC, TRFhOKRIINEE
MEBASPICTRIEN TE S,

ZORBEL T, EREIMEFICHENRT
affective filter P& <, €731 — D feedback M
HEICHEVWTEN TV, BICHEORZICET S
feedback DB IEN TV /=, LA L, HEED
task DEIFEERD 2 EICLY), £/ ALT EDFR
MESHBZEICLY), feedback DNEE # HEN &
B ENTE, i€- T, interaction ICL 2 EFE
DEEICIE, ALT & ED NS & DERBDERN E
BELERO—DOTHBIZENPHLPICE o=,

T/, PERBTEEORBRIML NILTIE,
task B L TESLONBEREDEEICET 3 feed-
back DHEEIFEN» -7z, LD L, Mackey et al.
(2000) 1, b LFBESD feedback TRTEHEL
-BE, FREICE > TOEREBNIEBEAICHLT,
BEFICE-STLEITHAIELTWVDS, - T,
ZhZhOFBEEY, ZTOBATHNETE3RSN
X2 DHBED, BEAIE-THL I ELVE,
B, 2137 THY, BRESEREICE, =#E
BHDTHAHERMLTVD,

¥ 7=, Krashen (1985) |4 affective filter (2B L
TRDEIICFHRL TWB, [2EEIE, NS ED
interaction ICHWVWTES N3 input (IZXFLTH—7
CERETHBZENPDETHBDIEN, affective
filter 13, FEENVSEBBICFIHATZ 2IEMFAIRES

input ZfEET 2 H2EDDLENE IOy 7ICE-T
LES, £/, ZOBRELZFBARICETIE
Hix, EBACL>TEESHTHB] ELTW3B,
%7z, Brown (1994) & [FBARLICEIL TIREH
HHDTIEHW] ERLTVSB,

ERICARROWERE -, 5, BRLALER
ELTERBERPEFSN TV, ZOFTH,
HERE DO DEEAPEEL TWAEEBRE LTI,
[XEEEDRBRICEDDEEIEL TWEDD (BhE-
FEREBEELLCEV) EVWIREYWEBRBIC DR
Wofe] /13 TALT OHEEEIEL CEEEY, E
LWISEE LETNIEES o7 (ALT ICHIET
hEsEx LK hho7) HPOBBRLE] & X
T\, COFERPSBDOH,B LS, HEADS
ShEE, IXRELRTECHULTHREICLIHE
V), BRRICDED > TWBRIENBZVWLSITH D,

SHROPERICH T EREBHBICHTITEEL
T, &SR LIRER ALT £D team teaching &
BETZ-DICRDZ EERE LV,

FPEIC, ALT PHMEDERFEOHZE E HE
(EL, SREORAICENELEES 2L, IX
ERUICLEWEDICEERZEPDETH D, Th
hB, NJIV—=T, F/IE13%F1 D interaction Dif
HEZHEL, NS ICHT 2/ 0BG EERE 2D (T,
ZD& D GIEETORRREEASIE S, ZhiCL
S TERPDERE,PEL 2i5E &@LU HVWiEEISES
L, BUZBOETERL, 72130 L OMITE
CHD S, fBIE feedback #5E L, £A-bB5H
DEZBEREICOHITF TV,

212, IRETIE, AN affective filter DIELVEE
FE& & LT listening position DIEBLIMEDHERE L, 18
BRE - BEHRICEEN B VEEIETEBRRE
EfEV, EEOERICHEU 2 LANILOREE TRV I
THIZEPEETHD, hELED, BIEE feed-
back #3BfEL TW2 4 5, BHEFRETITHIh S
ALT EHEEEP T N—TTITbh2ERED, 558
DREIARTHDEVWIZEILED DS THD,

312, interaction TIIXiELR ENDSEDEEIC
B89 % feedback DRBEEN DL b o772 L 2EZ
3 &, BIEROKFETIE, 2D LD % interaction
EENE U TIEZOATT) —DBEIF+RITE -
TULESFEEMN BV, BE LS, SEOHERE L
HIRIFMEETHY), HI2EEOXDOEEICET
2HHBEETI2EMESBTHo, L L, EED

195



HETHE, ZOLIEERBIVBOHZENZL,
feedback DFE BV HEVWEFBIN D, E-TZh
EAN—F2-DIEZOHRICEREE N /-1EE
HiE - BEERYANTVW A ETRIEE S AU,

SHEOFEE L TE, KEBRICSMUL - AE8H» D
HTHBZEWREOEVDT, I5ICELDHERE
PEDT—RTHRILT D EHPDVDETH S,

¥/, AERRIIBRAREOER - D& & &,
feedback #:RE 3 Z & & HIRIC task PEBS N
TWd, B|IZ, 4fEICIE task $T1%IC stimulated-
recall comment 23k 532 &5 H 5L UHHAS
FTWEEDIS, BEORSFELY HEREOEEIC
EETSLOLRETH-/EEAD, E-T, B
REEREETIE, NSH»5 NNSICREhBBIE
feedback DEUIAEER L) bV u <, /-, MES
N3 feedback DEHBP LT LEI 2 ENFEE
h3d, 2DEIEHIT, BEEOERFEORRICH

WL N E DFRED feedback & EN < 5 WIE
BICHMELTWIDLHIRELT I2LEN H D,

/-, SEIHBRECEEY—HHDICT 0
12, BARIMML AR o 7=, FAR2ER1|/L AN
LD & S %, proficiency level DEWHERE T,
SEDEBEICRT % feedback DAEE 3BT 2
Dho MDA TFIT) - EDL I BERIELSNDS
DI HERENEZATH B,

-
KROEEEE5EZ T LEVWELE B) BX
KERTEWHS, MEMREEREOERERICLLY
RS L LT, BICEERILIFERERO AL
ETHDIMEREEICEATBELZHEELT
W EE L, £, tBEHERAZERRKROD
BIUSEHEEICHMRICET IRRICEALZBIE
EWEEREOAELET,

%’%%Iﬂ (*[iglmjﬁ) ©00000000000000000000000000000000000000000000000000000

% Brown, H.D.(1994). Principles of Language Learning
and Teaching. NJ: Prentice Hall Regents.

Ellis, R., Basturkmen, H., & Loewen, S.(2001).
Preemptive focus on form in the ESL classroom.
TESOL Quarterly, 35, 407-432.

Fotos, S.S.(1993). Consciousness raising and
noticing through focus on form: grammar task
performance versus formal instruction. Applied
Linguistics,14, 385-406.

% Gass, M.S.(1997). Input, interaction, and the second
language learner. Mahwah, NJ: Lawrence Erlbaum.

*Gass, M.S. & Mackey, A.(2000). Stimulated-recall
methodology in second language research.
Mahwah, NJ: Lawrence Erlbaum.

% Gass, M.S. & Varonis, M.E.(1994) . Input, interaction,
and second language production. Studies in
Second Language Acquisition,16, 283-302.

Izumi, S. & Bigelow, M. (2000). Does output promote
noticing and second language acquisition? TESOL
Quarterly, 34, 239-78.

% Krashen, S. D.(1985). The Input Hypothesis: Issues
and Implications. New York: Longman.

Lightbown, M.P. & Spada, N.(2000). How Languages
are Learned. Oxford: Oxford University Press.

*Long, H.M.(1983). Native speaker / non-native
speaker conversation and the negotiation of
comprehensible input. Applied Linguistics, 4, 126-
141

% Lyster, R. & Ranta, L.(1997). Corrective feedback
and learner uptake: negotiation of form in
Communicative Classrooms. Studies in Second

196

Language Acquisition, 20, 37-66.

*Mackey, A., Gass, M.S., & McDonough, K.(2000).
How do learners perceive interactional feedback?.
Studies in Second Language Acquisition, 22, 471-
97.

Nakahama, Y., Tyler, A., & Lier, V.L.(2001).
Negotiation of meaning in conversational and
information gap activities: a comparative discourse
analysis. TESOL Quarterly, 35, 377-405.

Plough, I. & Gass, M.S.(1993). Interlocutor and task
familiarity: effects on interactional structure. In
Crooks, G., Gass, M.S.(Eds.), Tasks and
Language learning: Integrating Theory and
Practice (pp.35-53) . Clevedon: Multilingual Matters.

Schmidt, R.(1983). Interaction, acculturation and the
acquisition of communicative competence. In N.
Wolfson and E. Judd(Eds.), Sociolinguistics and
Second Language Acquisition. Cambridge:
Newbury House Publishers.

Shehadeh, A.(2001). Self- and other- initiated
modified output during task-based interaction.
TESOL Quarterly, 35, 433-457.

Skehan, P.(1998). A Cognitive Approach to Language
Learning. Oxford: Oxford University Press.

Swain, M. (1985). Communicative competence: some
roles of comprehensible input and comprehensible
output in its development. In Gass. M.S., Madden,
G.C.(Ed.), Input in second language acquisition.
Cambridge: Newbury House Publishers.

% VanPatten, B.(1996) . Input Processing and Grammar
Instruction. New York: Ablex.





