55181 HiEBIRK B. REREFT - |MEV

B U %t Y DR

Fe  EEREAMLEDSTRARE

R ED A —F ¥ 7BRiC BT 5

AREFIEICBITF 55 —7—FiE, [HRYE
D1, THhEORY—F 7], %
il L7z Story Telling] T %,

[EBRWII 2=y —Y 3 Vbl OFRAGEEE
%Y, aIa=r—va BRI EL NS
(o TEIze ZNOHDWEH % X ) BIRICT 57
o, [HRYEY | IHERZ ST, ZOBROWEIIKIT

WEBEWGET 22 8, AWIEICB T2 ELHW
ThHhbo

BRICBWTIE, [IRVEY ] oRRE, AIXT
TIiH I N—7, B: 1L ATIH) V=7, C: kY
BY BITDRWI V=T THEKL, A¥—=F V70
BT S [RVED | OMBREWIELTWb, #
P, R T RY 21T o727 V=TI E Y
T, RPT|Y B 2 OEFHL N TH LT,
A =% Y ZFEEICBIT S [IRDERY ] ORRRE
BEAMGELL ) L LTWD, BITIE, T/, )T
OBFRYEDS, THIRVED | OFFLAVICHHBEL, £
DZEPROWEIHCHHELTVEILIZHERL
TWh,

O

FRIAFEDPERFBIRERBEDHETICHL,
[EBEEAI 2= —2 a3 BEN] OBRPREES
V), AEBEDHRTH, IS, AE—FTRAOE
BREES CENEREL 57, THhICHY, HRE
DABDHRENERNEA, FEEHHII127T
— V3 EBNSEBYANSNBEDICE TR
Foo ICHDP DL, BEMBEBIL, BETHT
bhBAE-F 2 JEEBHITI LT THEHEND
DHERETREWESDI D, LIL, ZThTIREE

EEE EMmasiaei #m W S

BV RE-—FTJEENEDIB-DICHRINTH S
EREALV, TIT, AER, RYEBICER
EHT, [RE—F > JEBHOERZICTORYIERY
», TOROBECRIZTHEEREL TSI L] £
BEyE LAWEEZ B,

M)
N

2.1 RYEYEIR

1)k V) (Reflection) & 1%, Oxford Dictionary
of English (Z& % &, “serious thought or consider-
ation” £H %, HITMRICEVTIEIELNHD
RED [HRVIERY | OXIRERILL TV 3,

1) SRR E TR T 2
WRVRY 1F, BERERBERENBIZEHEIEE
LEEET D, PO, RYRWEFTS>ZET,
S WRWLANILTOIERE, BIRDY LS hAE(ES
3 (Kohonen, 2000),

2) BEEREHED
RIEY1E, FEECEZEFEEHOZVICONT
BEREEH/-E2EELREIZHED  (Little, 2001),

ZDEDITHRYEY(CIE, EIC [HIEABSON
Bl X [BEEREED] 6 EORRILHY, ThE
ZAE—F > JEHIDHICHET I &I LT,

2.2 FHMRICHITBETHE

2.2.1 I&YEYELTO Planning
ARAETIE, RE—F T2 2T %8R LIT-T

bY), TEIEOZZX7%O [HRiRY | =2E@EDZ

271239 % planning T&H 2 &EEZ TV, Task-
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based learning T, Foster & Skehan (1996, 1999)
IEUHELDIAREICLY), planning DXIR D EHRE
ANTW3, ThBRARIE, TWol, TEn&L 5]
planning ¥ M IE%IER A &% % D » (focus on plan-
ning), %7 [#h#'), [#h&] planning $52 &
TENEWRIRDPEETZ B DD (source of plan-
ning) ICERZYT, IRINTWVBIZENFZL, Z
hodigebell, MRTYI > 2ER

2.2.2 Collaborative Dialogue
Swain and Lapkin (1995, 1998) &, 2 ADF&E
HICELD [IRWIERY ] ICESREYHT, HMERRX
(problem solving) X %15 O #% £ (knowledge
building) % L TW2BFMDEE LA\ %E “collaborative
dialogue” &MY, ZDMRZMEL T3, col-
laborative dialogue NHTFEF L, 2EEDEZ X
TEENEVEDIZT B0, TEEDRZI T &N
IE (revise) LTW<, ZD & D %, collaborative
dialogue DFTHEEENFBFDEH L AFEICDW
TOFELE->TWBi5HE, BRIL TW\W5i5MHE, TIEL
TW2iGE% “language-related episodes” (LREs)
EL, PHOBAE LTWS (Swain, Brooks, and
Tocalli-Beller, 2002) , LREs ¥ SEFZE 4#{EL, %
DV DOPE, ZUZDHDTH D EMBE-EIGE
ATW3B,

AC—F Y 7E) el
n3 L7 Story Telling)

=

FEED LD ICKEBEZURD 2IE DY) DFEE
ICE-T, BPBEELEEED 17 EEEE LTE
He22&l, XAEBUNGEFRTHDIEEASND,
AE=FCTFRMIBVTH, EHKRX® SST
(Standard Speaking Test) TP EHI N TS
ZERSH, ETa2TIEROBIERIASHTH
59, AR TEREYy Va3 L —Z 2T TfF
BLEEIF+—H—FDOA Z7X ML, XERFE
BEHRIEP, BROFT—FILOHEREOHDLHD
THhd, £, HEDIREILEEELT, KLERT
MEEEIEY, DEPVDHIXEERT D EERF
BELAEDT, EI9Fvy—H—KIZFEAERZ 2DICH
i+, MEEPERELX T ADLDICEZ
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v I EBtEty a1 EEOEYFv—H—FK

. - & II
Al OB A/
e 1L |
g — " q.' % | Mr. Baker
'_ ¥ .- " ¥ ¥ E '_! III (Susan’s father)
__;- Susan : III
k |I
3 i g
ﬁ_ 2 (] ok / . i
"‘-II' ‘:1' o FEI-- #

vE2 (EBRtyYa 3EBEOEFv—H—F

Susanﬂ:. ! ".! f__,.-""f

s

-~

r AR ’ Susan
Nick

o

Mr. Baker
(father)

m

4| smmziconc

4.1 Bz
& 12, EERSHMMLRHFERD 2 F£429
BTHD, MEBEEORE, RUIEICKEIERREY
TaAIIBMT BRI ERAE L TNEERTH S,
WOURE—F L TEBICEBRA WAL 52128,
KBty arICABHIL, H#5LPUHAE—F >
JiEEIDF5| & £ 3 AE (4 85E) TiTo7%, %
T=ZDEFIS, BADINT -V R e3ET 5R(F
DB L=, 201 8RE%, SMEICIE, XEE
BEEDFHAEBE N REEDADICBRLAE [J-A-
C-E-7X ] (300&m=: VRZT /585 - X
EIV—T1>7 FI00R) 2B, ZOE
BRI, UTOES)THS,
O HfEDREN EEEICIEBET 2
@ RVERVOMREFHFULIRILET 270D T IL—
TRIEFTS
AJTIW—T :  RT7TIRRB T IN—TF
BYUIW—71:1ATIRYEZTIL—T
CUN=T iRVEY EfThEWTIL—T

ol
=

DT R MERD S, SIERDEZHEREH &



FXETHBIEPDPB, TIL—THHFICELT,
A TIV—TDEREIENXT TIRYEY 275D T, th
DITIN—=TDEOEIZLTWE, T MERDLS A,
B, C I —TDKENIZIEEL TH B & 5 IZHRK
& U EIRD D, 1T HEEICEVR
RICBITELELL A>T LE - ERDVEEZLE D
H), BROCUITOLIICM (FAR) »ibd
LHBWELRDHDIZE > TULEL,

GH, [J'AC-EFAM] FakLALSIC
HEEREENT I MTRRH B, TR, [5E],
[E<] #hbEeT2TRMTHY, [ET] &0
TAREENRTULEL,

Bx1: [J-A-C-E-TAM &R

II—T%& \| M SD
AJI—7 16 170 38.7
BJI—7 7 161 52.5
cIN—7 6 145 29.0

4.2 EBRTFL1Y

ZE—% > JEHE, &N —TEBELZATT
5 (159, RWIRY ORI %ZFEATIL—T
EBJI—TICREAL T, TRABDIE—F27F
BOER, BAOHSEHEEET (39@E), 20
% ATI=TIx, NTE—HICBARET2EBED
NTA—TREEN ELTB1-DDELEVEST
W, BELRZEIEEEDHD (1058, B /-7
i, 1TATEZ, [OVWEZEE*EXZEDS (105
M), ZOM, MIN—TEbBHELEEFERL, b
POBNSIRBREEEEARDZEHLTED LI
LICEEEAEBLTH VA, ZTOH%, 1TEIBERLC
BREEALTC2EBON 74 —< > 2%1TY (15
M) C7I—TICEAL T, RIDINT+—<T 2R
DEZICIRYRZEEELEZIT, $CIC2EE
DINT = XETD,

Dty B TIN—TICEVERDNELEDD
T, FIW—TZEIIRREY Va3 &7, &
DINT+—< RS, EREFPHSTEDLDIS,
—A—AINEDGEEHEEZ TV, OBt
valORNER3ICRTEBY THD, £,
ZDEBRtEyariE, BO5EIFv—H— K&
HLT3ET- 7

#18H WIRBIR B. EBHI - HEY
WEEDAE —% ¥ ZiEICET B0 Y 8D OWE

V3 IEBRtEYI 3 DN
AJGI—7 BJI—7

cIn—7

| RE—*>YiEH (Story Teling) Take | \

Y Y

EECR | |ze—%> 7
* * (Story Telling)
)R RV)IEY) Take 2
(~77) (1A

v Y

ZE—% > 7% (Story Telling)
Take 2

4.3 {RE%
EITMEESEICUTOL D BRI EIL T/,

RER 1 SINSEROREZEHIIEZ 3,

R 2 T3RVRY 5fT>7- A B JIV— T DFREEE
BHNPIRVERY 5ThEP >/ CTL—T
FWIEZ D,

583 RVEBY EFT 51T I—T DR TH, XTT
T2 ATV TOREEEHNIEA D,

bl

D

= )

O
=

SE O Story Teling £ W5 2 X7 TOBRIEI, &
FXELRIGECELEERE L THREEERT S &V
SHDTHZIDT, ZhEBTHHMTIDIELTL
HELWAKRERSEZHWY, T2 TRENRDAL
BNEDTORGEEERE N L7

5.1 #R1OF—4%

BT DOTF— 21, EEPNEGSHETES L/
BAYJINT A= L XEEBERBILEHBDTHD
(BETF—R 14271874 —3>Z (14) X2
TakesX 3 v >3 > X2985), ZOHRTEKRDE
LAXEOFDEEHEHT ML, TIL—TZ &
(CFMEL A=, Z LT, REBEHDEADZEND
REtnbE, EtLydailslid2EBNDEZXY
INT+—< > X (Take 2) OFRFEZEELHE 1 EED
BAGINT A=< >R (Take 1) DFEBHEHED
EEER L, ZhERICLAEDBDOIR2 ERALT
H3,
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HX2 ENOELU 2 XNDRDFEEE
=l A DA KRbyyave vy avs
Take 1 322 35.2 31.3
A FI—T | Take 2 50 429 47.2 o
| T2-T 17.8 7.7 15.9 o
Take 1 236 20.1 24.4
B JIL—7 | Take 2 34.7 34.4 33.7 o
T2 1.1 14.3 93 o
Take 1 29.5 28 31.3
C IN—7 | Take 2 322 35 36.8 o
T2 27 7 55 o
(GE) T2-T1 :Take2-Take 1 DT &TH 5,
VX4 I BTI—TOREEERDEL
yrari tyia2 tyvar3

W5 1mE O $52m8 ‘

‘ W BE1EE O #E208

W $E1EE O #5208

60 60 60
50
50 P 50 50 472
42.9
40 40 40
34.7 35.2 34.4 35 s 368
32.2 32.2 31.3 . 31.3
29.5
30 30 28 30
23.6 24.4
20.1
20+ 20+ 20
10 101 10
0 1 1 0 L 1 0 1 1
ATIN—T BYIN—T cin—7 ATIN—=T B/I—7 cin—7 ATIN—T BUIL—7 cCIn—=7

5.2  SMRREE1
5.2.1 {REE1EDWVT

REBEHICHVTE, IRXTOTIL—=TIZHEWN
THEML T\, ORI, EICE2XTEB)R
L2772 ell&dbDEEZSND, ETHZRRIC
HULTH, Bygate (1996, 2001) D “task repetition”
D FHE X, Crooks (1989) X Foster & Skehan
(1996) % E D “rehearsal effect”, % 7=, Plough &
Gass (1993) @ “topic familiarity” DXHRDAZHE
REBBEVWEEZSN D,

5.2.2 {RE212LT

RRY 2fTo72 V=T (A=, BT
—7) OREZBFEHY, KRR ETTHhEN/C
TJIW=T&) AT\, ZhiZLY, KRR
DEMESEZDZEICLDMRIHDDISEES L E
£5TH3,
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5.2.3 {REE3IOVT

RERT THIRL TWB LIS, FETIL—TIZs0
TRV R BICREEBEBD AN, ZOFTSH,
EQTN—=TIZHEWT—BMBUTWIDN & ZEL
HBUERER, AJILV—7, BJIL—7, &5I, C
T —TDIETHREEBHPEIML T, LU,
BEEVRONEZORERtEY3>30DA#TH-
7= (F=6.83,p=.000 L7&=P>7T, {RE 3 IEED
HICEEIh2EEZ2D, k8t y 23> 3DAT
T EL DD IE, HBTERSB,

5.3 BR1DER

LHDIE, IEFES (accuracy) ®EMEX (complex-
ity) (CBALTH, RVRYPEFOVBRICOWVWTHIE
HLAVWEEZTWE, LAL, SEDLS> HZE
— %> 12L& 5 Story Telling ICH 1T 2ERERDBIES:
EZTRE KODDHDIIERIREHI TlEEDL >



=T, REFEZEEH (fluency) I THHFHELTL
%,

DL, 7227100 THB P, ELECHKRY
W) OEEES RS2 &, REZERLEP TN
RP5H2E5THD, £/, AARICENTIE, 1
ATIRV RS SV ART TRV RS FICHRI R S5
Jeo ZCT, RTPTH|R)BES 12T =T ICESREY
THREED TV ZEIC LT, ZTORE, BICED
TI—TREOLEE L=sii1 TRRA LGP o 7,
ERE—A—ADEXREVRATE 2L, AR
BELTEAMMELTONLLWATHH o 7=,

O|sbiz A rr—>)

B 3 =

4 2 TI%, Swain and Lapkin (1995, 1998) @
collaborative dialogue M & 52, N7 TH#R) k- 7=
BOELEVWEDEICAME Lz, 211 T}, IR
ViR ESZIEEDEFEDINT + —< > RS H
BHREZBEHCZVVERERD, WhDBERER
THhols LU, BPW2ICHVTIE, ZOFRBRIC
TEELCETOBETRE, Thabs, RVEYBFICE
BRERYSHL WS ZEE L, 22T, B2
ICHEWTIRYIRY PEFICEZ 288 2XA1ET 3
ERSDEDICEBEELD,

6.1 SR2DT—4%
ATV —TDEREE, BDRLAEL SIS, X7 TR
ViR 7> TW3, ZORDI0AEDELE VI,

v X5 92 DEE

20 (1EH)

]

I&DED (interaction)
*Cognitive Process

*Opportunities for Learning

|

YA (2EEB)

#18H WIRBIR B. EBHI - HEY
WEEDAE —% ¥ ZiEICET B0 Y 8D OWE

INTA =R RAFEMRICEFTESE TV, /2, &
Z 71239 2 BEEHMEC AR, IRVIRYBORMTE
(CDWTERRTFRERRTHBRICEHLTHS TV
7= (2D — &, Storch (2004) #&EIZ1ER L
7=o BER188), zhozxhT—2&L, BAD
FEFLCRYD EFRINT 22010, TE3£UH
S503bDERMT—2E L7

1) #&Y) &) D interaction (FFETF—% : 109X
87X 3ME) EEEEILAEHD

2) BRIPRERRTEDEFEDIRVIRY > — b

3) RRAINTA—T L X (BETFT—%: 1HX2
TakesX16ZX 3[@) &ZHFEEKEZL7=HD

4) FL—Z2JTOHKTF BT —2)

5) RERTOHETF (8 X7 3INTDHFET —4)

6) EERBEIDT >4 — MR

7)J-A-C-E-T7X b DIER

8) MEEDAEES AT —

6.2 SROERAVEL

EARBYICIE, BI@® L /= Swain and Lapkin (1995,
1998) O “collaborative dialogue” & & IZEHED
RI)BEVEICHEITZELEVEDITL, LREs &4
HMBAIE LTW3,

EROIRVBEVEOELAEVERRICEEEIL
TWLHFT, 21 TERLC A TIL—TELTHHR
S8 DODRTTHBN, RT7ICLYEHFBDEEL
EVDHRFIHY, ZTOWFPRODEZRTINT +—
TUXCHEBELTVWBADTREVWIPERL DTS

ROERDICHIFD

Revision Talk

4£4ED metatalk (X% b—2) .
- EABH o ECTML, .
- BH OBV, .
- EERRIRT B :
 FIICER BIEPERICEA < :

]

@0 0000000000000 000000000000000o0
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%, %2, Swainand Lapkin (1995, 1998) Mt
REEHIS, RTOBEFREICOVWTHEL TV
Storch DR HSEIZT B2 EIZ L7,

6.2.1 Storch OAF7ORFMENHTIY —
Storch (2001, 2002a, 2002b, 2004) (%, —EDH
BOHRT, “equality” & “mutuality” #¥EIEE L, F
BEDOIRYIEYICHTBEE LAV (interaction) %
DL, XTOBERMEEZ 4 DDHFTI)—ICHEEL
TW3, zhb513, %A% (Collaborative), ZECH
R+ (Dominant/Dominant), ¥ fE—% 5%
(Dominant / Passive), BF—FEFE (Expert/
Novice) TH3 (E6), EHTTU—DELEWIC
HUIEBMCEBLTE, EBH21ICxEHTWVD,
Storch I¥, 2R EH EICEFEDELAVE,
RIFTHNBERINT =< XEHL, XT
DOEFREICLVZUDPRED EVWSHAREREZRL
T\ 3, Ellis and Barkhuizen (2005) %, Storch
DR, SELEFLEREHFODFEED interac-
tion M/INZ = EZFRRT B DICHILDEBML TV
3, AARICHENTH, EFLBRIETF TERHAAF
FEEMRICLEARTH DY, HLaDHh7I) —
PROBEEESEIITSHZ LI LT

w X6 : Amodel of dyadic interaction (Storch, 2002a,
p.128)

High Mutuality

4 1

Expert / Novice Collaborative

Low High
Equality Equality

3 2

Dominant / Passive | Dominant / Dominant

Low Mutuality

6.2.2 Revision Talk

ESL A—XTDZ1 7« > 7 DERIEERDRE
A% L 7= Young and Miller (2004) M +—F L
DHRT, HEMEERPIEXBEFICTo2REEE
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Revision Talk & EZ&T I T3,

ANRRICH T BE/RDFELEVD, FXTINT A
=< RZDVTDrevise (BIE) WELBRTH
%, ¥/, Storch DIREDH EICHHEEDBDT
HhiE, EEOIREVICHETZELEWVIE, TR
T “collaborative dialogue” &W D HIF Tl L&
WOEZDD, LI, EROIRVRYEDOELEL
% Revision Talk EFERZ EI2T 3,

6.3 Research Question
CDEIIAEED LY S, BADRELZ E
ERUFZE%E LT3 Storch #5812, MUTO &
5 7% Research Question %3 T 7=,
[BRADFZEICENTH, X7 OBRMEICHER
LBING—2HR5NBDh, bLEILS, EDLD
GRARMEICHVT, RSB PERICTHDAZDH ]

6.4 SFIREE

BER 2% &7 Storch (2002a) OFHT T
—DEBESEICLT, ERED Revision Talk &%
Ml ZORER, AAERICHWTIE, XT7ORER
ICHWT, RO4DOAHFT)—6RAETHZED
T&7-, @ Collaborative, @ Expert / Novice, 3
Dominant / Dominant, @ Passive / Passive T& -
oo BMED EEhFE VWS 2 EHHY), ThD
DOREERIE, Ehety 3> TEICELLTVWEART
HbH3, LrL, 2FMICEZAZZEW’, EyPa
CEERDIEIINRTTIRIRY 2175 2 &IX1EN
TLB2EHHB -, Revision Talk DIFE,
B H T 1 Collaborative = E 3R (Joint -construc-
tion) EZLETHDICE-TVWBEFAD (F3),
HEDHEDBXRTICH T 2BEHMCAL TIE, &R
=58,

ZD&HIty 3 EENRD I &I Collaborative
BIRVRY ETONRTHEZ =2 &L, AAREET D
G 3ICHWT, A TIL—TDHR) RV D%DFEEE
BEHOMBUY, IS, EBEY I 3231050WT, b
DI N—=T LN KIBIEHV S BRHTREVWDEEZ S
ha,

6.4.1 Collaborative

2RI, XTII—TE LU THRRREICSHL -
HEE, BLEZO TRIMEGHRFCHo 7=, F7,
ZDOHFIE, BMEORNEN Y — MIBVWTEL



M X% 3 :interaction DAF I —&ZDE(L

#18H WIRBIR B. EBHI - HEY
WEEDAE —% ¥ ZiEICET B0 Y 8D OWE

| Revision Talk 1 Revision Talk 2 Revision Talk 3
~7T B (T&S) ~7 B (T&S)
~7 C (R&K)
. ~7 E (M&N) ~7 E (M&N) ~7 E (M&N)
Collaborative
~NTF (M&A) N7 F (M&A) ~TF (M&A)
N7 G (K&M) ~NT7 G (K&M) ~NT G (K&M)
NT H (K&J)
Expert / Novice ~T7 A (M&Y) ~T A (M&Y) ~NT7 A (MRY)
~7 C (R&K)
Dominant / Dominant ~T7 D (Y&M) ~NT D (Y&M) N7 D (Y&M)
N7 H (K&J) N7 H (K&J)
. . N7 B (T&S)
Passive / Passive
~7 C (R&K)

DEEDERL T e ZOFRTHEES, HBALT
IRVORY) 175 25, IRVRYERICFALEZ E
ERDBERYTELPELEVRRER, 2R
EHBREZEBRLTVE (BH4SE), £/,
Bty g EBITEIC, REYDIOAEE
IEERL, BEEFEOILE, SWEAFIVY
BEENETBINRTHELRONZ, D& LiRkY
W& ) T Revision Talk (Z1d, %< D LREs #*R 5
h, ROZIAVIZELPENTWBZ ENEBINTH
-7 (B¥558),

6.4.2 Expert / Novice

AR TIE, RTALZIHZOEHERE TV,
2ANE, RLISRATHRLTH BN, REOHE
EICEAULTIIAEELNH S, Expert O Revision
Talk Z1%, Donato (1994) O “collective scaffold-
ing” D&, MDD -ZNELEZAESZR,
BRICECMNEEZB SO GWICHY), REICH,
Novice DEMABIL IR LI ETIHTFIFILH A
720 Novice DEFEIE, ZOFEEZLZI TV,
Expert |2 & - THIRV IRV DBFEIE, BA 270D
BETI G L, B2H0bH-72E5THB, Th
1%, Novice DERICIFL, FFAZ LN SBRDE
AEEED, FBEHACHEE, ThERDEIVIC
EPLTVBHFPRONAEIENSRIZETH
5, 2ONNBZ—=2IZHEVWTH, FRWENTD
Revision Talk (Z1, LREs #*R 5Hh 7=,

6.4.3 Dominant / Dominant

22T, 2FBEDHEHBICLY, Dominant /
Dominant D E RE 2 RT7HFH -7/, 1 DIEE
EHPEETHERE > TVWBERLTONT (XT H)
THY, [BPOAPEBNATVD] EVWIEIBEZ
h 5#22 % “Disputational Talk (&N k—7)” T
Hole HI 10U, HFEWREBIERTHEVER
RIEDRTDIFET, EBL5HDHBH HVEWNE
ZEDPLRBIZMED N—UNRLN, ZTOER,
RIERAS CELVEE, ROMEY 7ICE-TL
5, ¥72, HFORRICRMTZ 2 &%, HFO
FRRBWCRAFVWTWTHIEZ S ET3EE,RSN
BV, BEDOKRTNIRELSN, IRIVEYH D ERD
BRTICEIPEENZ ED, ZOATFT)—=IIHT
M TH -7

6.4.4 Passive/Passive

AR, BEORETIEL L, MERBICKT >
TATTSML T M EEERRICITOTWVWDE
W, BEVRSNEDS/DTHBH, —MEIC
BADHZEDHICEWTIRELCRESN, HEFELT
F—FERICEDOY, FENCTEBICSML AW
D “Passive / Passive” EWD/INZ—2TH DL DI
B,

~7 C M Revision Talk 1 1, B&ICID/NR—
CTHoTz, 100E, £< 2 AD interaction H¥ 7% H
27ZDTH D, ZAINIVEFHEIEN2 AT, interac-
tion #1752 & T, RONTH—<LRE LV LK
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LEdEns5EsEN S, BFLY 1XTHEL
RELLDEFBALER, TDLIICLE7=DTH
%, $hbb, HFLibld, FEORELY BFER
EFEHRLAELDE, L L, ZhidERtEy 3>
1TEBAGOZETHY), 2EBE, ELEVWEL
FIZLED &L, 3EBTELI P IAEDNL
EOBIRVEBYNFTE Iz, BLIZEDLDEZ L,
RRY = MIFELCEATVWS (BR62R),

NRT B, REMORWVW2ATHY), Eigty >
3> 1, 2IZHWLWTIE, Collaborative B4 TH 3
Joint-construction 2% EA T\, LA L, E
Bty 3> 3T, SMEDOTAY, Xty >
3 VERIS, BZo-REE5IET oA ETEM
L7z, X7 ED interaction EA2 & LGED -

EDTHDZ, BEVWEBEDEE, ZOLIIC, HE
HTRI - 7=HEEZE AL T WVERINS R S,
FRICHELEEZDZ 3L HBZETHD LS
B,

6.4.5 Dominant / Passive

Dominant / Passive W2 A7 JU —ICET 2
TAREICEVWTIERS>NhE D> 7=, Storch
(2002a) MOIFZEICH T, Dominant / Passive &
Expert / Novice D—& D&\ 4, interaction % )
— RT3 H5NFEEED, Expert DRE| %1 S REBH
BV, HI21 ANOFBFEEETECESMI LI ET
3P, ¥EZITHEVHIPDBVWTHIEERLT
W3, LA L, AR ZEL THECREL D1,
Expert / Novice &2 BafRIE, Expert DX
NIZESTENRE T, Dominant DEZR &85,
Z(MZ & T Novice DEEIE, Passive BEEEICH -
TULESFIEEMEP KWICH D EVWS ZETH D,

6.5 BMF20DER
BAANFZEDRTICL BHRY) R BED Revision
Tak 25 L <AL TV &, RITHERRIRIC, ~
TORERICERENE—-2PRoN, £, ZD
BRD/INZ =&V, RDEATINT =T X
NDFENPE->STWBRIELRASHLTH - =,
Tabb, BAMICEKERVEY 5ToTW3
Collaborative X7 IZHWTIE, EELE-EYWIANE
WLEARE, RDRATINT+—< > A TERT
EBZENZNEWD T EY, DIOFERREDS HIC
Kol TECDEIICIRNRSTERABTEZXTIN
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T4 =< RATERTZIENTELIEY, BE
BUCDBEN -/LD5TH D,

5|, REDHEEHED Expert / Novice /X
TIZHWTH Collaborative ELEERT 3 &, XDk
HTEHBP LREs W E SNz, ZOKXKFEIL,
Expert »* 5 Novice N\® Transfer of knowledge @
BTH-1=DT, HIZZD~TIZEL T, Novice
DERICIKRWRY DRI H-ETAL D,
Dominant / Dominant 777 X° Passive / Passive /X
T, FBELEEABRERDEZXIIZOIELL&EDLT
ZEVTELE Doz, Thb5, NEREENIETT
WEWREX, ELEI &V 2 EBRERICERTY
BWEBE, $ERXTOELSHPELEVEIEET
B OHMBHI HEVBELE EE, XTTIREY &
ThETH, HEWHREHAFTZLEVEVNDZ L
2o ThSDERBE:, RITHARELASFET
B EldBu,

BEORZBEHBICSWT, 232 =5—2 38
NEELZEPEBERSINED, RTEBFRTIV—

TEENPERAICTTODNTWS, LA L, ZDEER
7Y, B3 FULMNEFER TRb-TLED, &
BZ0ME, ZXTEXR) SIER LUTIRVERN 288 ¢
I hoTLED, BEEVWDIZEHNZLDTIEE
WA DD HEFEICHRV RV ORSE &€ 5 &0
Sz elt, FEEEENZERICN LETEEOFH
et D, £z, RUBVICE > TEBEIERE
SBIBAMBIZ AR ENTE, LRV LANILTD
AR, MIRETHIZENTE S,

¥/, AR TERTICEVIRY R ICEREY
TP, ZZICHTBIREY TR, FBERLTD
metatalk " FEET 25, DL LERBICHT 5L
BWIILNFERZ EIEZ 0, Vygotsky (1978) D
cognitive development B35 TlE, SREICDOWVWT—
ISRV BV T & A, #(C appropriate &,
internalize N3 &H %, TDEREF-TLTH,
NPT, FRVBVEFTIZCEBAREBUNTHDEE
ZBDDTIEHEWES D D,

THRIUFEEDOFEEBEEDHRETN 5 13 4 F,
RPRTIW—TEZEOHRTED L S EFEUHIEI -
TWBDOPEFLLAML, E5ICRNEESNE
FREILEADZE, FAEEBEMEIRIICAED
TECNZEE, HECEAIEEPIRTVEIDT
EHEWEAI L EEBCELDZDTH D,
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ARARICHENT, HEBREOHE, 29BEPPDE
{, ¥/, MRHBEFRE L THREICTHATY
3, WEREDHIZFBEZEITERTHIAENI L
ho, ZUMIIRIBZERDhZPELIAEL, %
IVNIAICENT, E5ICHEEL THAREED TUL
ElmWEEZ TV,

SATIRZEDHIZIE, Collaborative % EHRICH T S
FELAEWSHTELEL, L)LV FEUDPEEIhBE
EE, BIb-o TEBHICHMOEZZEHARYITHS
EVWOIEBRNWHD, £/, ELAVEKREEFET
DERENFEEICIE, H5HPUHELEVE I L
EDDIODFLETEHMADIEOENEFERTH
2EEZ, ZOLO26AE, S D, RV IZDON
THREED TVELZWERS,

i

m

O

= =

REOCARICH T BEEHE T}, —MRICHEDE
BRTIHONDZ I ENZL, FEROLDISA3IE
ULHBENF EVEEE EIMC, BAATIEESE
EFRWTWBZEPZWL, LPL, BEZLTEZNT
HEZBHEFRINCAD» > TES Z ENAEELRD

250, FalE, ROLIICEZTWS, BEREALEH]
HWrdadh5Z%, AL, teach T$37215Tldk
<, HEEDFVCICH LTS %L facilitate LT <
ENHdE, £, IFELIN—TELAFIVIX
FRAWSE, BMAAGLEOHRERIET 2L
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T&3¢&,

Dewey (1910) I3, [EA2Z&] ¥, FALEVH
AN TEZHDTIREWY, [DELELZAH
& R [IRVIES] EVWOBBEFICDOWTBZ LIS
DWTREEEFNEES LW, EERLTWVWS,
CDEIBEBIBEZICDOIIZZET, FEHERIFE
EEHEFEHNICRS, BREVWRHAZGEREICOWN
TR, EEICDOVWTELEALY, EEEEHLT
DHEEDEREBZIZENTED, ZOLIITEZ,
RVIRDZETESNBMRIKZ WV, £/, ZD
ERHERE LT, £1EOBE (autonomy) % Z(S
22ENTED, 2L T, FBREDIRVERY 25 L
{IFAET 252 & T, EBEHFOREDOREADF
POLEDY), RIMEITRNELPRZTLE2ED,
KEBERDRE L TEWT 2V, DL BRI ED
5%, AE—F L JEBNCIRV RV ORFREZE) A
NBZEEEVEZ TV LEEL,

I

DL LFRES LWIIEOEREE5 X TS
o7 (Bh) BARZBRERS CEROERE, EEZ
BOEETR, BICKREITREICK, L 1R
ERPVWTHEBEWALZZ DL EHB L ETES,
i, NMAROERICHZNELT, REREKRF
DEBZLEEICIE, TELTRBEIHEE W
2%, LDEUBLBRLLETET, Z L THREIC,
RICHA L TL S > 1 RERSHMIALTHFAER
DFEER, FREHFROMLLVH, MREICSMLT
CNEEROBESAREICHINEI ZEVWE L,
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1. BAPRTORELHE LN OSDRMVAEZLREDLI LI ETEH?

2. 1EBDHZEEVWTEB A ERAITE»? Fi,
3. BAPARYIEL AP EDIBEDE I LMET LD ?
4. HEX 771NV ERT, [V EERTTN,?

(2 X7 D1%)

EDL D BREWCRMAZE LD ?

i, ZDEHICIE, EALGRBIEIETH?

1. SEIOB SO Story Telling I L TON AN EIFENRLL SWTTH?

—1—2—3—4—5—

5. SMED Story Teling DENRIFED LI HHDTTH ?

#RICBLT, FEL WL EZDREBEL L E )

6. 2EENHEETRIEBDHRE LN, EALRTRELELED, FLEALREZANLENELEL?

7. RTEFR) B RO R EDL S BHHDTTH?

8. XA Story Telling 2175 L EDREIZEDL I LHDTTH ?

CRiE, EALZEICRERMITIETHL?)
9. Z0t
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#E#2 © Storch (2002a) ONXT7 ORMRMEDE AT I —IZH(T B interaction DEFEL

Collaborative

Joint-construction ({4 EIF3)

*BEVDEAADRESN, BRINWEFEIND, 2T £,

*ERRIZE B 5 HDOMED L,

*EELEVDIE (incorporate / repeat / expand / complete) »%\y,

(T H5DRE% critical IR LD DY, BFENICEZ, —RICEZLS,
(positive ZHD 721 T4 <, negative BERHEF H) (peer-repair / recasting)

Dominant / Dominant

Disputational talk (F&%® k—77)

*BROEEXHE—REIRE SN AV, XTORRICSML &V, (suggest &
peer- repair N &)

*HEFICEFL TV AV, BAKICRYZEFRIERIBEAER L,

*BFICHERLEY, BODEBEREHMATI-HDR)ELIZL,
(disagree, justify (impose) their own opinions)

* [BEVIH- TV BHHEES ], [BR0APERTVS] VWS RHE—~HE
WORREDOEBICES THREN,

¥ ZOMEE I EYRE oY), VEVWWSESL, BY), BYIEEIND,

*— AFR - ZATODELAPZLV, (Ithink .../ mean .../ You didn’t ...)

Dominant / Passive

*BASPICHEDEZEXRAERIIELE > TV D,
kDD HUEVNIDEV,
*Dominant DEFENEEIRNICR VY, /-, BRICHAEEIREEH L,
*Dominant 1§, XT7EZXJIZEMELLI & LEL,
(L, BRMAEZEESE>7/-& L TH, self-directed questions T&H 3)
*Dominant & read, deliberate, decide, self-talk #*Z\\,
% Passive |, phatic HFEENZL, (cf. Oh, mm % &)
*Passive DERED SDBEMP F v Lo IPFIEEAER L,

Expert / Novice

* 1 AP Expert DXE|£5(E%15, £/, 2XT7E)—RTH0EINHI),
ZRIDEDFEY - KT 3,

*Expert P2 X7 %)—KL, 2> hrO—-ILT 3,

L» L, Novice DEREESIMNS € &£ 5 EFEREXKFEL ED interaction 21TV G
WERIXTEED B,

(IN—hF—%XETDHEEATNCTS)
* WA DIRREZD FHAICE < o
+ Expert: seek (invite), provide assistance, explain

* Novice: confirm, repeat
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BEL3 L ENTICBT B
Dyad A: Michiko (90%) / Yuki (35.3%) @

different proficiency dyad

They were two female students from the
same class. Though there was a discrep-
ancy between their English proficiency,
they had a good friendship. Michiko liked
English very much and she went to an
English conversation school once a week.
She was an active speaker of English. On
the contrary, Yuki evaluated herself as a
poor English learner. She also had anxiety
when she spoke in English. She did not
perform well during the training sessions.

Dyad B: Takuya (55%) / Seiji (50.3%)

male dyad

They were the only male students. They
were members of the same judo club.
Though their scores of the JACE test were
almost the same (higher than the average
scores), neither of them liked English very
much. Takuya said “I like memorization but
| am not good at listening.” Seiji said “We
have a lot of words to remember. This
bothers me.” They were very cheerful and
spoke loudly during the sessions.

Dyad C: Rie (63.3%) /Keiko (60.3%)

rival dyad

They were from the same homeroom class
and also were members of the kendo club.
They adjudged each other to be a rival in
good ways and in bad ways. It was easy to
find this feature in their normal talk, espe-
cially when the topic was education. Trying
their best in their studies and in sports, they
were always competitive. Though they got
high scores on the JACE test, they answered
“l don’t like English.” Rie described the rea-
son: “My scores are not satisfactory,” and
Keiko said “My understanding of English has
become worse compared with last year.”

Dyad D: Yuko (53.7%) /Miki (42.3%)

unwilling dyad

They were teammates of the tennis club.
However, the striking feature of this dyad is
that their relationship was not harmonious.
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On the day of making pairs, Yuko was
absent from school and Miki unwillingly
became her pair. Though both of them
studied hard, the result of the test indicated
their English proficiency was relatively low.

Dyad E: Mari (54.7%) /Nanako (53.3%)

friendly dyad

They were classmates and were doing the
same club activity and almost always
stayed together at school. Their scores at
school were almost the same. English was
their favorite subject. Both of them felt
happy when they studied English. | heard
their laughter throughout the training.

Dyad F: Miyuki (73.7%) / Akemi (44.3%)

different proficiency dyad 2

They were in the same class and had a
good relationship. From the test scores,
Miyuki’s English proficiency was much high-
er than Akemi. However, Miyuki did not
have any confidence in her English ability.

Dyad G: Kumi (54.3%) /Makiko (41.7%)

different favor dyad

They were in the same class. Kumi liked
English very much because she liked listen-
ing to English songs; on the contrary,
Makiko did not like English at all because
she felt that she needed to work hard when
she studied English.

Dyad H: Kazumi (67%) /Junko (65.7%)

high proficiency dyad

They were doing the same club activity.
Both of them liked English. Kazumi went to
an English conversation school after school
and was very confident in speaking English.
She missed the last day of the training ses-
sion in which all the other students prac-
ticed the story telling task. Getting high
scores on English test at school, Junko also
had confidence in her English ability.
Though both of them were quiet in the
classroom, | found a different aspect in
their pair interaction.

(3¥) These figures shown in percentage indicate the results of JACE test.
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#E¥t4 : Collaborative X7 DIRWIEY S — kb (—EB)
~7 E (Mari & Nanako)

. | EHETFAILD 5D 2 EBEDHFFICHITF [ R7EHRDIRD ChF
M N "
L P SEIDHR BT DEES RENDIER
BEWRERTE | FOURBhhTE | A OEEICH | HAETE- (VW | B<CELEA%4LD
9352 ENIFE 7= BDMTNANAB2AN | B EADEE | IZLEV,

(Ch o7 TELAE->TE-T | P, X7 EHA
1E8 Wole =YD | T,
HMEDZ ETHLE
ADEEE T DDICH
BH G h -7,

F—LRATAEE

PHEICWD EW

ZEICWBZENE

BATRRMAPZWV

because, so % &

2EE| YEENV LD oS, | DT ENRET | Al SO EEBVT | 2FESILIICT D,
SALD oI, Wiz,
EFhH 5, then, | EEXEMEDID | HBNEADEN I E | EFFZIEVLOD
3EE IC1Bh 7z, Ahiz, brSEVDERA

HET7IUDSD
xtE

2 BBDFEICHIT
3IX

T,

N7 EIRDIRD JEhF
DFHFS

RENDIEE

Story Teling % & | 1 REEWVIEE | XTOAIZWAWVS | XTOAEBA LY | BERIISL WY
ELTCVSTC AL | BTXEZAT | BWC 1TEHETR | BLXENTETY | 0T, E-oZF
TORYNENE L | BETHIDRY | a2 ED | EOTEBP -/, T | WEH, SELNZS
Sl o7EBS, | LWEB ok, | EALERVEL | 8P ULEERYICLC | <X%E3,
ChnSHPAIES | BADEEHRE | 2 1TEBLVDHD | ot

VBB 5 e, 2~30 | T50UEBTH | LTEBEArE

PE HEER
B&, #LCHET
RENEZ 5N T
{GhEeBoT,

LWwiteE, vald
31!

B2,

HEERDE, A

#®Lhol, [

XOEDEA =0 1

NRT E—FEICT10D

1EE»57={2A

31 book TN | —LXFA K | METHEM LN | B, FUE-£SE | OXEEAHLSIC

5, thisbook ® | 7] EWSDEL | 22 ERI0HETE | <EIHFHTBD | LT2EBICHY-
2EB | woyssmOuT | ATEARVL | AT2EBELE, | TATICBUOIT | £/ SADTES

WEDTENDL & | ODhrbhrohEdL- Wb EB-S 7, AZABEDIC L0,

{TC&E, 7=

S, ABHENS | BEE LD | SEADBETIBT | PolY, Lol | BEEOTHICHES
— Z & It's ~ now. PAIERSERS | FIXELEEES | XNV TE, BhEWITE, TAL

7=

2& L7, Heis
saying ~ 5 &,

B HhER) 72
(A

174




#£18E HRBIE B. TBHF - WEV
WEEDAE —% ¥ ZiEICET B0 Y 8D OWE

BEH5 i NTE (M&N) EBtv> 3> 3l NT+—72 R
(Take 1)

1 Susan is Nick’s sister. 1 Sheis Susan.
2 He likes plane. 2 She, Nick’s room
3 8o, hikouki’s poster (ga) on the wall. 3 He is Nick.
4 It’s seven thirteen. 4 Nick got up seven thirty.
5 Mr. Baker is Nick and Susan, Baker 5 Mr. Baker is Nick and Susan’s father.
6 They’re father 6 Nick and Susan go to the school.
7 Nick and Susan go to school.
Revision Talk D—&8 & Z D45 ¢
54 M T, AA& Mr. Baker |3 Susan & Nick O father T9,
55 N father T¥ -7, EZAEZARET,
5 M (%)
&
60 M Z3, TP EZADPSTh, [BED] ICLED, B, [HED] 2 TE-AX, <« Suggestion
61 N [HEsn?] f@? «— Request
62 M  Their father’s <+ Answer
63 N Their father’s + Repetition
64 M  EHPEVE L7, Hesaying ...
65 N BEFIC-
66 M (BEW) ZhTuLL? « Confirmation
67 N Hesaying? 95 hA, Heis X, issaying [H 2 88572 &, BLfTlT] + Peer-repair
68 M H-o [51F, 8BS L] It's,it’s 8 o'clock. «—Expanding
69 N F7-
70 M  o’clock ... <+ Incorporate
71 N now?
72 M A, go to early school
73 N early <+ Confirmation
74 M go to early school?
75 N gotoearly school 7% ? WWAU®HEL?
76 M  gotoschool (CL &DH?
&
91 N &, ZhPS5Zy T EX—YFUIEFEVELE, +—Expanding
92 M Zh»5? « Confirmation
93 N SATZh»5-] « Repetition
94 M BEPRA, HE29 ), HE 5T then then
95 N  #&, then b, + Repetition
96 M Then, Nick and Susan TU\\ A ?  Then, Nick and Susan TWL\\\D ? <+ Confirmation
97 N A,
(Take 2)
He is Nick. She is Susan.
Susan is Nick’s sister. He is Nick.

O© oo N OB whN —

It’'s seven thirty now.

He is getting up now.

He likes plane.

So there is a plane picture on the wall.
Mr. Baker is Nick and Susan’s father.
He say, “It’s eight o’clock.

Go to school.”

O oo N ol wnN =

Sue, Susan is Nick’s sister.

It's seven thirty now.

Nick is getting up now.

Nick likes plane.

So there is a poster on the wall.
Mr. Baker is their father.

Nick and Susan go to school.
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10 Then Nick and Susan go to school.

(00, choudo ya)

*MNFRAFETH S,
*ERDERNIIRETH B,

&#16 : X7 C (Rie & Keiko) DiRVIERY > — b

HEI71ILDS SEDHS: 2EEDFSICHIT | X7 EIRDIESTF
oFfiE - Ik OFHSE
EhhE,rIb=U | BERWTTWEDY | HFUBITEALEDY | £hEL<RTL-
— (?) OFEE | 5, FGHIDKICD | o7 PUEZDLIICT
1B PHTIE, LEFEETE £, B2k, NPRLH
&5,
ADELTWDY | WAAKRBEELREE | ZHABIL, [AEVLR— | Why?
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