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1. LI
¥ 2 EEFEICBIT 5 (collaboration) DZENZDUWNTIX, FRENAUAIE > H
A2 6 b, EFEZOBEEENER I L 51 ﬁofwéo:
@(nuﬂ@qj BWT, A= 7 VR=27 V=T 447D 3HHe
BT, WEEEN DAL D X212 TWD N, 747wm/&bkw
TITFIHANFEFZRRERTH Y (Storch, 2013) . #EHERETOT LA VA F—3I
JIEIERENTWDEDHTHD (Dobao, 2012), 72 51F L, WA Wi A
7 1 > 7 (collaborative writing: CW) OBEERN T A 7 ¢ ZWFRITHEA S IR,
HEIZBELREE > TS H DO (Dobao, 2014; Storch, 2013) . CW JEE) 23 FH
WREICEDOL I RFEELTEL L, EOX ) RBbasl&R Tkl &
BER M Z E 720 I STl ey, £72. 2 OREEERIRFZE D Kk
FRIZT 7 ® EFL &0 ) URICBWTHEHETH D, LW Z &b LIXLIZTER
I TV 5 (e.g., Storch, 2015), & Z TAMIE TIL, HARD EFL EBEIZHIZH D |
FENRRRICXT T D CW KB OB Z I L T\ 2 & & L,

2. CWiEE & i3
Storch (2013,p.3) 2L 5 &, CW I,

Collaborative writing describes an activity where there is a shared and
negotiated decision-making process and a shared responsibility for the

production of a single text.

DEIICERINTND, T T, 1208EY (TXFA L) OAFEICBELT
‘shared and negotiated decision-making process’ 723& ¥ | ‘shared responsibility’ O &
LT ENREE SNTWD, DF D, BEEVOIESIK LT ‘joint ownership
(authorship) O&H D Z L CWIEHIORM 72D DIFTHD (M1BH), 6
(L2 THRMINTNDDIE, BB ERE S VI REEN L LTOT A T
TR, ZOTHAMDOARUTED ETIZ2 AN D WITZENL EOSINE D
=k 7“‘“C1/\ < HEMHFEN (collective cognition) DIMFEDOEEMTH S, T DiRFE
SME—NOEVITRBEIED Z LD TER2WHEIC LD AIFE (emerge)
éi’bf:@%ﬁ>§) D, ZNUDEHE L TOTFA NMNIEEL 52 D AREMENEW
EWVND B ZITHR CW DR L 725,



1. CW ) & 32N B 28 & X

3. WFFE D E e PEkE A

Storch (2013) (2 XUX, T4 T 1 > ZIZEBIT 55/ 4 > (interactional pattern)
2. 2R L5274 202 0 Bd 5 ), Bl (HlREA VD)
WM (equality) Z/RLTHRY, ARICERIZEFEED BEEar ba—
V] DEBWAEL R LERLTND, —F, fithix (Bfro) MAEN
(mutuality) #& L TE Y, EHFIATIEE ESMER D) 10303300 DFEEV]
DT ZEEZEWRL TV,

High mutuality

4

Expert / Novice Collaborative

Low High
equality equality
Dominant / Dominant

(= Cooperative)

Dominant / Passive

Low mutuality

2. AODAR/NFZ L (Storch, 2013 & b & ITEE HVERR)

ZooH b, BT EFHHEEO/H 1T Expert/Novice B & FEZINLTW 5, Z oAl
TliX, X A7 5HRSC a2 b —/LZBLT—J (Expert) OFFHHLO
EEWHRE 2D 0, )7 (Novice) ([ZHEBOEEN G HiL, ZIBMESH
5o DFEV, =N Fa—F—DLOIRDLEV, MTOFEBRESIMART X



7, WbWL ETEBRMONY W2 B THA D, KT T HERO N F
I Dominant/Passive ! L FEIZN D, ZZTIE— M Z A7 x4 Har hr—
IVEATO, MG EA LT - S L2WERRE 72D, AF TN HEBO %
>1%. Dominant /Dominant % & FE[ZF1 %5 & D T, Cooperative Interactive Pattern &
bWSND, ZTONRZ T, WMEEBIZH AT ~HIRT 52, HEOHEBKE
BHRAYICIR D ANT=D | B> Tno/e 0322 b iz 1 2OT7 F A
FEEV T LD Kb, BETHEREZ ZRTRRBIZRVABTH D,

HF B EE D/ 2 1% Collaborative B & PRI D, Z 2 TIEMHE N HZ X7
DHHPLHMEIZER - ZIML, BAEVOEBRSLIERICEDLY 28>, £7-.
SaalCEAT oRELMRT HBRIX. BHOOSEEREZ IR L, £z
FHEOZNBEY ATV, WHIESMED, BEEfEL, TofRE LT
EENDBREPFEH O GFIZX LT, Lo EELEZIETIHHETHY, CW
EENE Z O S OEBRZ BIRIATDN D,

—J7. HBEFO5E )51 Javela and Hadwin (2013) ASiR#5223%  (regulated
learning) DR A & D AT, BIZEMSHBHESEK L T <BREZHAT 5
PEAZREBE L TV D, HHIZE DL, K3ITRT Lo, i EEIZIE3
DIZRE, ©DF VD B HEE  (self-regulation: SR). FLFHE  (co-regulation) . IH
FHHE  (shared regulation) 23%H 5 L9,

My Task
attitude &
perception

Your Task
attitude &
perception

Co-regulation

p—

Your SRL

learning
bahaviour

Conditions

My learning
bahaviour

Your Goals,
Plans

lllll

My Task
Strategies

Your Task
Strategies

Our Task
attitude &
perception

Products

Our Goals,
Plans

Our

learning
bahaviour

~ framework of
regulated learning

Our Task
Strategies

X 3.

=

D 3 L FDORRME (Javela & Hadwin, 2013 (2% & 355 5 1ERL)



o> SRL &%, ACiHEFEEOZ L2 L, A Z58H  (metacognition)
F0FN (cognition) . & & (affect) @D 3FFUTTEREZHL VRS, H L OITE)Z
BLUTHELZEZERL TS FROZ E&ET, 2 2 Tid goal X° task, learning
X My (FAD) L WO TERERICAR D, —T7. 2 AL EDOBINE NPT R/ —7T
B AT BT LTe G aicid, L WO R E N AE LD RN H D &
9. LFHIETIZ, B D goal X° task IX My D L~UL, fHFD goal X° task |
Your @ L~y b7e b BEFERIIEH E D AR L2V, IRIT goal MIA X4, task
MAWCEAET R b0 L shd &, AL WO JIRFEE P Z 50
MRS ED, ZITEBAVWOEREY Y= (GLEEGIK) NEagsh,
HLHFRNABZ Y, TOME, EYW~OLFEEEOFEBN A 2, ELFEFTA K

(sense of joint ownership) R E D, 2F D, ZOKAEZZD Our TH VY | [#HfH)
NI FELSEITENTWDREL R DEDITTH D, !

AEEAE OMSHZ TS 5 1 HORER 2 Lid, A X%, @B, HED 35D
HMZNT ALK BRBIZANDZETHD (FTA, 2008), £ 2T, ZOFH
FHuEFIH LTz CW HFZEIZEB W TR, 72 & XA ZFRE Ol Tldy8 g (R
IZ A ZRRAITHE) OERRMNZR EE, Bmofim TILEEHEEEY Y — R

(language related episode: LRE) 0 1 T DS OND FE f10528 J7 W (RFIZ 7B A7)
ORI &2 2 L THEREORIE TIEFHEFH O CW IEE~DREE (attitude)
REEPTHR TS BENEL D,

2D BLFEEGEIZOWTIEL, T4 T 4 » 7 FEOKE %530 2 D% Ol
HHETHD EETWHDLITEY (eg., Beare, 2000), = O HH Y
DREE & BEBICEE L TWAD Z R EMI TS (eg, Hisao & Oxford,
2002), 70, B OMFSETIX, FREEEHITHEM XLV HiAE o1 (orchestration)
TOMHDTT NIV RUTHY | ZDRRIZ A ZFHTITIE & OGO E
ETHDHEWVDILTWD (e.g., Macaro, 2006; Vandergrift, 2003) , EAKM)IZ1E, #&
VISR KD RTGMEA BMEIITHAGDOET, 747 4 7R ENT
W5 EW 9D (Sasaki, 2000; Wenden, 1991)

LRE [ZB4 L TiX, “any part of a dialogue where the students talk about the
language they are producing, question their language use, or correct themselves or
others” (Swain & Lapkin, 1998, p. 326) L EFEINLTWDH, ZZTEH&IAHAD

dialogue (2%, feedback, negotiation, meta-talk, request for assistance 72 &'l



JRNRD I NEENTEY 2O CIEE) O AT, B (form) | 55 (lexis) .
EF - A)JFciE (mechanics) . W2 (content) . iR  (logical flow) 7 EIZ(E M
nWHZ LT b EvH  (Storch, 2013) .

K1 TAT 4 TFEETM (A ZFREITHE & FBHMITHE)

and Oliver (1998) 73,

Metacognitive Strategy

Example

Planning Finding focus
Evaluation Reconsidering written text and goals
Monitoring Checking and identifying problems

Cognitive Strategy

Clarification Disposing of confusion

Retrieval Getting information from memory
Resourcing Referring to dictionaries
Elaboration Extending the contents of writing
Reduction Abandoning difficulties
Avoidance Avoiding problems

(Sasaki, 2000;

oS I

Wenden, 1991 (2% & DX %EH 5 7ERL)

BHRMEO 1 D ThDHREFEOERIZES L TiL, 7= & 21X, Mishra
W7 U7 OFEEIL CWIEINIR L CHREN g% &

LIRSS D Z L A LT Y, Garrett and Shortall (2002)% [ (CW %) %8
LW, FEICEBL TS XOICB 2RV EBX2FHENNDLZ L &E
L TuWb, — T, Storch (2005) HiE, BEEMRERLZ D L a2
LTW5, £Z T CW IHENOREE~DO I LTIV ERAS B iR, 1~
A a—R 8RB OFEBFORZFHRITHRWHIT, S HITHRFEL TV <
VERDH D,

4. WS

4.1 FEDOEBY

AWFGE Tl L2 writing (MY . EREOB GRS AEZFIH LT, L FD 3
2B L TR 2R AR D,

DD (research question)



1) CWIIEEBOBEIZBWT, YOk ) 7258 FEHAFH S5 O
2) CWIEENXLRE O EZOMEICKH L TED LI REELH 2 50D
3) CWI{EENIFEHEDOREREICED L DB A2 5 2 5 D7)

4.2 WD FE

4.2.1 BmE

ZNE X, ENERFOMMESRGERIE (BRVER] Y 7 R) TEE1HFEA204 (FF
PEFEHI), WEE L ~ULiE CEFRBL1 225 BI+ L H|ETE 5, ? £Eﬁ@f\“
T U — 7 IEEITEI TV D DDV, m%@&?Wﬁi FHEOHFLITH-
Thhi-, ZMFIZAROICAHE~ZIMLTBY, T—XFEHORE iiﬁ
THEFR L7,

422 EEIORAE

AAFZECIE, [TV NVERELREREOKRE ] 27—~ & LT v A DIE
W%CW%@&LT%LK&W@%Wi%dO YTH o T, T OVERROIEFRIX
7w~7_k_mﬁbtmua~&~?ﬁﬁbtok@m?%\wﬁﬁw&b
TIRHSNDIELT v A DEIIE LT, X7 & L TH—OMETIMME 2T 5
ZENEMICETONTWS, CWIFBEIOWRETIX, L1 (AARGE) & L2 (5%
FE) ODELLEFHLTHLRERWI & & LR, L1 OFEALEOFREL 8> T
W2,

423 O FIE
GO HEL LT, ETEXT ORI ANNZ 208 LT, ARE 3SE T L
7o 9lz, NRETIT 4B H3H 5D, Expert-Novice BUIBNMEDEST 57 7
ZOMERE (DX D, HAEHEE) FELTELT, TALUSNOTRI TSI, E
L 7p o7, 7272 L Collaborative B2 2 DD 534, D F U effective & less effective
DX AIRER T, Bt TABY DRI o Lipole, D4R TE
. HWEEEA . IO E H, LRE OB - EROEX LA, £ L TCW
%@m@ BEEICBIL T, 43 TIHIZHE L TWS Z & &7 %,
ST D BARRY 251k E LR, kb Lt%mﬁ%@ PEIZOWTIE,  Sasaki
(2001) 72 5 TNZ Wenden (1991) OFEET #7122 FA& L T M Lz (&
12/), £7-. LRE OEFR L ERAIZ, F 3HIZHIT 72 Swain & Lapkin (1998)

o



DiEF L 5o B, BB, ETF - AlFE. NE. W) &fv, iz T
BMNIE L < i Sz d > (correct resolution) . [ 3E - CTHER S L7z @ M

(incorrect resolution) . KFERD E £72->7-D7> (unsolved resolution) @ 3 47%H
BIToT, B, LT X TONEICE L TH 2 FEBDRIODEEITV., H
1 ZEZENREO—H 2oL C—RELRIE LT, —ELARWESILAH CH
PLiz, ZNHDHHITNA T, BBEOHIFEIZIL, Dobao and Blum (2013) T
oz 4mB &, BREEN G2 EMKEZFA LT,

43 R
4.3.1 J7REAE FR L D 25 47

K20 bnb o912, 1 DHDFEE LT, collaboration @ G 73
Dominant/Passive ! — Dominant/Dominant !— Less Effective Collaboration %!—
Effective Collaboration ! & & & 512254 C, FMEOFAE M A (B 1 turn 90,
95 M EBM) NEVZL QDLW ZLENEMTE 2, Fo. MG bEL L
TIE. R3ITHD LI, A XA EBATEOMAEDLENEL L RoTND,

K2 L ANZ AFOFTTMEO B

Metacognitive strategy use Cognitive strategy use

Planning | Evaluation | Monitoring | Clarification | Retrieval | Resourcing | Elaboration | Reduction | Avoidance

Dominant/Passive 5 6 8 4 9 12 6 7 0

Dominant/Dominant* 6 10 14 6 7 7 11 5 2

Less effective
5 12 16 11 10 9 12 12 5

collaborative*

Effective
7 17 19 18 6 11 17 0 0

collaborative

Note. Dominant/Dominant & Less effective collaborative X E#ME, X7 MR 1 DL DIZZ DT D
BRRRIN TS,

2 OH DK & LT, collaboration DEAS WA T IO T, Hl212HD L9
72 [T OMFPEHFNSDHFIEOID Afv] BERPERE LTS, L)z
R TE S, B2 TlX, AARGED INnXE5 ) OfA% © <% LRE T. Hitomi



73 Yukako (Z B & D HMEZ B L (turn 44) . F DWW £ THHR L TV 5 (turn
46), Yukako 1 ZZNZHEY ANT, TOREL LT, HENLH LWHGIZ R
FTIZEHS>TWA (turn 48),

%3 HIROHAFI & LA A R 0 H s

Metacognitive | Cognitive MetaX Meta = CogX Cog MetaX Cog

strategy use strategy use
14 19 2 10 11
Dominant/Passive
(24%) (34%) 4%) (18%) (19%)
15 26 4 13 10
Dominant/Dominant”
(22%) (38%) (6%) (19%) (15%)
Less effective 16 20 9 27 19
collaborative® (17%) (21%) (9%) (29%) 23%)
14 17 6 24 32
Effective collaborative
(14%) (16%) (7%) (28%) (35%)

Note. Dominant/Dominant & Less effective collaborative 1L -3, X7 R 1 D H DIXF DT D
BRRRINTWVD,

Bl G OMBE DR (GEERITES )

88 Natsuko: [ Natsuko [FEW/=LFEAZFHA TWND ]
[Natsuko is reading aloud the passage they wrote.]
89  Chisa: [ &5, 92T 0VWTn5s 1...b, brobtEH-T, 22
AN AN
([ Listening and nodding | ...Ah, wait, can I say something here?)
90 Natsuko: [ 2 [ db o7 ?
(What? What did you find?)
91 Chisa: ZZ N o THERTIC LI RN W72 2
(Here! Do you think it’s better to use the present perfect?)
92  Natsuko: 9 —A, “it changed our reading habits”... “it has changed our

reading habits”... x> &, HD S, AN [FF) 127 +— D AHE
XN EE ST, BEREEZEALE LWV SOTESTRNST2?




(Umm... ‘it changed our reading habits”... ‘it has changed our
reading habits”...Well, our teacher said that if we want to focus on

“time,” we should choose the past tense, right?)

93 Chisa: Yl Dh, TIEoT2d, T, b LATEDLMN... 2ok, £

(Yes, yes, that’s right, and ...if we want to focus on... more like...)

94  Natsuko: T8 2o, Lo, Lotz o TZ &, Do

% ?
(Action? I mean ... did or didn’t.” Do you know what I mean? )
95  Chisa: bH—oAd A B LTz X, T, Z0GE1EE B2 biX (T

B IZT7 W AEREE 20K,
(Yeah, I totally remember that. So, in this case, we want to focus on

“action,” don’t we?)

96 Natsuko: [ 2729 < ]
[ Nodding |

97  Chisa: OK. U»d&., BUETE 724,
(Ok, the present perfect, then.)

B2 GMEOERD AnBl (GEERITESR )

42 Yukako: [(NEIED ] o THEETHMTEIATLAD ?
(How do you say “kasabaru” in English?)

43 Hitomi: ST H LD D [EFFHEETIHNS]... 2> &, “bulky”
“cumbersome”, “unwieldy” 23 & %, &, “voluminous”> TV Y9
DHLHD K,

(Let me check [checking her dictionary] ... it says “bulky,”

“cumbersome’ and “unwieldy.” Ah, there is “voluminous” too.)

44 Yukako: 5. ERBNNATE DD 2 b AR, L HE
bEW2Z &R
(Umm... what is the best? I have no idea. I haven’t even heard

those words.)

45  Hitomi: b, 92—y TV TRUTFEEDOHIC E VEST2 D




L C% ., Dictionary of English Collocations > T\ 9 O )3 hEAE
fER72 &

(Me either. Well, I always see some examples in the dictionary of
this case. And “Dictionary of English Collocations” is also useful,
1 guess.)

46  Yukako: FARDDDH>THLRN-T L, fiolcZ &b, &
IRIUTNND 2 EZNITHDHATES D ?
(I didn’t know that and have never used one before. How? Where is
it?)

47  Hitomi: X5, Z 2, “abulky book™ ... “a bulky knit sweater” ... 9 — A,
RADEIZBNE %Okbfwék@ EORUNT D,
(Here “ a bulky book” ... “a bulky knit sweater” ... Umm... It

doesn’t match what we want to say.)

48  Yukako: H, ZTZITbdH5H L, “avoluminous work” ... “a voluminous
correspondence.” bulky & EEE & THITWV > TEWNTH H 12,
(Here, too. “a voluminous work” ... “a voluminous

correspondence.” It says the meaning of voluminous is very close

to bulky.)

43.2 LRE O53#T
LRE ODEUZHSWTIE, X7 HOENRKREVHAIZSH 5, BROESITIZONT
1L, &R E L TUEICET 25 &KOFIE D @V, collaboration D FEA W03 E F
HIZONTREOMIVCER T HEIENE XD E WO ML A oD (R4
1), F 7= collaboration DEFWVVNEE D & EF-HFHEDE L b T 503,
ZHUTERBELOWMAIVCE R Z Y CTHRFMN LV 2L b, REWeZ L~0
M- T 7”:&)&%7&57}%50
RIREMER D3 ARIZBE LTl R ANZ AN LD RE R EZRIIIR) o> T7203 Less
Effective Collaboration HZIW\C, 4 HFRFTTRINTWVD L H 12, KFEHR
Kﬁé%%ﬁ%@%%<ﬁﬁéhfﬁéo%%&@ﬁlkbfi\@%ﬂﬁﬁ
THICHLELLTHMBEZT S self-talk (72 & 21T turn 20-22-24, 21-23-25 Z )
&L X7 OB R TR N A A DR &V D non-overlapping (611 4) D H

10



NI SV AW

BARENZ A S & B3 Tid&m bigima LT\ d X 97205, Tomoko & Saki
BHFICAD> TEE LT 20 TR, BHIZAP> TEELNTTREY, Wb
b % languaging (SFHIZBIT 5 NFETEE) ; Swain etal., 2011) Z{T>TWVH X H 72
REEL 725 TS, Z D72 collaboration 78 EF < B2 L CTuZevy, il 4 Tl
Midori | a/the DR DEAIT-DOVNT, Haruka (FFmBROEALIZ DWW Tigam L T
BY W Oiam D 1H a2 TR, ZOFER 4 O turn 71 D K 9 12, Midori
IRTv T = arEmTHILERmODTLEN, MERIIRMBROEE LD,

x4 ARWNZ mD LRE 8T

The number ) Types of
n=10 Focal points .
of LREs resolution

Content: 17%

Logical flow: 16%

Correct: 58%

Dominant/Passive 67 Grammar: 27% Incorrect: 27%
Lexis: 16% Unresolved: 15%
Mechanics: 23%
Content: 16%
Logical flow: 17% Correct: 51%
Dominant/Dominant” 112 Grammar: 27% Incorrect: 21%
Lexis: 18% Unresolved: 15%
Mechanics: 21%
Content: 16%
Logical flow: 14% Correct: 60%
Less effective collaborative” 152 Grammar: 30% Incorrect: 9%
Lexis: 22% Unresolved: 31%
Mechanics: 16%
Content: 11%
Logical flow: 21% Correct: 90%
Effective collaborative 170 Grammar: 33% Incorrect: 4%

Lexis: 28%
Mechanics: 5%

Unresolved: 6%

Note. Dominant/Dominant & Less effective collaborative 1 F¥H, 7B 1 DB DIFZ DT D

BRI hTn3,



Midori 1% Z D ARARR D JREIRNZ DU T,

FEHEOH 1

It was a fun activity, but at the same time, I was afraid of being a burden to my

partner. Because we will get the same grade, I thought it was better not to say

anything I wasn’t sure about. (FEZ )

DEIITFHE-TEY, TEEOXRM] X° FHFEOBEZN. TS| (saving face) Z &
~OFRERER, MR o— a3 o RT AT 4 T DRELRIHT. £ 0kt
L L T collaboration 7% 9 F < W©\)a 72 less effective LRE & 72 > THANLTWA Z

EDOND,
B3 self-talk DOEEEF] CLARITES D)

19  Tomoko: &E9HRo7lch, A MuaEIHINT/2 D08,
(How can we make the Introduction attractive...)

20 Saki: TV, T BRELRRN? 7y 7 BHIUTRVEL
(Hook. We need a hook. It would be great with a nice hook)

21 Tomoko: &9 BFEAFITN L THMAMLRDNEE L.
RN FDNEERAHAIZLS 2D X970 By 7 VT 5K
IRE L TIRD 2D bW K,

(We should think how to attract the readers... maybe it makes them
want to read the content... like surprising them is a kind of good
way, I think.)

22 Saki: Ty 7 mEIZEN IR AL
(It’s better to think of a hook first...)

23 Tomoko: ... “Recently...”ZUiEHA TV L LA 2V EL, THLIN
VSMI L M50 D DIZREWEZ T ThLI0 2 bAED K
SHOMBIRNATET L.

24 Saki: “Recently, we have a lot of ways to get information...” “Recently,

the technology has advanced greatly...” lLIZ{i7 & 50372 2 5 —

’

A (“Recently, we have a lot of ways to get information...’

2

“Recently, the technology has advanced greatly...” what else?

12



Ummm....)

25  Tomoko: [ BB ] ZZIE..EEILICLEL, EHEHEHW0VWT AT 4 TR
BRNHTZWIZL, BN BEEZTHVWNA LSRN,
([ long pause ] ... Let’s skip here. We can go back to this part later as

neither of us have any good ideas.)

26 Saki: Z 972,
(Sure.)

54 less effective collaboration (Z331F 2 RARR-DEREM] (FFRITEE D)

67 Midori: “Second, it is difficult to bring printed book.” FE.FEIE 5 1373 ?
(“Second, it is difficult to bring printed book.” Does it make sense?)

68 Haruka: % - &, “difficult to bring printed book.” EVVEL U720 2 4 L
LT, ebook XD HEWNWENLE O NEDH LR ?
(Well, “difficult to bring printed book” sounds good to me. Maybe we

also need to say it’s heavier than e-book.)

69 Midori: “difficult to bring printed book because it’s heavy.” ...“difficult to bring
a printed book because it’s heavy.”... “difficult to bring the printed
book because it’s heavy.” A2 Z L TRILKD 72 2
(“difficult to bring printed book because it’s heavy.” ...“difficult to
bring a printed book because it’s heavy.”... “difficult to bring the
printed book because it’s heavy.” Is this really fine?)

70 Haruka: 9 A, “difficult to bring printed book because it’s heavy.” ... T% &,
Z ZTit’sheavytobring » CTE - 725, FA7= 5 bring & 2 [AlfE 5 =
LT bbb E, ThIEZ XA,
(Yeah, “difficult to bring printed book because it’s heavy.” ... But if we
say “it’s heavy to bring” we are using “bring” twice. That’s odd.)

71 Midori: S A...[ tEER ] ok, KT L2V, KU LRV, WITITZ

)

(Well, ..... [long pause] ... Ok, never mind, never mind. Let’s move on.)

F7-. LLTF®D Tomoko DFEENH 1L, I OHKINTE A7 &z 5] LW

13



IEMEDHEER, LVIREVWLLVTOBEROKZHREGTTEY, ZO/RRLE L
T collaboration ~4® LRE Z#4EAH L TWAZ & HHEHITX A,

FEAEDOF 2
There is a time constraint, so I desperately worked on the task. We don’t have

enough time to discuss every point. (GEHFN)

433 BBEEE DT

£EMHDOMND X DT, Dominant/Passive 35 ST Y Dominant/Dominant {2350
T CW IEE Z G EMNC & b A2, EEICEBR L2V & 223 E1773 8 5, Less
Effective Collaboration 35 JX OV Effective Collaboration {2\ TiX, CW 285
EINCE B ZTVD R TITEWVWNRR N7, LU, FEHASOFEROE
AWIZRE L TiE, Less Effective Collaboration D 578 CW JEE) & Hi7p 5 58 L A
OIEB & FL72 LT 5D DIZ%F LT, Effective Collaboration (X L2 writing /1A E
(CHBRTDIEEN E LT, CW 2R L TW D DRI TH -7z,

5 AHRNH GO REEE DEN

1) 2) 3 @
Dominant/Passive 2.5 1.5 2.5 4
Dominant/Dominant* 3.2 2.5 2.5 4.5
Less effective 33 3.6 3.7 33
collaborative®
Effective collaborative 4.5 5 4.5 1.5

Note. HMHERE (&R FZLUTOHEY TH5,
(1) For improving my vocabulary knowledge, collaborative writing tasks are .
(2) For improving my grammar knowledge, collaborative writing tasks are .
(3) For improving L2 writing skills, collaborative writing tasks are
(4) If you had written text individually instead of a pair, how do you think your writing
quality would have been?

Dominant/Dominant & Less effective collaborative 1L E¥fH, XTHEN 1 Db DITZ DT O

BRI ENTND,

L2, AEIOHETII ST ER DN BUETITRWERZ 52 &

14



TTERV, ZZTHEEEADA U FZ 2 —nOELODEZR > THIZN,
ZOWEE, MRBIEIC LR EZEMIT DO THo7z (FEEDF 3-62%
), 7 3 (Dominant/Passive ) Tix, FFEDHIFINCHOVWTERLTED, &
ER) F— 2358V, 75 4 (Less Effective Collaboration ) (2D Tid, FEL WA
FUTSLTZ 72 &0 D UG OMAITH Y | 75 5 (Less Effective Collaboration ) |
WEEEDOHNBESIZHOWTE R LTWD, 76 (Effective Collaboration ) |3,
CWIEENN T A4 7T 4 » 7 OEMM EIZHOR3 5 Z L2 bfitivTin g,

2EHEZEDOF 3 (Dominant/Passive %)
I thought it takes more time than doing it by myself. We have a time limit so.

FEHR)

FHFZFDF 4 (Less Effective Collaboration %)
I really enjoyed the activity. It was much more fun than doing it by myself. I
can’t say it’s useful (activity to improve L2 writing skills) until we get the grade

but it’s definitely enjoyable. Time passed so quickly. (GEZ#RR)

FEFEDF 5 (Less Effective Collaboration )
Although it was an interesting activity, forming a single text together is hard to
do with a pair, I think. (GEZ#GR)

FEFZE DR 6 (Effective Collaboration %)
I like this writing style because I can do it better than doing it individually. And
we can think of better ideas together, helping us achieve the goal we planned. I

could teach her sometimes and vice versa. It was really helpful. ~ (GE#&7R)

5. BVIZ

AWFFETIE, AARO EFL \BEIZHBW T, CW IEBIOFE R~ 72 52T
DUWTHFER R AR T, £ DORER, CWIEEI 21T > Th | Mkx RTERED
BL, REOBRTOBBNEITEZI00F, BT LHRIETE RN LMD
olz, WA TIC K 258 HE LTI, & OB EO KM TOR
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H~DOBLE, ZAVUTRFEHIRSCHGEM 5> AT L0 H 0 Ji7e EARER L TW
HZEbborotl, £ CW IEEIOHTIX, OSSOV THETIEES
B DR A S OYEAEANI 2 5 Z &2, LRE O TOESROE X FNiHE ORI
27 M52 8 SHITIE CWIEEEIR~OREE GRS 2 2 & 72 823
L,f:o

LSBT, EMTHDLHT XA NOE~D CW {FBIOREES, CW IHEI CE-H
REHERD, BIMTOTA T 4 7 THENINDLDON (DF D, HHEFHED
LHOEHE~ABLTWITDEDD) IZOWTHEHZ L TW LERDHA D, £,
LV BHBOEENWEHTTZODOHEEINADH Y HFITONTEH, o7t
WELIRA D,

-

EFHEDIX, BT LOWERREOBNEEIB LT, 4T 4T E 0T
2 DR Z B ZT2GE, DI EFHICBOTUIBEN RO TH L3, LN T
AVTH CHBEOIREBRICBITL TS RERH L LB L TV D,
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